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Abstract 

This experimental study, conducted over ten classroom sessions, examined the influence of teachers' expectations and pressure on the 

speaking abilities of EFL elementary students in Aseer, Saudi Arabia. It aimed to explore the relationship between teacher expectations, 

pressure, and students' speaking skill development and to provide practical strategies for managing pressure while enhancing speaking 

abilities. The study employed a quantitative research design, incorporating pre- and post-tests to assess students' speaking skills and a 

questionnaire survey to collect data on teacher expectations and pressure. The study included 32 elementary students, divided into a control 

group (n=17) and an experimental group (n=15), as well as 107 EFL teachers from various schools in Aseer. The results indicated that 

teachers' realistic expectations and reasonable pressure significantly improved students' speaking skills, particularly in pronunciation, 

grammar, and fluency. However, vocabulary skills did not show significant improvement under reasonable pressure. EFL teachers in Aseer 

held high expectations for their students' speaking proficiency and applied moderate pressure to enhance performance. Differentiated 

instruction, constructive feedback, and hands-on learning strategies effectively managed pressure and enhanced speaking skills. The study 

emphasizes balancing teacher expectations and pressure to improve students' speaking skills. It recommends that teachers maintain realistic 

expectations, clearly communicate them to students, and implement strategies such as differentiated instruction and constructive feedback. 

Further research could explore the long-term effects of teacher expectations and pressure on overall language proficiency and examine 

additional factors influencing vocabulary development in this context. 
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1. Introduction 

In Aseer, a region in Saudi Arabia, elementary students face various challenges and pressures in their English as a Foreign Language (EFL) 

learning journey. These challenges include high teacher expectations, a focus on grades and academic achievements, excessive homework 

assignments, and unrealistic demands. Such pressures can significantly impact students' speaking skills, often resulting in anxiety, fear of 

making mistakes, and a lack of confidence in speaking English (Qin, 2022). The effects of teachers' expectations and pressure on students 

have become a growing concern in education (Butler, 2015).   

Research suggests that teachers' expectations can profoundly influence students' academic performance and attitudes toward learning (De 

Boer et al., 2010). While much of the research has focused on the negative consequences, such as increased stress and anxiety among 

students (Yan & Horwitz, 2008), positive effects have been observed. In the context of language learning, these pressures can lead to 

heightened stress and anxiety. Conversely, certain studies indicated that high teacher expectations can motivate students and enhance their 

achievements (Nazirova, 2018). 

1.1 Statement of the Problem 

From this perspective, it is evident that understanding how teacher expectations and the pressure placed on students learning a language can 

make a difference is crucial (Phillips, 1992). It is essential to examine how these factors influence students' speaking skills in Aseer and 

explore teaching methods that can enhance their speaking abilities (Yan & Horwitz, 2008). Investigating this topic provides valuable 

insights and recommendations for teachers, decision-makers, and educators in Aseer, aiming to create a supportive environment for students 

learning a foreign language. 

1.2 Objectives 

This study emphasizes three central objectives. First, it aims to investigate the effects of teachers' expectations and their pressure on 

students' speaking skill development at Sabah Elementary School in Aseer. Second, it strives to explore EFL teachers' expectations in Aseer 

and the extent of pressure they apply to their students. The final objective is to examine practical teaching strategies and approaches, 

including differentiated instruction, constructive feedback, and hands-on experiential learning, to set appropriate expectations, manage 

classroom pressure, and provide relevant and practical recommendations for teaching speaking skills in Aseer. 
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1.3 Research Questions 

This study investigated how teacher expectations and the pressure they exert influence the development of speaking skills in elementary 

students in Aseer. It aims to contribute to the existing body of knowledge by addressing the following questions:   

1. How do teachers' expectations and pressure levels affect the advancement of EFL learners' speaking abilities at Sabah Elementary School 

in Aseer?   

2. What expectations do EFL teachers in Aseer hold, and how much pressure do they place on their students to improve speaking 

performance?   

3. What practical strategies can teachers employ to manage pressure, inspire learners, and enhance their speaking skills?   

1.4 Significance of the Study 

This study addresses a gap in the existing literature by examining how teacher expectations and pressure influence the development of 

students' speaking abilities in Aseer. The findings can potentially enhance foreign language education in Aseer by providing valuable 

insights to educators. Understanding the impact of teacher expectations and pressure is critical, as it can illuminate the effectiveness of 

language learning programs in fostering speaking skills at Aseer elementary schools. This knowledge enables teachers to adapt their 

methods to maximize student potential and cultivate a supportive learning environment.   

The study holds particular significance in the context of Aseer, as it can identify the challenges and opportunities teachers and students face 

in developing speaking skills. By understanding the interplay between teacher expectations, pressure, and language learning outcomes, 

educators can devise strategies to better support students. Ultimately, the findings could guide the development of policies and approaches 

aimed at improving the teaching of speaking skills in schools across Aseer.   

1.5 Limitations of the Study  

While this study emphasizes the importance of investigating how teachers' expectations and pressure affect elementary school students' 

speaking skills in Aseer, it is essential to acknowledge its limitations. Firstly, the focus on a specific school and region limits the 

generalizability of the findings. Additionally, challenges arose in capturing the full range of student responses to teachers' expectations due 

to the limited time and number of classes available for assessment and evaluation. External influences, such as home environments, personal 

motivation, and cultural differences, were not thoroughly examined.   

Another significant limitation is the potential for bias in data collection and analysis, as the evaluation was conducted solely by the 

researcher. The quantitative nature of the study restricted the depth of understanding of students' experiences and perceptions. Furthermore, 

the limited time impacted the scope of data collection, hindering follow-ups to assess the long-term effects of teacher expectations and 

pressure on students' speaking skills development.   

The most significant limitation is the high absenteeism rate among participants during the study period, particularly during Ramadan and the 

week following the Eid vacation. This absenteeism could not be controlled and affected the experimental procedure and data collection 

process.  

1.6 Theoretical Framework 

Establishing a theoretical framework is crucial for guiding the exploration and analysis of this topic. The Self-Fulfilling Prophecy Theory is 

a critical framework that offers insights into the impact of teacher expectations and pressure on students' learning. This theory posits that 

when teachers hold high expectations for their students, those students are more likely to perform better (Tsiplakides & Keramida, 2010). 

Conversely, low expectations from teachers can lead to underperformance.   

The Self-Fulfilling Prophecy Theory centers on the interplay between expectations and their influence on behavior and performance. It 

suggests that individuals' expectations shape their perceptions and interpretations of information, confirming their initial beliefs. This 

process can influence others' behaviors to align with those expectations, creating a self-fulfilling cycle. The theory underscores the role of 

expectations in shaping individual performance, where positive expectations foster improved outcomes and negative expectations hinder 

achievement. Contextual factors and feedback loops significantly contribute to the formation and perpetuation of expectations, highlighting 

this framework's complexity and dynamic nature.   

1.6.1 Definitions of Key Concepts 

It is essential to clarify the key terms in this study on teachers' expectations and pressure on young learners in schools, as this will ensure 

accuracy of understanding and prevent confusion. First, language anxiety refers to the uneasy feeling of fear, nervousness, or discomfort that 

individuals experience when required to communicate in a second or foreign language. It arises from the pressure to perform linguistically in 

unfamiliar contexts (Javid, 2014). This definition is widely accepted within the EFL context.   

Another important term is teacher pressure, which, according to Afzal and Qayyum (2021), refers to the expectations, demands, and 

perceived scrutiny teachers place on students regarding their academic performance and language skills. It encompasses teachers' influence 

on students' motivation, self-confidence, and perceived competence. While this definition provides a clear understanding of teacher 

pressure, it does not address the dual effects (both positive and negative) that teacher pressure may have.   

Next, defining the teaching strategies employed in this experimental study is relevant. Endeshaw (2023) defines differentiated instruction as 
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an instructional approach that tailors teaching methods, materials, and assessments to meet individual students' diverse needs and learning 

styles. It recognizes students' unique strengths, weaknesses, and preferences, aiming to provide personalized learning experiences to 

maximize educational growth.   

The second teaching strategy is constructive feedback. As defined by Klimova (2015), constructive feedback focuses on identifying 

students' strengths and areas for improvement, providing a comprehensive framework for both students and teachers in the EFL context.   

Finally, as Minh and Kim (2021) elaborated, hands-on and experiential learning is a process in which knowledge is acquired through direct 

experience and active participation in real-world situations. It involves learners engaging in tasks, reflecting on their experiences, drawing 

conclusions, and applying knowledge to new experiences. This definition is particularly relevant to teaching speaking skills in EFL 

classrooms.   

The following section presents and reviews relevant studies related to this topic.     

2. Literature Review 

The literature review will focus on aspects related to teachers' expectations and the impact of pressure on students learning a language. The 

influence of teachers' expectations and pressure on students' learning outcomes has been a topic of interest in educational research. Several 

studies have examined the effects of high expectations, academic pressures, and anxiety on students' performance and well-being in diverse 

learning environments (Han et al., 2021). Previous research has provided insights into how teachers' expectations and stress affect students' 

language acquisition. The review will initially highlight the adverse effects of teachers' expectations and pressure in language teaching. 

Spielmann and Radnofsky (2001) explored the effects of tension on language learning. The study focused on beginners and false beginners 

in 1994, with students of various ages and motivations to learn French. They gathered data using research methods and ethnographic 

techniques such as interviews, observations, and document analysis. The results revealed that students experience both dysphoric (negative) 

and euphoric (positive) tension during language learning. The study emphasizes the importance of managing tension to optimize learning 

experiences, leading to a flow state. Therefore, educators should create a nurturing and encouraging learning environment to manage 

expectations and pressure effectively, allowing students to harness tension for growth and success in foreign language acquisition. 

In contrast, research specifically examining the impact of teachers' expectations and pressure on students learning foreign languages offers 

additional insights. For example, Lightbown and Spada (2013) noted that anxiety before an exam or public speaking event can provide a 

blend of motivation and focus, contributing to success. Their book How Languages are Learned suggests that a certain degree of pressure 

and stress can enhance performance and learning outcomes. In this context, teacher expectations and pressure may create stress for students, 

which can lead to improved performance when properly supported and guided by the teacher.   

A study by Younes and Albalawi (2016) examined the difficulties Saudi EFL students face in speaking English. The study investigated the 

factors leading to speaking difficulties among Saudi EFL learners and their teachers. It emphasized the importance of speaking as a process 

of constructing meaning through verbal and non-verbal symbols. The study highlighted various factors affecting students' speaking 

performance, including linguistic competence, sociolinguistic competence, anxiety, confidence, listening ability, and time allowed for 

preparation. The study utilized a mixed-methods approach, employing both quantitative and qualitative data collection techniques. To 

investigate the factors leading to speaking difficulties among Saudi EFL learners, the researchers used three instruments: two questionnaires 

and a classroom observation sheet. The results showed that anxiety and lack of confidence were significant factors contributing to speaking 

difficulties among Saudi EFL learners. Therefore, exploring practical strategies to leverage current stress to push students toward maximum 

achievement is crucial. 

Another study conducted by Asif (2017) focused on the anxiety experienced by Saudi students learning EFL. It highlighted the factors 

contributing to this anxiety, such as interference from their first language, fear of making mistakes, and a discouraging classroom 

environment. The research involved qualitative methods, including structured interviews with EFL teachers, to gather data on the 

perceptions of language anxiety. The findings emphasized the impact of anxiety on speaking proficiency and the need for a supportive and 

encouraging classroom environment. Thus, it is essential to provide teachers with the necessary tools and strategies to address students' 

anxiety and manage pressure to create a conducive learning environment for developing speaking skills. 

One of the strategies applied in this study to enhance language learning and direct teachers' pressure and expectations to develop students' 

speaking skills is feedback. Ebadi and Asakereh (2017) disclosed in their study conducted at Razi University in Iran the impact of dynamic 

assessment on the development of English-speaking skills in language learners. The study utilized various picture stories and language tasks 

to diagnose speaking problems and provide tailored mediation to the participants. The participants in the study were two male individuals, 

Ali and Reza, who were recruited based on convenience and purposive sampling. The findings highlighted the importance of personalized 

mediation in providing feedback and guidance to language learners during the assessment and development of speaking skills, emphasizing 

the need for personalized support for learners at different proficiency levels. Thus, by providing specific and actionable feedback, teachers 

can guide students toward areas of improvement and help them build confidence in their speaking abilities. 

Regarding self-efficacy, Bensalem (2018) concurs with Lightbown and Spada (2013) in that specific levels of stress and pressure can impact 

learning. To demonstrate this point, Bensalem (2018) explored the anxiety related to learning EFL among students. The study examined how 

self-belief, perceived proficiency, and socio-biographical factors influence foreign language anxiety. Two hundred sixty-one students 

studying English as a language from three universities in Saudi Arabia participated in the research. The study examined their characteristics, 
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including gender, age, proficiency in a language, and international experience concerning foreign language anxiety. The findings revealed 

that self-confidence is inversely related to foreign language anxiety, suggesting that higher levels of self-confidence are linked to lower 

levels of anxiety when learning a language. 

Furthermore, Rudland et al. (2019) highlighted in their article "The Stress Paradox: How Stress Can Benefit Learning" that significant 

change often requires exposure to stress or crisis, leading to what they term "stress-induced growth." This growth refers to the educational 

outcomes of facing and overcoming challenging situations, such as high teacher expectations and academic pressure. 

Differentiated instruction, such as task-based language teaching (TBLT), is a practical pedagogical approach implemented in this study that 

values and caters to the diverse learning needs of students and improves foreign language learning. In their study, Masuram and Sripada 

(2020) discussed the importance of speaking skills in language learning and the effectiveness of task-based teaching in improving oral 

communication. The study involved a teaching program to enhance undergraduate-level students' speaking skills through TBLT. The 

program included classroom observations, questionnaires, and interviews with teachers and students from a college in Hyderabad, India. 

The findings showed significant improvement in students' oral fluency, communication skills, and confidence, indicating differentiated 

instruction's significant role in managing psychological stress and raising the level of performance in speaking skills. 

Shedding light on hands-on and experiential learning activities in improving speaking skills, especially for young learners, El Nekhely 

(2021) stressed the impact of hands-on, minds-on learning in reducing Foreign Language Learning Anxiety (FLLA) among kindergarteners 

learning EFL. The research involved interviews with 21 experts and EFL teachers in kindergarten in Egypt to gather qualitative data on their 

perceptions and experiences related to hands-on, minds-on learning and FLLA among kindergarteners. The study confirmed that hands-on, 

minds-on learning can help kindergarteners use their hands and minds, creating an environment free from the fear of making mistakes and 

providing a different assessment technique free from test anxiety. From the previous studies reviewed regarding teaching strategies 

(differentiated instruction, constructive feedback, and hands-on and experiential learning), it becomes clear that these strategies are 

important in controlling the pressure placed on students by teachers to achieve enhanced speaking performance. 

Another aligned study by Wang (2022) explored the relationship between teacher emotional intelligence (EI) and student academic 

achievement using a moderated mediation model. The research was conducted with 365 teachers from 25 public middle schools in Hubei 

province, China. It suggested that teacher EI can positively impact student academic achievement through teacher work engagement, with 

the link between teacher work engagement and student achievement being moderated by teacher self-efficacy. The findings revealed that 

teachers' emotional intelligence positively influenced students' academic achievement through the mediating role of their teaching efficacy. 

Thus, it can be inferred that teachers' expectations and pressure may directly impact students' motivation and anxiety levels, which can 

influence their foreign language learning outcomes. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The impact of teachers' pressure, expectations, and practical teaching strategies on students' speaking performance 

The research mentioned above suggest that the pressure and anxiety experienced by students in EFL classrooms significantly impact their 

speaking skills. Therefore, teachers must implement practical teaching strategies and approaches that set appropriate expectations and 

manage pressure in the classroom. The following section investigates how teachers' pressure and expectations impact elementary students in 

Sabah Elementary School and the extent to which teaching strategies (differentiated instruction, constructive feedback, and hands-on and 

experiential learning) affect students' speaking development (Figure 1). 

3. Methods 

Teachers' expectations and pressure on students can significantly impact their learning outcomes and overall well-being. Studies by Rahayu 

et al. (2020), Riadil (2020), and Ratnasari (2020) showed that students are reluctant to speak up because they fear making mistakes and 

falling short of their teachers' high expectations. Therefore, teachers must create a supportive and inclusive learning environment that fosters 

Realistic teachers’ expectations 

Reasonable pressure on students 
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students' progress and reduces anxiety. This study investigated the impact of teachers' expectations and pressure on EFL elementary 

students' speaking skills in Aseer, specifically at Sabah Elementary School. This section discusses the research design, participants, and data 

collection methods. 

3.1 Research Design 

An experimental study was conducted at Sabah Elementary School in the Aseer region to investigate the impact of teacher expectations and 

pressure on elementary students' speaking skills. The study employed a quantitative experimental design, featuring pre- and post-tests and a 

questionnaire survey as the primary data collection methods. The research design combined both descriptive survey and experimental study 

methodologies. The descriptive survey methodology was used to gather information about teacher expectations and pressure through a 

questionnaire administered to EFL teachers in Aseer. The experimental methodology was used to measure the impact of teacher 

expectations and pressure on EFL elementary students' speaking skills through pre- and post-tests. The quantitative design allows for 

measuring the students' speaking skills before and after implementing various teaching strategies. Additionally, the questionnaire survey 

provides insights into teacher expectations and student pressure perceptions. Given the limited time and resources, the quantitative design 

was deemed suitable for efficiently gathering and analyzing the data. 

3.2 Participants 

The study participants were elementary students at Sabah Elementary School in the Aseer region. Thirty-two students were conveniently 

selected and assigned to two groups: the experimental group (n=15) and the control group (n=17). The students were between 9 and 12 years 

old and were from grades four, five, and six. Most participants were Saudi female students, with one Egyptian, one Sudanese, and one Syrian 

student. The participants were selected based on their availability and willingness to participate in the study. Each group was randomly 

divided into smaller groups, with a maximum of five students per group, to facilitate the effective implementation of the different teaching 

strategies. 

Additionally, the online survey participants in this study consisted of 107 EFL teachers from all stages of primary education in Aseer. The 

sample included 24.3% male and 75.7% female teachers, indicating a higher representation of female participants. Regarding teaching 

experience, 44.9% of respondents had more than 15 years of experience, while 37.4% had been teaching for 6-15 years. Furthermore, most 

participants (91.6%) held a bachelor's degree, while 8.4% had a master's degree. Regarding teaching levels, 54.2% taught at the elementary 

stage, 23.4% at the intermediate stage, and 22.4% at the secondary stage. Class sizes varied, with 48.6% teaching classes with 26-55 

students, 44.9% teaching classes with 10-25 students, and 6.5% teaching classes with 5-10 students. Regarding teaching load, 43.9% of 

participants had 13-18 classes per week, 31.8% had 19-24 classes per week, and 24.3% had 3-12 classes per week. These demographic and 

professional characteristics provide valuable insights into the composition of the sample population and contribute to a comprehensive 

understanding of the study's findings.  

3.3 Instruments and Measures 

Data were collected through a questionnaire survey for the teachers and pre- and post-test measures of students' speaking skills. A five-point 

Likert scale (1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 = Strongly Disagree) questionnaire (see Appendix A) of 16 items 

was administered to 107 female and male EFL teachers from different school stages in Aseer, focusing on their expectations and views on 

instructional approaches and personal teaching efficacy. This questionnaire was adapted and modified from Midgley (2000). It was 

administered in both Arabic and English to accommodate the language preferences of the teachers and ensure accurate responses. This 

questionnaire was chosen based on its use in research that thoroughly explores teacher expectations, pressure, and standardized structure. By 

using this questionnaire, the study ensures a basis for comparison and analysis to uphold the reliability of the results. The multi-dimensional 

nature of the questionnaire enables researchers to examine teacher-student interactions, academic pressure, and its effect on language 

learning outcomes.  

In addition, pre-test and post-test assessments were conducted using the assessment of Harris (1969) (see Appendix B) to consistently 

measure students' speaking performance and learning outcomes, while identifying areas for improvement. The rubric includes the following 

criteria: fluency, pronunciation, vocabulary usage, grammatical accuracy, and comprehension. This standardized evaluation helps track 

progress, assists teachers in tailoring instructional techniques, offers personalized support, and serves both as an evaluative tool and a source 

of motivation for enhancing speaking abilities. 

3.4 Data Collection and Analysis 

Data collection involved multiple steps. First, data was collected over ten EFL classes after obtaining online consent from the students' 

parents for participation (see Appendix D for English and Appendix E for Arabic). During the first class of the study, pre-test measures of 

students' speaking skills were administered to both the experimental and control groups. Each group presented the target conversation from 

the course curriculum, "We Can 3-Unit 9 Lesson 1: My School is Cool." During the following eight classes, the experimental group received 

practical teaching strategies and approaches, including differentiated instruction, constructive feedback, and hands-on and experiential 

learning, to set appropriate expectations and manage pressure in the classroom. 

On the other hand, the control group received traditional teaching strategies, which included excessive emphasis on grades, homework 

overloading, and unrealistic expectations. After the intervention period, post-test measures of students' speaking skills were administered to 

both groups in the last class. Each group presented a similar target conversation, "We Can 3-Unit 11 Lesson 1: Hanging out in Town," from 
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the same course curriculum. 

The collected data, including the pre- and post-test scores of students' speaking skills and the responses from the questionnaire survey for 

teachers, were analyzed using SPSS statistical software. The pre- and post-test scores of students' speaking skills were analyzed using a 

repeated measures t-test to compare the differences between the pre and post-tests of the experimental group (Ross & Willson, 2018). The 

responses from the questionnaire survey for teachers were analyzed using descriptive statistics to examine the frequency and distribution of 

their expectations and perceived pressure. 

The research methodology involved an experimental study at Sabah Elementary School in Aseer. The study utilized a quantitative 

experimental design with pre-test and post-test measures of students' speaking skills and a questionnaire survey for teachers. The study 

included 33 elementary students, divided into an experimental and a control group, and 107 EFL teachers from different school stages in 

Aseer who participated in the questionnaire survey. Data collection included pre- and post-test measures of students' speaking skills and a 

questionnaire survey for the teachers, with data analysis conducted using statistical methods. The results of the data analysis are displayed 

and presented in the following section. 

4. Results 

This section presents the analysis results of data collected through the questionnaire survey for teachers and the pre- and post-test scores of 

students' speaking skills. The following results aim to answer the study's questions regarding the impact of teachers' expectations and 

pressure on Sabah Elementary School students' speaking skills, the extent of teachers' expectations and pressure in the classroom, and the 

effectiveness of practical teaching strategies in managing expectations and pressure. Initially, the data analysis from the questionnaire 

survey for teachers is presented through two axes: approaches to instruction and personal teaching efficacy. Then, the data analysis of the 

pre- and post-test scores of students' speaking skills is discussed, and the performance of the experimental and control groups is compared. 

4.1 Questionnaire Results 

The survey data collected shed light on teachers' instructional approaches, including practices, attitudes, and expectations related to students' 

progress, grading, assignment variety, activity options, recognition of high achievers, and student comparison. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. The questionnaire results regarding the instruction approaches 

4.1.1 Approaches to Instruction 

The results revealed several important findings regarding the impact of teachers' expectations and pressure levels based on responses to the 

mastery and performance aspects of the survey (see  
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Figure 2). Firstly, most teachers (over 78%) demonstrated positive attitudes by acknowledging and celebrating students' progress, even if 

they were below grade level. This suggests that teachers in Aseer recognize the importance of fostering a supportive environment that 

encourages students' advancement in speaking abilities. Furthermore, the data revealed that over 80% of teachers considered students' 

improvement when assigning grades. This indicates that teachers in Aseer place importance on recognizing and rewarding progress, 

aligning with the idea that positive expectations and recognition can positively influence students' speaking abilities. 

Regarding practical strategies teachers employ, the survey results showed that approximately 72% of teachers provide a variety of 

assignments tailored to students' needs and skill levels. This finding highlights the use of differentiation and personalized learning 

approaches, which can effectively cater to students' requirements and enhance speaking skills. Additionally, most teachers (nearly 70%) 

offer multiple activity options during class, giving students autonomy and choice in their learning. This approach aligns with strategies that 

empower learners, reduce pressure, and create a conducive environment for improving speaking performance. 

Regarding recognizing high achievers, a significant proportion of teachers (over 84%) displayed the work of the highest-achieving students 

as examples and pointed out successful students as models for others. These practices indicate that teachers in Aseer employ strategies to 

inspire learners and create role models, which can positively impact students' speaking abilities. However, regarding student comparison, 

the results showed varying teacher practices. While a substantial proportion (69.1%) agreed or strongly agreed that they help students 

understand how their performance compares to others, a notable percentage (20.6%) selected the neutral option. This finding suggests that 

there may be diverse approaches to comparing students' performance in Aseer, which could be further explored to understand their impact 

on learners' speaking abilities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3. The questionnaire results regarding the personal teaching efficacy 

4.1.2 Personal Teaching Efficacy 

The analysis of the personal teaching efficacy section in the questionnaire yielded insightful findings relevant to the research questions. 

Specifically, these findings shed light on the influence of teachers' expectations and pressure levels on the advancement of EFL learners' 

speaking abilities in Aseer. Moreover, the analysis provides valuable insights into practical strategies teachers can employ to effectively 

handle pressure, inspire learners, and enhance their speaking skills (see Figure 3). 

Regarding the first research question, it was found that a considerable percentage of respondents (39.3%) strongly agreed that they can get 

through to even the most challenging student if they try hard (Question 10). This indicates that teachers with high expectations for their 

students may be more motivated to facilitate improvements in their speaking abilities. However, more respondents (45.8%) strongly agreed 
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that factors beyond their control influence their students' achievement more than they do (Question 11). This suggests that teachers may 

perceive external factors as significant barriers to students' speaking advancement, potentially impacting their expectations and the pressure 

they feel to ensure progress. 

Regarding the second research question, the analysis revealed that a notable percentage of respondents (33.6%) agreed that some students 

may not make significant progress regardless of their efforts (Question 12). However, most respondents (50.5%) strongly agreed that they 

are good at helping all the students in their classes significantly improve (Question 13). This indicates that EFL teachers in Aseer hold high 

expectations for their students' progress and perceive themselves as effective in facilitating such improvement. Consequently, it can be 

inferred that these expectations may contribute to the pressure exerted on students to enhance their speaking performance. 

Regarding the third research question, the analysis indicated that a significant percentage of respondents (28.0%) agreed that they can do 

little to ensure that all their students make significant progress (Question 15). However, a substantial percentage (43.0%) agreed they can 

deal with almost any learning problem (Question 16), reflecting teachers' self-efficacy in addressing various challenges. These findings 

suggest that teachers possess practical strategies to handle pressure, inspire learners, and enhance their speaking skills, which is essential for 

promoting successful language acquisition. 

4.2 Student Speaking Skill Assessments Results 

The pre- and post-assessment of the students' speaking skills revealed the following findings. The following section presents the hypothesis 

testing results and statistical analysis. 

4.2.1 Hypothesis Testing 

The pre- and post-assessment results were compared and analyzed by the researcher using T-tests in SPSS software to determine the 

effectiveness of the intervention in improving students' speaking skills. This study used the results of the hypothesis testing to assess the 

statistical significance of any improvement in students' speaking skills following the intervention. The researcher used a significance level 

of α = 0.05, where the hypothesis is accepted if α < 0.05, indicating that the probability of error in the hypothesis is only 5%. 

The hypothesis testing is stated as follows: 

H0: There is no significant difference between students' speaking skills' pre- and post-assessment scores based on realistic teachers' 

expectations and reasonable pressure on students. H0 is accepted if the alpha level is higher than 0.05 (α > 0.05). 

H1: There is a significant difference between students' speaking skills' pre- and post-assessment scores based on realistic teachers' 

expectations and reasonable pressure on students. H1 is accepted if the alpha level is lower than 0.05 (α < 0.05). 

Based on Table 1, the significance levels (p-values) associated with each pair of pre- and post-assessment scores were examined. For Pair 1 

(Pre-Pronunciation - Post-Pronunciation) and Pair 2 (Pre-Grammar - Post-Grammar), the p-values were both 0.000, which is less than the 

significance level α = 0.05. Therefore, H0 is rejected, and H1 is accepted for these pairs, indicating a significant difference between the pre- 

and post-assessment scores. This suggests a significant improvement in students' pronunciation and grammar speaking skills based on 

realistic teachers' expectations and reasonable pressure on students. 

Table 1. Paired sample test result analysis of experimental group 

Interestingly, for Pair 3 (Pre-Vocabulary - Post-Vocabulary), the p-value was 0.807, which is higher than α = 0.05. Therefore, H0 is not 

rejected, and H1 is not accepted for this pair. This indicates no significant difference between the pre- and post-assessment scores for Pair 3. 

In other words, the intervention did not significantly improve students' speaking skills related to vocabulary, based on realistic teachers' 

expectations and reasonable pressure on students. 

Finally, for Pair 4 (Pre-Fluency - Post-Fluency) and Pair 5 (Pre-Comprehension - Post-Comprehension), the p-values were 0.029 and 0.094, 

respectively. The p-value for Pair 4 was less than α = 0.05, suggesting a significant difference between the pre- and post-assessment scores 

for fluency. For Pair 5, the p-value was slightly above 0.05, indicating no significant difference in comprehension. Therefore, H0 is rejected, 

and H1 is accepted for Pair 4, showing a significant improvement in students' fluency, but H0 is retained for Pair 5. 
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However, H0 is not rejected for Pair 3, indicating no significant improvement in students' vocabulary skills. The total pre- and post-test 

score (0.115), greater than α = 0.05, suggests a significant improvement in students' speaking skills. Thus, the results presented answer the 

first and third research questions and support the hypothesis that teachers' realistic expectations and reasonable pressure on students, as 

embodied in the application of teaching strategies (differentiated instruction, constructive feedback, and hands-on and experiential 

learning), have a significant impact on improving primary EFL students' speaking skills. 

Table 2. Paired sample test result analysis of control group 

 

 

 

 

 

 

 

 

 

 

In the same context, Table 2 presents the averages, variations, and t-stats of the pre-test and post-test scores for the control group. The paired 

sample t-test results for the control group revealed an interesting trend. The mean differences obtained from the pre-test and post-test scores 

across all aspects of speaking (pronunciation, grammar, vocabulary, fluency, and comprehension) are consistently negative. These outcomes 

demonstrated that the control group's performance declined over the study period. The mean differences ranged from -1.118 to -6.824, 

indicating a significant decline in students' speaking abilities. The standard error of the mean score differences was reasonable, and the 

standard deviations were moderately high. The confidence intervals of the mean differences for the two groups at a 95 percent confidence 

level exclude 0, with the respective p-values being less than 0.05. This data suggests that the decline in the speaking performance of the 

control group is statistically significant and occurs in the opposite direction of the experimental group. The t-statistic values, ranging from 

-5.899 to -11.474, confirm this finding. While the experimental group experienced progress in speaking skills, the control group experienced 

a decline due to the treatment. These findings indicate that the program was effective for the experimental group. However, it is equally 

important to investigate the factors contributing to the performance drop in the control group. 

Overall, a clear alignment between the questionnaire results and the positive outcomes of the experiment is evident. The questionnaire 

findings highlighted the importance of teachers' positive attitudes, recognition of student progress, personalized learning approaches, 

provision of activity options, and acknowledgment of high achievers. These aspects were reflected in the teachers' instructional strategies 

and significantly impacted the improvement of students' speaking skills in the experiment. The positive attitudes and instructional 

approaches identified in the questionnaire likely contributed to the improvements observed in the experimental group. 

However, it is important to note that the lack of significant improvement in vocabulary skills, as indicated in the experimental findings, was 

not directly addressed in the questionnaire results. This suggests that the questionnaire may not have captured specific aspects related to 

vocabulary instruction or that other factors influencing vocabulary development were not covered in the questionnaire. 

5. Discussion  

This study conducted an experimental investigation on the impact of teachers' expectations and pressure on the speaking skills of EFL 

elementary students in Aseer. It aimed to examine whether teachers' realistic expectations and reasonable pressure significantly influenced 

the improvement of students' speaking skills, addressing the research questions and supporting the hypothesis. The research questions were:  

1. How do teachers' expectations and pressure levels influence the development of EFL learners' speaking abilities at Sabah Elementary 

School in Aseer?  

2. What are the expectations held by EFL teachers in Aseer, and how much pressure do they place on their students to improve their speaking 

performance?  

3. What practical strategies can teachers employ to manage pressure, inspire learners, and enhance their speaking skills? 

This paper specifically focused on the effects of teachers' expectations and pressure on speaking skills, including pronunciation, grammar, 

vocabulary, fluency, and comprehension. The study investigated the effectiveness of teaching strategies in improving speaking skills, such 

as differentiated instruction, constructive feedback, and hands-on, experiential learning. Additionally, it examined the extent of teachers' 

expectations and pressure on students concerning enhancing speaking skills. 

The study revealed significant differences between the experimental and control groups in developing EFL elementary students' speaking 

skills at Sabah Elementary School in Aseer. The experimental group exhibited better pronunciation, grammar, and fluency performance, 

attributed to the realistic expectations and reasonable pressure from their teachers. Teachers' use of differentiated instruction, constructive 
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feedback, and varied hands-on activities fostered a motivating environment that enhanced students' confidence and growth mindset, leading 

to further improvements in speaking skills. However, the study concluded that the strategy's lack of focus on vocabulary development and 

the limited time allocated to the study resulted in less development in this speaking aspect. The control group did not experience similar 

progress, suggesting that the intervention should address teachers' pedagogical practices and the learning environment. The questionnaire 

results revealed that teachers used various techniques to manage pressure, encourage learners, and improve speaking. According to the 

findings, it is essential to balance the expectations and pressure teachers impose on learners to implement effective teaching strategies for 

improving students' speaking skills (Spielmann & Radnofsky, 2001). Similarly, earlier studies indicated that establishing a positive and 

motivating learning environment and using effective teaching strategies can enhance students' speaking skills. 

These findings have several implications for EFL elementary teachers in Aseer. Firstly, it is crucial for teachers to maintain realistic 

expectations for their students' speaking skills and to communicate these expectations clearly. Secondly, teachers should apply reasonable 

pressure on students through differentiated instruction, constructive feedback, and hands-on, experiential learning strategies. Thirdly, 

teachers should recognize the importance of creating a favorable learning environment and involving students in practicing English through 

various techniques and strategies. These immediate implications, derived from the results of this study, can help inform the design of 

curricula aimed at enhancing learners' speaking skills in the future. 

Despite the valuable insights provided by this study, certain limitations should be acknowledged. One limitation is that the study was 

conducted in a single school in Aseer, which may limit the generalizability of the findings. Future research could include multiple schools 

across different regions of Aseer to determine whether similar results are observed. Another limitation is that the study focused solely on 

elementary students. Future research could explore the impact of teachers' expectations and pressure on speaking skills in other age groups, 

such as middle or high school students. Additionally, it would be beneficial for future research to investigate the teaching activities and 

strategies that most effectively improve students' speaking skills. Finally, while there is alignment between the questionnaire findings and 

the positive outcomes in the experimental results regarding instructional approaches and improvements in speaking skills, the lack of 

significant improvement in vocabulary skills highlights the need for further investigation into other factors that may influence vocabulary 

development in this context. 

6. Conclusion 

In conclusion, this research study highlights the importance of teachers' expectations and pressure on elementary students' speaking skills in 

an EFL context. It underscores the significance of striking a balance between teachers' expectations and pressure and the necessity of 

creating a favorable learning environment and implementing practical teaching activities. The study concludes that teachers play a crucial 

role in fostering a positive learning environment and utilizing various techniques and strategies to enhance students' speaking skills. The 

findings of this study can serve as a valuable resource for educators and instructors, providing insights on how to effectively support 

students in developing their speaking skills. Moreover, the study suggests that future research could explore other factors that contribute to 

the effectiveness of classroom activities, such as analyzing students' utterances as a corpus and examining their performance. Future 

research could investigate the impact of incorporating technology and online platforms in teaching speaking skills and explore the role of 

cultural factors on students' speaking proficiency. 
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Appendix A 

EFL Teachers' Questionnaire  

This questionnaire is adapted from Midgley (2000). 

------------------------------------------------------------------------------------------------------------------------------------------------------ 

This is a request for EFL teacher's valuable participation in a research study on "The Impact of Teachers' Expectations and Pressure 

on EFL Elementary Students' Speaking Skill Progression in Aseer." This questionnaire explores the relationship between teachers' 

expectations and students' speaking skill development. It emphasizes the importance of the teachers' insights and experiences as educators 

in the field of English as a Foreign Language (EFL). The questionnaire assures confidentiality and highlights that the data will be used 

solely for research purposes. It emphasizes the voluntary nature of participation and the option to withdraw at any time. We are very 

grateful for your time, dedication, and contribution, which undoubtedly has the potential impact on improving EFL instruction in Aseer. 

The link to the questionnaire and the researcher's contact information for any questions or concerns are provided. 

Strongly Agree                            Somewhat Agree                              Strongly Disagree 

1                         2                  3                       4                   5 

1. Approaches to Instruction 

a) Mastery Approaches 1 2 3 4 5 

1) I make a special effort to recognize students' individual progress, even if they are below grade 

level. 

     

2) I often provide several activities during class so students can choose among them.      

3) I consider how much students have improved when I give them report card grades.      

4) I give various assignments matched to students' needs and skill levels.      

a) Performance Approaches      

5) I encourage students to compete with each other.      

6) I give special privileges to students who do the best work.      

7) I display the work of the highest-achieving students as an example.      

8) I help students understand how their performance compares to others.      

9) I point out those students who do well as a model for the other students.      

2. Personal Teaching Efficacy      

10) If I try really hard, I can get through to even the most difficult student.      
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11) Factors beyond my control have a greater influence on my students' achievement than I do.      

12) I am good at helping all the students in my classes significantly improve.      

13) Some students will not make much progress this year, no matter what I do.      

14) I am certain that I am making a difference in the lives of my students.      

15) I can deal with almost any learning problem.      

16) I can do little to ensure that all my students make significant progress this year.      

 

 

 

 

 

 

 

 

 

 

 

Appendix B 

Harris' Oral-English rating sheet 

Aspects of 

speaking 

Rating 

scales 

Description 

Pronunciation 20% 5 Has few traces of a foreign accent. 

4 Always intelligible, though one is conscious of a definite accent. 

3 Pronunciation problems necessitate concentrated listening and occasionally lead to understanding. 

2 Very hard to understand because of pronunciation problems. Must frequently be asked to repeat. 

1 Pronunciation problems are so severe as to make speech virtually unintelligible. 

Grammar 20% 5 Makes few (if any) noticeable errors in grammar or word order. 

4 Occasionally makes grammatical and/or word order errors that do not obscure meaning. 

3 Makes frequent errors in grammar and words, which occasionally obscure meaning. 

2 Grammar and word order errors make comprehension difficult. Must often rephrase sentences and/or 

restrict himself to basic patterns. 

1 Grammar and word order errors are so severe as to make speech virtually unintelligible. 

Vocabulary 20% 5 Use of vocabulary and idiom virtually that is of a native speaker. 

4 Sometimes use inappropriate terms and must rephrase ideas because of lexical inadequacies. 

3 Frequently use the wrong word; conversation somewhat limited because of inadequate vocabulary. 

2 Misuse of words and very limited vocabulary make comprehension quite difficult. 

1 Speech is so halting and fragmentary as to make conversation virtually impossible. 

Fluency 20% 5 Speech is as fluent and effortless as that of a native speaker. 

4 Speech of speech seems rather strongly affected by language problems. 

3 Speech and fluency are rather strongly affected by language problems. 

2 Usually hesitant, often forced into silence by language limitations. 

1 Speech is so halting and fragmentary as to make conversation virtually impossible. 

Comprehension 5 Appear to understand everything without difficulty.  
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20% 4 Understand nearly everything at normal speed, although occasionally repetition may be necessary.  

3 Understand most of what is said at a slower-than-normal speed with repetitions. 

2 Has great difficulty following what is said and can comprehend only "social conversation" spoken 

slowly and with frequent repetitions. 

1 Cannot be said to understand even simple conversational English.  
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Appendix D 

Parent's Consent Form for Participation   

Dear parent, 

As part of my ongoing master's degree in teaching English as a foreign language (EFL), I would like to invite your child, who is 

currently enrolled in Sabah Elementary School, to participate in my study on "The Impact of Teacher Expectations and Pressure on 

Elementary Students' Foreign Language Learning in Aseer." 

This study aims to investigate the effects of teachers' expectations and pressure on EFL elementary students' speaking skills and 

identify strategies that can enhance their learning experience. The study will involve pre- and post-speaking skill assessments and 

classroom observations. Please note that the study will be conducted during regular school hours, and there will be no additional burden 

or cost on your part. 

Participation in this study is entirely voluntary, and you have the right to withdraw your child from the study at any time without 

any negative consequences. The collected data will be kept confidential and used only for research purposes. The study results will be 

published in academic journals, but your child's identity will remain anonymous. 

By providing your online consent, you acknowledge that you have read and understood the information provided above and 

give your child permission to participate in the experimental study. You also consent to the collection and use of data as described above. 

Please take the time to review this form carefully. If you have any questions or concerns, do not hesitate to contact me. 

 If you agree to allow your child to participate, please click the Agree button and send it. 

Thank you for considering your child's participation in my study. Your support and cooperation are greatly appreciated. 

Consent for Participation 

I am the parent/legal guardian of [Student's Name], have read and understood the information provided above, and hereby give 

permission for my child to participate in the experimental study on "The Impact of Teachers' Expectations and Pressure on EFL 

Elementary Students' Speaking Skill Progression in Aseer." I understand that participation is voluntary, and I have the right to withdraw 

my child from the study at any time without any negative consequences. 

I also provide consent for collecting and using data as described above, with the assurance that my child's identity will remain 

confidential and anonymous. 

 

Parent/Guardian Name: ________________________ 

Date: ________________________ 
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Appendix E 

 ومُرج مُافقخ َىٓ الأمش ػيّ اىمشبسمخ

 

 ػضٔضْ َىٓ الأمش،

اىمبجسزٕش فٓ رذسٔس اىيغخ الإوجيٕضٔخ ميغخ أجىجٕخ، أَد أن أدػُ طفيل، اىمسجو دبىٕبً فٓ مذسسخ صجخ الاثزذائٕخ، ىيمشبسمخ فٓ دساسزٓ مجضء مه مششَع رخشج اىخبص ثذسجخ 

 .دُه "رأصٕش رُقؼبد اىمؼيمٕه َاىضغظ ػيّ طلاة اىمشديخ الاثزذائٕخ" رؼيم اىيغخ الاوجيٕضٔخ فٓ ػسٕش

 بد اىمؼيمٕه َاىضغُطبد ػيّ مٍبسح اىزذذس ىذِ طلاة اىمشديخ الاثزذائٕخ فٓ اىيغخ الإوجيٕضٔخ َرذذٔذ الاسزشارٕجٕبد اىزٓ ٔمنه أن رؼضصرٍذف ٌزي اىذساسخ إىّ دساسخ رأصٕش رُقؼ

خ سزجشِ خلاه سبػبد اىذساسخ ىذساسرجشثخ اىزؼيم ىذٍٔم. َسزشمو اىذساسخ رقٕٕم قجيٓ َثؼذْ ىمٍبسح اىزذذس َملادظخ قجيٕخ َثؼذٔخ داخو اىفصُه اىذساسٕخ. ٔشجّ ملادظخ أن ا

 .اىؼبدٔخ، َىه ٔنُن ٌىبك أْ ػتء أَ رنيفخ إضبفٕخ مه جبوجل

رم جمؼٍب ثسشٔخ ربمخ َسٕزم اسزخذامٍب اىمشبسمخ فٓ ٌزي اىذساسخ طُػٕخ رمبمًب، َٔذق ىل سذت طفيل مه اىذساسخ فٓ أْ َقذ دَن أْ ػُاقت سيجٕخ. سٕزم الادزفبظ ثبىجٕبوبد اىزٓ 

فقظ. سٕزم وشش وزبئج اىذساسخ فٓ اىمجلاد الأمبدٔمٕخ، ىنه ٌُٔخ طفيل سزجقّ مجٍُىخ لأغشاض اىجذش . 

اىزجشٔجٕخ. أوذ رُافق أٔضًب ػيّ جمغ  مه خلاه رقذٔم مُافقزل ػجش الإوزشوذ، فإول رقش ثأول قذ قشأد َفٍمذ اىمؼيُمبد اىمقذمخ أػلاي َرمىخ طفيل الإرن ثبىمشبسمخ فٓ اىذساسخ

امٍب ممب ٌُ مُضخ أػلاياىجٕبوبد َاسزخذ . 

 ٔشجّ أخز اىُقذ اىنبفٓ ىمشاجؼخ ٌزا اىىمُرج ثؼىبٔخ. إرا مبن ىذٔل أْ أسئيخ أَ اسزفسبساد، فلا رزشدد فٓ الارصبه ثٓ

 .إرا َافقذ ػيّ اىسمبح ىطفيل ثبىمشبسمخ، ٔشجّ اىىقش ػيّ صس "مُافقخ" َإسسبىً  

 

. دػمنم َرؼبَونم مذو رقذٔش مجٕششنشًا ىل ػيّ اىزفنٕش فٓ مشبسمخ طفيل فٓ دساسزٓ . 

 

 اىمُافقخ ػيّ اىمشبسمخ

ىذساسخ اىزجشٔجٕخ دُه رأصٕش رُقؼبد أوب اىُاىذ/اىُصٓ اىقبوُوٓ ىـ ]اسم اىطبىت[، َقذ قشأد َفٍمذ اىمؼيُمبد اىمقذمخ أػلاي، َأػطٓ ثمُجت ٌزا الإرن ىطفيٓ ثبىمشبسمخ فٓ ا

يغخ الاوجيٕضٔخ ىطلاة اىمشديخ الاثزذائٕخ فٓ صجخ. أدسك أن اىمشبسمخ طُػٕخ، َٔذق ىٓ سذت طفيٓ مه اىذساسخ فٓ أْ َقذ دَن اىمؼيمٕه َاىضغظ ػيّ رطُس مٍبسح اىزذذس ثبى

 .أْ ػُاقت سيجٕخ

 .ممب أَافق أٔضًب ػيّ جمغ اىجٕبوبد َاسزخذامٍب ممب ٌُ مُضخ أػلاي، مغ اىزأمٕذ ػيّ أن ٌُٔخ طفيٓ سزظو سشٔخ َمجٍُىخ اىمصذس

 

 _______________________ الأمش/اىُصٓاسم َىٓ 

 ________________________ ربسٔخ

 

 

 

 

 

 

 

 

 

 

 

 


