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Abstract

The objective of this study is to conduct a comprehensive in-depth analysis of English language teaching at the senior secondary level in
the Jaipur district of Rajasthan. The present study aimed to investigate multiple facets of teaching, including the objectives of English
education in the city, as well as syllabus design, teaching methodologies, approaches and materials, assessment, and learning procedures
from teachers’ perspectives. The primary aim was to evaluate the shortcomings and implementation of existing educational practices based
on teachers’ insights. The study employed a mixed-methods approach to ascertain teachers' viewpoints on English language instruction at
the school level. Data were collected via a 70-item questionnaire on different themes and through interviews with 114 ESL teachers,
comprising 39 from urban and 75 from rural areas. The study's results offered significant insights into the strengths and shortcomings of
the English education system, particularly in the teaching and learning process. Moreover, it offered valuable recommendations for
enhancing English language teaching (ELT) and learning at the senior secondary level. This research was significant for enhancing the
quality of English education and ensuring that students achieved the necessary linguistic proficiency and competence for their future
academic and professional endeavors.
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1. Introduction

English is widely recognized as the predominant language and primary medium of global communication in today's world. In the context of
globalization, the growing prominence of trade, tourism, diplomatic, and professional interactions has emphasized the need to acquire and
master this language (Macaro et al., 2012; Rao, 2016; Sridhar & Mishra, 2017; Stein-Smith, 2017; Adhikari, 2019; Xhemaili, 2022). English
is widely used across the globe, serving as a native, primary, secondary, or even a foreign language (Allen, 1973; Macaro et al, 2012; Melitz,
2016; Selvi et al., 2024; Kurniawan, 2024). In contemporary times, the necessity of acquiring proficiency in English has transcended its
political implications; it has also assumed scientific and technological significance (Warschauer, 2000; Hossain, 2024; Namiq &
Zafarghandi, 2025). The increasing globalization of English has driven a growing demand for high-quality English-language education
worldwide, particularly in countries where English is not the primary language (Hossain, 2024). As a result, there is a growing global need
for proficient English educators and for enhanced methodologies for both teaching learners and supporting teachers' professional growth
(Sawalmeh & Dey, 2023).

Hence, it is evident that English is dominant across all fields and is used in both spoken and written forms (Merma, 2025). Nevertheless, it
did not acquire a natural flavor among language learners in a large state such as Rajasthan. As a capital city with a vast territory and rich
culture, English as a language and English as a subject are far from satisfactory for EFL learners. The capital city represents the entire state;
here, even if the situation is beyond acceptable levels, what would it be in the rest of the state (Jeyaraj, 2017; Singh et al., 2023; Hasnain &
Halder, 2024; Kumar, 2024)? Over the years, at least 80% of college applicants lack Basic English knowledge and skills. The bare minimum
they should know is to identify concord, tenses, pronouns, etc., and compose simple sentences in compact, related paragraphs. Unfortunately,
students fall short of this minimum requirement. Every year, entrants feel less confident and less assured about speaking, reading, and
writing English both at school and at college. It is disappointing that after years of school-based English language learning, they are not
competent and confident in all four skills.

In India, resources like chalk and blackboards are scarce, making expensive instructional aids impractical (Vennela & Kandharaja, 2021;
Kumar, 2023; Mahapatra & Anderson, 2023; Subramanian, 2023; Kumar & llankumaran, 2025; Suar et al., 2025). The textbook is the
primary tool for English language teachers. However, syllabus designers and textbook writers often lack classroom experience, thereby
making it necessary to study teaching materials and textbooks (Krishnamurti, 1986; Sridhar, 1996; Joshee & Sihra, 2009; Bhaskaran, 2017;
Groff, 2017; Mohanty, 2019; Kalyanpur et al, 2022; Kumar, 2025; Ramamoorthy & Mishra,2025). Teachers are expected to effectively use
textbooks containing vocabulary, grammar, and exercises, and to facilitate English language instruction. While noting the two different
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aspects of English teaching and learning, it appears that, however hard the teachers try, the students are not achieving their targets.

Therefore, this study examines the practical situation of English as it is part of the curriculum and has the status of a second language, not
only in this state but nationwide. This small-scale study investigates the teaching and learning of English at the school level and focuses on
various factors, including syllabus design, teaching methodologies, approaches and materials, assessment, and learning procedures, as
perceived by teachers. Additionally, it advocates educational reform to improve language learning and make it more efficient. It also
suggests using appropriate and supportive language-teaching methodologies to enhance instructional practices for EFL learners. This study
investigates the professional development experiences of a cohort of teachers in Rajasthan in the fields of English as a Second Language
(ESL) and English-Medium Subject (EMS).

1.1 Hypotheses

Educational committees and commissions have significantly contributed to improving English language teaching at the senior secondary
level in Rajasthan, India. Here are the main testable statements:

H1: The implementation of recommendations from educational committees and commissions has improved English language teaching at
the senior secondary level in Rajasthan.

H2: There is a significant positive correlation between authentic syllabi, teaching techniques, textbooks, and evaluation methods, and the
effectiveness of English language teaching at the senior secondary level in Rajasthan.

H3: Educational institutions in Rajasthan have adopted innovative teaching techniques and assessment methods, leading to improved
English language learning outcomes.

1.2 Rationale

This research is motivated by the need to substantiate the quality and accomplishments of English language instruction and learning in
both English-medium and non-English-medium schools. The act of observing the instruction in progress was deemed essential for the
researcher. An additional rationale for the researcher's visit to certain schools was to verify whether the accredited, well-trained instructors
were effectively managing textbooks and the overall pedagogical process. Examinations continue to have a significant impact on teaching.
L.A. Hill (1967) asserts that examinations play a critical role in motivating instructors to impart the desired knowledge to their students.
Given that the final examination results continue to determine the fate of our students, it is also deemed essential to assess the
examination papers to complete the assigned research. It specifies the rationale for the researcher's decision to focus on the subject matter,
including its importance and the knowledge gaps the research aims to address. In essence, it serves as a justification for the research.

1.3 Research Scope

As a means of communication, the teaching and learning of English are essential elements of any educational system. As a result, this
research fulfills the most recent requirement of the present-day educational system, which is to enhance English proficiency among
students.

1.4 Research Questions
Therefore, this study addresses the following research questions:

l. How adequate and relevant is the English curriculum for non-English medium senior secondary schools in Jaipur district,
Rajasthan?

I1. What is the level of English language teaching proficiency among teachers in senior secondary schools in Jaipur district,
and what factors influence their instructional practices?

11 What are the English learning results of students in senior secondary schools in Jaipur district, and what areas require
improvement from the perspectives of teachers?

2. Literature review

No comprehensive evaluative study of English language teaching at the school level has been conducted in Rajasthan, making it a region
in need of focused inquiry by 2014. Although English language teaching and learning have been a controversial issue in the country,
Rajasthan's context remains underexplored. Therefore, enhancing teaching and learning among EFL learners in Rajasthan has drawn
researchers' concern to improve the status of English. Some studies conducted in nearby states are relevant to Rajasthan because the states
share the same social and educational backgrounds. The studies (Anil, 2017; Paragae, 2023; Adreisova, 2024; Shaniga & llankumaran,
2024; Martan, 2025) highlighted the financial needs and the enhanced approach to learning English to meet the demands of the job market
in contexts similar to those in Rajasthan. Additionally, the studies highlighted the lack of appropriate and innovative methodologies for
teaching EFL learners, a challenge also relevant to Rajasthan. It is suggested that task-based approaches can enhance EFL learners'
learning abilities, thereby benefiting Rajasthan’s learners. The research also highlighted differences in instruction between urban and rural
schools, often relying on traditional methods—a pattern also seen in Rajasthan. Therefore, to meet global demand, Rajasthan also needs
the required plans, frameworks, and materials for young learners.

Misra et al. (2006), Narwana (2015), Nayak (2019), Joshi et al. (2021), Vennela & Kandharaja (2021), Mehta (2021), Rani (2021),
Subramanian (2023), Poudel (2023), Mustafa et al. (2024), Mishra (2025), Pratolo et al. (2025), Saha et al (2025), De & Samson (2025),
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Bagla (2025), Yadav (2025), Candrawati & Purbani (2025), and Samy (2026) identified key challenges in rural Indian classrooms,
including limited resources, a shortage of adequately trained teachers, insufficient teacher training, and inadequate language lab facilities.
The study emphasizes that innovative methodologies and technology integration offer opportunities to address these obstacles.

The studies by Meganathan (2015), Latha & Dhanalakshmi (2018), Kumar (2019), Rajeshwari (2020), Singh & Halim (2023), Reddy & T
(2023), Mousumi & Tomar (2024), Suar et al. (2025), and Panda & Pachori (2025) found that the implementing of the language
curriculum at the primary level is very important for English language proficiency. Implementing the curriculum effectively at the
primary level is very challenging, especially in rural areas. Moreover, English teaching encounters (Kumar, 1976; Johnston, 1883;
Agarwal, 1997; Meganathan, 2011; Mathew, 2015; Thorat, 2015; Ahmed & Ali, 2020; Dutta, 2023; and Chatterjee & Paul, 2024)
encounter additional psychological, linguistic, institutional, and environmental challenges. He also highlights the lack of a favorable
learning environment and the inadequacy of teacher preparation, both of which affect English learning. Recent studies have highlighted
the need for improved English language teaching and learning in India (Subramanian, 2023; Yadav & Yadav, 2023; Manju, 2024;
Seenivasan & Gadani, 2025). However, there remains a dearth of research on English education in Rajasthan, particularly at the senior
secondary level.

While recent research highlights ongoing issues, the Education Commission (1966) previously stressed the importance of revolutionary,
flexible, and innovative approaches in Indian education, prioritizing secondary education in the subsequent five-year plan and
emphasizing the significance of educational administration for English studies.

Cekiso & Madikiza (2014), Singal; (2019), Shenoy et al. (2020), Adhikari & Poudel (2020), Sharma et al. (2021), Rao et al. (2021),
Kalyanpur et al. (2022), Infanta Vincy & Greta D’Souza (2023), and Suar et al. (2025) found that various commissions and policies have
examined language policy-making procedures, implementation challenges, and the role of English in Indian school education. The Indian
constitution guarantees linguistic rights, allowing minority groups to receive education in their native language. Nevertheless, several
disputes persist over how these requirements are implemented. The three-language formula, advocated in the 1960s, became a cornerstone
of national education plans and is considered pragmatic, though stakeholders note execution gaps. This focus on condition planning
reflects the broader political origins and collaborative development of India's language policy.

The Central Advisory Board on Education (CABE), India's oldest statutory education body, began discussing educational language policy
in the 1940s, leading to the formulation of the 'three-language formula' in 1956. This approach aimed to address linguistic inequalities by
recommending that Hindi- and non-Hindi-speaking areas teach at least three languages in middle and high school, using two possible
formulae.

The National Education Policy of 1968 emphasized improving the quality of textbooks by attracting top writing talent with appropriate
incentives and urged immediate steps to develop high-quality educational materials. For examinations, it called for reforms to increase
reliability and validity, and to make assessment a continuous process that supports student achievement.

India's language policy has undergone adaptations in response to the evolving demands and ambitions of its population from 1947 to the
present (Rao et al., 2009; Mohanty & Panda, 2017; Banerjee et al., 2021; Jain, 2021; Khurana et al., 2023; Subramanian, 2024; Verma,
2024; Khurana et al., 2025). Significant transformations have occurred across numerous fronts. The matter of a national language, which
was thoughtfully considered during the early stages of independence by refraining from designating any language as the national language,
has been resolved through a de facto approach (Laitin, 1989; Dua, 1993; Hobsbawn, 1996; Oakes, 2001; Oommen, 2003; Groff, 2017;
Sheth, 2018; Singh & Kim, 2018). The presence of English in India obviates the need to debate the issue of a national language. In
essence, it may be argued that India does not require a national language, as there are no discernible roles or tasks that a national language
could serve that are not already adequately addressed by existing means (Latha, 2014; Latha, 2018; Kumar, 2019; Kumar, 2024).
Indigenous Indian languages in areas where they are predominant are the primary beneficiaries of this de facto approach. If any additional
functionality is required, English may be introduced to fulfill those requirements (Garg, 2019; Rao, 2019; Mahapatra & Mishra, 2019;
Bhargava, 2020; Mukherjee & Bernaisch, 2021; Nation, 2022; Vincy & D’Souza, 2023; Tanvi, 2024).

This literature review examines English education at the senior secondary level in Rajasthan, highlighting gaps in existing research and
areas for further local investigation. The Indian language policy has evolved over time, with English serving as a de facto common
language, and understanding its effects remains vital for Rajasthan.

3. Methodology

The study employs a mixed-methods approach, combining both qualitative and quantitative methods. This research study is part of the
researcher’s thesis, “An Evaluative Study of English in Hindi Medium Senior Secondary Schools in Jaipur District,” which was awarded
to the researcher by the University of Rajasthan in 2015. The questionnaire consisted of 70 items, numbered A-F. In Section "A," general
facts and teachers' educational backgrounds were laid out. Section "B" was related to the syllabus and textbooks; Section "C" was about
the examination; and Section "D" was about planning and teaching the actual lesson itself. Parts E and F were related to teaching
grammar, composition, and home assignments. The researcher also visited the school and talked to teachers as part of the study. Many
experienced teachers were asked to share their thoughts on what they considered the most important aspects of learning a second
language. A number of teachers were informally consulted to gauge the issues affecting their teaching and their knowledge of key issues
in teaching English at the senior secondary stage.
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3.1 Instruments

The study involved administering a questionnaire to 114 instructors, including 39 from urban schools and 75 from rural schools. The
initial research problems are addressed through a brief review of the information included within the textbooks and supplementary
readers. The purpose of conducting interviews with instructors in senior secondary schools is to analyze the practical implementation and
utilization of teaching methods and approaches within these educational institutions. To ascertain the accurate and authentic state of
affairs, the researcher conducted firsthand observations of educational institutions associated with the Rajasthan Board of Secondary
Education (RBSE), both in urban and rural settings.

To address the third study inquiry, an analysis was conducted on English grades and their corresponding outcomes, specifically from the
teachers' perspective. This paper aims to discuss the salient topics that hold significance in the context of English instruction at the senior
secondary level.

3.2 Procedure

For 11™- and 12™-grade teachers, an open-ended and a closed-ended questionnaire were designed. Twenty-five schools in the Jaipur
district were selected for this study to administer the questionnaire. They were given in person to the teachers in urban and rural areas.
The in—person distribution ensured that all questions were satisfactorily answered. Since there were 114 teachers from rural and urban
areas, it took 6 months to visit all schools and have them fill out the questionnaire. Moreover, the researcher obtained permission from the
institution's head before conducting a talk, a class observation, and a formal interview with the teachers. Ethical approval was obtained
from the university to conduct interviews with the teachers, and was sent to the school principals. The questionnaires and all ethical
permissions were submitted with the thesis.

A detailed analysis of the textbooks being taught by the teachers is conducted. Additionally, teachers' remarks were also collected via
interviews. The class observations and teachers’ questionnaire were used for the second research question. The teachers' suggestions and
recommendations are provided on behalf of the questionnaire and in-person interviews.

4. Findings
4.1 Information about the Teachers

Teaching English to English as a Second Language (ESL) learners requires specialized training and relevant training for teachers. It is
essential that instructors possess a strong academic background in English, such as having majored in English or completed advanced
honors courses during their undergraduate studies. A solid foundation in English is essential for teachers to effectively develop students’
linguistic skills, enhance speaking fluency through targeted oral practice, promote intercultural competence, and apply evidence-based
teaching methodologies (Rana et al., 2024; Wibowo et al., 2025). However, available data reveal that 57% of teachers did not specialize in
English during their bachelor’s degree or Bachelor of Education programs. Only 7.9% hold a Master’s degree in English or a related field,
and very few possess a doctoral degree in English Language Teaching or Applied Linguistics.

Among the professional courses for English teachers is the State Institute of Language Studies (SILS), which, in collaboration with the
Board of English Studies and Research (BESR), Ajmer, has been directing numerous regular and short-term courses for ESL teachers
since 1966. Notably, a mere 3.5% of teachers have undergone full-term training at SILS. Given the shortage of qualified teachers, the
department has been compelled to hire unqualified teachers due to the dearth of qualified candidates. These teachers require orientation
programs; however, the questionnaire data reveal that only 21.53% of unqualified teachers have participated in a brief training period of
approximately one week, while 27.7% have attended a month-long training program.

The findings indicate a significant discrepancy between the theoretical qualifications required for English language teachers and the

practical qualifications considered sufficient for appointment. This highlights a pressing need for policymakers to address the gap between
the ideal and actual qualifications of ESL teachers.

Statistically analyzing the responses to question no. 53 revealed the English-teaching methods employed by qualified and ELT-oriented
teachers. Additionally, the researchers observed the methods and approaches these teachers used in the classroom. The data collected on
teacher qualifications was statistically analyzed alongside the responses to question no. 53, and the results are presented below:

Table 1. SILS orientation and mode of teaching are independent of each other

Training (Mode of Teaching) A B C D Total
With SILS orientation 26 29 5 4 64
Without SILS orientation 19 25 3 2 49
Total 45 54 8 6 113

The data reveals that 113 questionnaires were analyzed for question no. 53, although 114 were initially collected. This discrepancy is
attributed to one teacher's failure to respond to the question.

Following the SILS orientation, it was expected that the knowledge, methods, and approaches of teaching English would be improved and
reflected in day-to-day teaching practices. However, the reality was the opposite of expectations. The researcher conducted a field study,
personally observing classes to assess the practical application of SILS training. The analysis revealed that the training period may have
been too short or not practically effective in leaving a notable and permanent influence on EFL teachers.
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Only 4 out of 64 SILS-oriented teachers had undergone regular training, while the remainder attended short orientation courses.

Responses to Q. No. 6 indicate that the teaching experience of the teachers who filled in the range from 1 to 26 years. The statistical account
of their experience is presented below:

Table 2. The teaching experience of the teachers

No. of Years Percentage of Teachers
lto5 37.70
6t0 10 29.80
11to 15 18.40
16 to 20 9.65
21t0 26 4.40

It is commonly assumed that teaching experience is directly correlated with effective teaching methods. However, the responses to question
no. 53 revealed a contradictory finding, as shown in Table 3.

Table 3. Experience and mode of teaching are independent of each other

Mode of Teaching Experience in Years
Adopted 1-5 6-10 11-15 16-20 21-25 Total
A 16 9 14 4 2 45
B 22 21 5 5 1 54
C 4 1 1 1 1 8
D 1 2 1 1 1 6
Total 43 33 21 11 5 113

We thus see that there is no difference in the teaching methods adopted by teachers with more years of experience and those with fewer years
of experience. Class size (number of students) and the teacher’s workload are bound to affect their day-to-day teaching. The data collected
from the questionnaire were put to statistical analysis. The results are given below:

Table 4. The mode of teaching is independent of class size

Mode of Teaching Class Size (Number of Students)
1-30 31-40 41-50 50-60 61-70 Total
A 19 19 3 2 2 45
B 2 29 15 6 2 54
C 2 2 1 1 2 8
D 1 1 2 1 1 6
Total 24 51 21 10 7 113
Table 5. The mode of teaching is independent of workload
Mode of Teaching Workload ( Number of periods)
27-30 31-34 35-38 39-42 Total
A 32 11 1 1 45
B 36 13 3 2 54
C 2 3 2 1 8
D 1 1 3 1 6
Total 71 28 9 5 113

Tables 4 and 5 illustrate the impact of class size and teaching workload on the instructional process. Notably, senior secondary classes
typically comprise approximately 51 students, resulting in a substantial teaching load that is further exacerbated by additional school
responsibilities. However, the field study reveals discrepancies with the collected data, indicating a divergence between the presented
information and the actual situation.

4.2 Syllabus and Textbooks

The teachers instructing senior secondary classes possess knowledge of the curriculum requirements and necessary modifications to the
syllabus. They are also cognizant of the chapters that require revision or enhancement. According to the collected data, 89.5% of teachers
recognize that senior secondary level instruction should focus on reading, writing, listening, and speaking skills. Although they appear to
be aware of the pedagogical objectives, they do not implement them in practice.

The syllabus incorporates two literature-based textbooks; however, the collected data reveal that 85.5% of teachers (question no. 9) disagree
with teaching literature to senior secondary students. The findings suggest a need to shift the focus from literature to communication skills in
the syllabus. Although teachers demonstrate a theoretical understanding of teaching LSRW (Listening, Speaking, Reading, and Writing) and
communication skills, the reality on the ground indicates that they are neither effectively teaching English literature nor developing students’
language skills.

The responses to questions 10, 11, and 12 indicate that teachers overlook the objectives of teaching English in non-English medium schools
at the senior secondary level. Teachers acknowledged lacking specific objectives from the BSER syllabus, suggesting they either lack access
to explanatory notes or are uninformed. Regarding question 12, 80.7% of teachers agreed that teaching techniques and approaches are
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unsuitable for senior secondary students. An informal discussion with teachers revealed a notable lack of engagement with the teachers'
handbook; the majority of respondents indicated they had not consulted it unless explicitly required to do so. Consequently, the planning and
delivery of English language instruction failed to achieve optimal efficacy, thereby compromising the attainment of desired learning
outcomes.

Regarding the sample question papers for the examination scheme, 64.9% of English teachers reported a lack of guidance and support.
Although the Central Board of Secondary Education (CBSE) publishes sample papers, it appears that these resources may not be readily
accessible to teachers. The researcher's own investigation corroborates the teachers' claims, suggesting a genuine need to improve the
dissemination of examination scheme sample papers. Questions 14 to 27 are broadly divided into two categories based on the responses
collected from the teachers. One category is what the teachers say the textbook should be like, and another is what they say about the
prescribed textbooks.

In response to these questions, the NCERT syllabus is the most preferred for textbook adoption, with the majority of teachers believing it
would be beneficial for English learners. They emphasize the importance of using practical, easy-to-understand language in textbooks to
facilitate student comprehension. Teachers advocate for an integrated approach, teaching all language skills alongside vocabulary and
grammar. Over half of the teachers (55.5%) expressed dissatisfaction with the current textbook, citing issues with lengthy texts and the
difficulty of teaching all skills. Specifically, they highlighted challenges with the prescribed English texts in questions 21, 22, 23, and 25. To
address this, teachers recommend adopting simplified textbooks with structural items that are introduced and reinforced throughout
subsequent chapters. Their responses align with previous findings, such as the 89.5% who believe English teaching should focus on
language skills (Question 9b) and 82.5% who prioritize developing reading comprehension skills in simple English (Question 10c).

Teachers' satisfaction with the prescribed textbooks is notable, as they find the exercises suitable for students' levels of difficulty. However,
their response to question 26 reveals a discrepancy: 71.93% claim there are no errors in the textbook exercises, which appears inconsistent
with their overall assessment.

Table 6. The competence of error detection in a book is independent of academic qualification

Competence in Detecting Academic Qualification
Errors Qualified Unqualified Total
Competent Incompetent 35 47 82
14 18 32
Total 49 65 114

This indicates that even academically qualified teachers do not question the credibility of the existing textbook material. Such ignorance and
inappropriateness are likely to have an adverse effect on learning.

4.3 Exams and Question Papers

The responses highlight that English should be learned, and Question 27 shows that 69.64% of teachers consider writing grammatically
correct English the main objective, while 82.45% of teachers (responding to Question 9) prioritize developing students' ability to read and
comprehend English books as the primary aim at the senior secondary level.

Post-independence reforms to the examination system, including the introduction of objective-type questions, comprehensive syllabus
coverage, and standardized examiner instructions, failed to yield significant improvements in the teaching-learning process.

Notably, 79.89% of teachers surveyed attributed this lack of progress to inadequate dissemination of information regarding the changes.
Paradoxically, institutional records indicate that workshops were conducted for paper-setters, involving 149 teachers, highlighting a
potential disconnect in effectively cascading these changes to all relevant stakeholders.

A significant majority (85.08%) of teachers supported the implementation of internal assessment, thereby advocating for an 80:20 ratios
between external and internal evaluation methods. Teachers recommend assessing speaking and listening skills, which are often the most
interactive and neglected skills, through internal evaluation. Implementing this approach could potentially enhance the teaching and
learning of these skills, leading to a more comprehensive language-learning experience.

A significant number of teachers (67.54%) agreed to dictating answers to questions and essays expected in the examination, highlighting a
critical flaw in the examination system. This practice undermines the development of language skills instead of promoting rote
memorization. An analysis of 100 randomly selected Board Examination scripts revealed identical sentences in multiple compositions,
corroborating the prevalence of dictated answers. This phenomenon is likely facilitated by the predictability of examination questions.

Interestingly, 13.15% of teachers who expressed satisfaction with the examination paper were those who dictated answers to expected
questions, suggesting that their primary concern is student success in the examination rather than language skill development. Furthermore,
78.07% of teachers expressed doubts regarding the existing examination pattern, citing concerns about the efficacy of the current testing
methods. These findings underscore the need for reform in the examination system, prioritizing unpredictable in question design and a more
comprehensive assessment of language skills. The reasons mainly advanced against these types of tests are:

1. The pass criteria for the exam are 33 marks out of 100. Therefore, students achieve 18-20 marks in the internal assessment and the
remaining from the final exams. Hence, the importance of learning English remains minimal for the students.

2. The comprehensive reading of unseen paragraphs is quite helpful for students to read and select the correct answers. Therefore, it
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becomes very easy to pass the course rather than learn it.

3. 11.31% of teachers are dissatisfied with the structure and marks distribution of the examination, while the rest (88.70%) showed their
satisfaction with the examination pattern. This is because the pattern is useful even for students who are not enrolled in honors courses.
Passing the course makes them qualified for higher education.

4. One of the weaknesses is that the examination pattern does not focus equally on all the skills. In response to question 42, 76.31% of
teachers indicated that comprehension-based questions primarily test factual recall rather than reading skills, such as skimming and
scanning. This approach facilitates easier reading rather than fostering reading skill development.

4.4 Planning and Teaching

Effective student performance depends upon meticulous teacher preparation, underscoring the importance of lesson planning in foreign
language instruction (Nunan, 1992). As Richards and Rodgers (2014) emphasize, a well-structured lesson plan serves as a roadmap for
teaching, enabling teachers to achieve academic objectives and promote student learning.

In the context of ESL instruction, planning and scheduling are crucial for optimizing student outcomes. This section examines the extent to
which teachers plan their English instruction and the effectiveness of their approaches in achieving academic goals.

4.5 Textbooks

Regarding teaching methodologies, 10.52% of teachers reported relying solely on textbooks in class, eschewing formal lesson planning.
Notably, planning was less evident in schools with a non-English medium. Over 42% of teachers admitted to deviating from the prescribed
textbook chapter sequence, which could potentially disrupt the structural grading system and impede sequential learning. Furthermore,
observations suggest that textbooks are often taught using the translation method. Equating language learning with vocabulary acquisition
reflects a simplistic understanding of linguistics, overlooking the complexities of language structure, syntax, and pragmatics (Chomsky,
1959). Effective language learning encompasses a broader range of skills, including grammar, pronunciation, and communicative
competence.

In response to question 49, 59.64% of teachers prioritized understanding the meaning of all words in a lesson as the primary objective of
teaching prose. This aligns with their response to question 48E, reinforcing the notion that teachers focus predominantly on vocabulary
acquisition. However, this approach reveals a lack of awareness of the textbooks’ underlying principles, which emphasize the structural
aspects of language learning. By focusing solely on vocabulary, teachers neglect the teaching of prescribed structures, resulting in a
mismatch between instruction and assessment. This disparity likely contributes to student underachievement.

The statistical analysis of only one objective is given below as a sample:
Table 7. Ratings are independent of Training
Rating of Question No. 49

Training Important | Moderate | Important | Most Important
Important
With SILS Orientation 7 15 22 20 64
Without SILS Orientation 6 7 19 18 50
Total 13 22 41 38 114

Motivation is a crucial factor in ESL teaching and learning. While most teachers acknowledge its significance and claim to motivate
learners, observations suggest a discrepancy between stated practices and actual classroom implementation. Despite its importance,
motivation appears to be overlooked in the learning process, with little evidence of the use of explicit motivational strategies.

50.7% of teachers claim to motivate students by expressing genuine interest in their learning, although observations suggest this approach is
not always practiced, with some teachers focusing on brighter students. 34.21% of teachers attempt to motivate students by highlighting the
practical value of English in their future lives. However, research suggests that emphasizing future benefits may be less effective than
promoting intrinsic motivation (Kohn, 1993).

Only 5.6% of teachers prioritize adjusting their teaching to suit students' comprehension levels, despite most students being underachievers
in English. This oversight can lead to frustration and disengagement. Surprisingly, only 3.5% of teachers prioritize teaching that is relevance
to examination needs, possibly due to the stigma associated with "teaching to the test." In response to question 53, the majority of teachers
confess that they read the passage and give its Hindi translation.

In response to question 55, only 3.68% of teachers prioritize giving mother-tongue equivalents and having students use words in sentences
as their primary approach to teaching vocabulary. However, this method has limitations, as providing translations does not necessarily teach
word meanings or facilitate acquisition (Nation, 2001). Translation equivalents may aid initial understanding, but neglect the complexities
of word usage and context.

One of the basic skills for acquiring vocabulary includes the habit of guessing meaning from the context, using both grammatical and
contextual clues. Surprisingly, only 17.54% of teachers think that it is important to train the students in this skill. According to Mackey
(1965), recapitulation reinforces learning, stating, “Although this section may be short, it may be important, since both the summing up of a
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point and the testing of it reinforce all the impressions with which it has been connected throughout the lesson”. While 90.35% of teachers
report using language exercises, only 2.9% admit not discussing questions orally before assignments, contradicting student feedback
indicating a lack of support.

Including supplementary readers in the syllabus aims to enhance reading skills and vocabulary. However, 65.78% of teachers reportedly
translate and comprehend the text themselves, undermining the purpose. This approach deprives students of the opportunity to practice
reading skills and acquire vocabulary, as they are not actively engaged in reading and comprehending the material.

Responding to question 62, which was meant to ask about the way of teaching grammar to ESL learners, 76.31% replied that explaining
grammar rules first is the best way of teaching grammar. The approach appears to be very similar to the grammar-translation method, which
is not always suitable for teaching grammar. In addition, focusing on writing skills, the teachers were asked to rate the objectives of teaching
comprehension on a four-point scale; 66.66% of teachers reported that writing a clear, simple, and grammatically correct sentence was their
first preference. Even though the lack of such skills and ignorance of compositional skills are quite thought-provoking.

ESL students are taught controlled and guided composition in class. 71.05% of students follow the same process, and teachers often provide
a broad outline. Homework and assignments are important parts of ESL classes, with 98.24% of teachers using them to motivate learners.
Teachers also agree that assignments and homework are discussed orally in class. However, observations suggest that no actual discussion or
practice occurs in class.

It is striking that 50.87% of teachers correct every mistake in every assignment, showing limited awareness of alternative correction
methods. This approach is impractical for large classes and would limit the frequency of assignments. Notably, only 8.77% use group
correction and a mere 1.75% analyze errors for targeted remedial classes.

5. Discussion
The findings lead to the following outcome. The general information presented here is based on the teachers’ questionnaire findings.

. Many teachers (57%) lack academic competence, having studied English only up to the higher secondary level, and show
inadequate teaching competency despite professional courses and experience.

Il. ELT orientation, teaching length, and various programs have no significant influence on teaching methodology, indicating no
impact on the teaching process.

1. Class size and workload may influence the teaching mode, but actual observations do not support this.

The findings highlight a disconnect between teachers' awareness of English teaching objectives and their practical application. The
following key points include:

i. Teachers generally understand Senior Secondary English teaching objectives, prioritizing language skills over literature, with
reading comprehension as a key goal.

ii. Approximately 80% of teachers are unfamiliar with the syllabus, specifications, and explanatory notes, and rarely consult the
'‘Handbook for Teachers', indicating a gap between awareness and practical application due to lack of time or engagement.

5.1 Teaching Materials

a) Regarding the textbooks provided by NCERT, most teachers consider them quite effective and suitable for teaching English to learners
in classes 11 and 12. However, they believe that some passages are too challenging and uninteresting for their students.

(b) The teachers’ opinions about the challenges of the textbooks are as follows:
. Hard and tough language
Il. A need for repetitive and structural items
I1l.  The composition part has insufficient guidance and knowledge.
IV. Lack of belongingness and practical teaching material
V. Negligence of speaking and reading skills
VI. Lack of communicative competence

(c) English instructors are mostly unable to recognize the errors in the textbooks, attributing this to the high level of authenticity of the
NCERT books.

5.2 Examinations

The findings reveal several discrepancies in teachers' perspectives on examinations and teaching objectives. While 82.45% of teachers
stated that the primary goal of teaching English was to enable students to read and understand simple texts, 69.64% believed that the most
important examination objective was to test grammatical accuracy, indicating a mismatch between teaching goals and assessment
priorities. Statistical analysis showed that ELT orientation did not affect teachers' ability to set exam objectives. Teachers (85%) favored
internal assessment, focusing on listening and speaking skills, yet 67.54% admitted to dictating answers in class. The majority (76.31%)
reported that exams primarily tested factual comprehension, contradicting the syllabus's emphasis on structural and lexical items and
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implied meanings. Teachers were dissatisfied with objective-type questions, citing their potential for guesswork and superficial passing.
Overall, the examination system was perceived as having a minimal impact on teaching practices, partly due to inadequate teacher
orientation.

5.3 Planning and Teaching

(a) A minority of teachers (10.52%) report that they never plan their lessons, while the majority claim to always do so. However, for most,
lesson planning involves merely listing difficult vocabulary and their contexts of use.

(b) All teachers unanimously acknowledge the significance of motivation in teaching English. Their approaches to motivating students
vary, with:

i. 50.7% fostering a genuine interest in students, making them feel valued and supported
ii. 34.21% emphasizing the practical value of English language proficiency in students' future endeavors
iii. 5.6% simplifying their teaching to reduce student anxiety and increase engagement
iv. 3.5% making their teaching relevant to students' examination priorities.
Their claims are contradicted by observed classroom practices, indicating a possible disconnect between intention and reality.

(c) Regarding the instruction of textbook lessons, teachers indicate that they do not follow the sequence of the book, instead employing a
word-for-word translation method. Despite the books' structural grading by difficulty level, this disordered approach suggests a lack of
adherence to effective teaching practices. Notably, 80.7% of teachers emphasized the importance of lesson review, yet this is not reflected
in actual teaching practices. Furthermore, while 90.35% of teachers reported assigning exercises and homework, classroom observations
did not corroborate this claim, highlighting a disconnect between stated practices and actual implementation.

(d) Classroom observations revealed a lack of explicit grammar instruction, contradicting the 76.31% of teachers who reported providing
grammatical rule practice and rule-based exercises in the questionnaire, highlighting a discrepancy between self-reported and actual
teaching practices.

(e) Approximately 66.66% of teachers aim to develop composition skills for academic writing, utilizing guided writing to facilitate correct
sentence construction. However, their approach often involves providing a broad outline, leaving students to complete the composition
independently, which may limit the instruction’s effectiveness.

(f) There is a discrepancy between teachers' claims and students' experiences. 98.74% of teachers give regular homework and correct it
meticulously; however, 82.46% of students claim that teachers do not always collect or correct their assignments.

The Compulsory English syllabus prescribed by NCERT, although recently updated, presents several challenges in its current form. A
critical examination of the syllabus is essential to address the existing shortcomings and enhance the efficacy of English language
teaching and learning at the tertiary level. To achieve this, it is crucial to consider the following fundamental questions:

. Who constitutes the primary user group of English language learners?

1. Do these learners require uniform levels of English proficiency?

I11. Are tertiary-level learners adequately prepared to receive instruction in English?

1V. Should literature and language courses be treated as distinct and unrelated entities?

V. Is there a need for diverse, need-based courses tailored to specific learner requirements?

The complexities of English language instruction at the tertiary level in India necessitate a multifaceted approach. The diverse student
population, comprising individuals with varying linguistic backgrounds and proficiency levels, poses significant challenges.

Students can be broadly categorized into distinct groups:
Those with limited exposure to English have been educated primarily in their first language.
1. Learners with a basic, yet fragmented, understanding of English grammar.
2. Students from institutions with subpar English instruction.
3. Those from reputable English-medium or regional language institutions with effective English teaching.
4. Linguistically and socio-economically disadvantaged learners.

The current English teaching methodology, which focuses on literary texts and neglects practical communication skills, has proven
inadequate. Research suggests that learners' existing knowledge, including their understanding of formal grammar, literary exposure, and
first-language proficiency, remains underutilized. To address this, a revised approach is needed that incorporates diverse, need-based
courses catering to the unique requirements of each learner group, and leverages their existing linguistic abilities to enhance English
language acquisition.

The development of communicative competence in English language learners at the tertiary level requires a comprehensive approach that
integrates three essential components: international competence, discourse competence, and linguistic competence. International
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competence enables learners to interact effectively with individuals and institutions, while discourse competence facilitates the formation
and interpretation of texts. Linguistic competence empowers learners to utilize phonological, syntactic, and lexicon-semantic resources to
encode and decode messages, making linguistically and socio-culturally informed choices.

To achieve the objectives of teaching and learning English at the tertiary level, a multifaceted approach is required. This includes:
1. Reorganizing syllabuses to accommodate the roles and functions of English, as well as learner needs.

2. Developing innovative teaching and testing materials, including print, audio, and video resources, to facilitate learners'
adaptation to diverse linguistic contexts.

3. Introducing learner-friendly teaching methodologies that focus on practical communication skills.

4. Implementing teacher development programs to familiarize educators with the underlying philosophy and pedagogical
approaches.

A key-significant aspect of second language acquisition is exposure to a wide variety of linguistic and socio-cultural materials,
emphasizing "what to say when and how." This can be achieved by exploring the concept of a "core course" or "foundation course" at
different levels, supplemented by need-based courses, such as English for academic purposes, English for office purposes, and English for
specific professions.

The English departments in schools and colleges must respond to students’ diverse needs by organizing courses that cater to
communication, spoken and written English, and English for late developers. It is essential to consider the recommendations of the
Curriculum Development Center set up by the UGC and adapt them to local and regional needs.

This study proposes a framework for enhancing English language instruction at the tertiary level, emphasizing the importance of
communicative competence, learner-centered approaches, and contextually relevant materials. The suggested guidelines aim to stimulate
discussion and innovation in English language teaching; rather than to provide a prescriptive set of instructions.

The English Department faces a pressing challenge: catering to thousands of students with varying levels of English proficiency, requiring
swift, and targeted interventions to equip them with varying degrees of competence. Recognizing that not all students require the same
level of English proficiency, it is crucial to identify the specific English requirements of diverse student groups and design relevant
courses to meet their needs.

The ultimate objective of teaching English at the Senior Secondary level should be to enable learners to acquire context-governed and
syllabus-bound competence, as well as sociolinguistic competence, allowing them to use English with confidence. Special programs are
necessary to support students from tribal, rural, and marginalized backgrounds, who often feel alienated due to limited English proficiency.
A bridge course can help bridge this gap, and the Central Institute of English & Foreign Languages has developed a package for such
learners, published by Oxford University Press, New Delhi.

To address these challenges, we propose:
I. ldentifying specific English requirements of diverse student groups
1. Designing targeted courses to meet these needs
I11. Developing special programs for marginalized students
IV. Implementing bridge courses to support learners with limited English proficiency

V. Utilizing research-based packages, such as the one developed by the Central Institute of English & Foreign Languages, to
inform and enhance teaching practices.

The Approach Required for Students: At the Senior Secondary level, students urgently need a good grounding in framing simple,
correct sentences and straightforward expression to build fluency and help them easily assimilate English. To achieve this, a different
approach will be required. An approach to  teaching usage has been adopted, and paragraphs or sections on verbs, nouns, pronouns,
adjectives, adverbs, and other grammatical concepts have been included, organized in the order they appear in grammar books, in packets,
one for each year.

Mastery of the Most Frequently Used Structures: The Language Course unit’s usage section aims to impart advanced language skills
to thousands of students in India. At the Senior Secondary Compulsory English level, usage teaching should aim at a mastery of the most
frequently used and the most useful sentence patterns within reasonably clearly defined stylistic areas, e.g., modern informal prose and
scientific writing. ‘Cyclic Approach’ in Teaching Structures: If the usage section is based on what may be called a ‘cyclic approach’ to the
mastery of sentence patterns, better results are bound to follow. Hence, the teaching of usage must not only begin with sentence patterns,
but throughout the years of English teaching, there should be provision for dealing with these patterns at increasingly higher levels.
Stannard Allen’s book “Living English Structure” provides excellent raw materials at three different levels: elementary, intermediate, and
advanced, for such an approach. If effective measures are not taken to address the situation now, the teaching of English will cease to have
any social or economic relevance and will be reduced to a mere ritual.

6. Conclusion
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In conclusion, the study highlights significant challenges in English language teaching in schools in the Jaipur district, Rajasthan. Despite
teachers' awareness of the importance of language skills, traditional methods still prevail, and their practical implementation is often
lacking. The examination system prioritizes rote memorization over language skills, and inadequate teacher training and resources hinder
effective teaching.

To improve English language teaching, we recommend developing teacher-training programs focusing on interactive and communicative
approaches, revising the examination system to assess language skills holistically, and providing adequate resources and infrastructure.
Encouraging student-centred learning and promoting the practice of language skills can also enhance language acquisition.

As Mohanty & Panda (2017), Mahapatra & Anderson (2023), Annamalai (2023), Kumar (2025), and Singh (2025) emphasize, language
policy and planning are key essentials to Indian education. The three-language formula, though well-intentioned, faces implementation
challenges. To address these issues, we suggest introducing need-based courses, such as English for academic purposes, and bridge
courses for disadvantaged students (Kohn, 1993; Nation, 2001).

By adopting a cyclical approach to teaching structures and focusing on the mastery of frequently used sentence patterns, we can enhance
language teaching and learning (Stannard Allen, 1965). Ultimately, practical English language teaching can empower students, enhance
socio-economic mobility, and contribute to national development.
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