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Abstract

This study aims at investigating the senior high school students’ attitudes toward learning English. Therefore, a Mix-method was applied
to this study in which quantitative data were collected by using questionnaire and qualitative data were collected through semi structured
interview. Furthermore, 21 female and 15 male students were randomly selected based on the class's free time as the sample of this
study. As results, the findings demonstrate that the students at the senior high school have a positive attitude toward learning English and
the English language. Three factors shape the attitude: cognitive, affective, and behavioral. The students demonstrate a positive attitude
by saying positive words about English and how they feel about English.
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1. Introduction

Language attitude has been a topic of research in the Sociolinguistics field because language attitude is essential to showing a particular
language’s position in society. Roos (1990) says that studies of language attitudes make it clear that language cannot be separated from
society. She also said that our attitudes determine what we attend to in our environment, how we code information regarding the objects
in our environment, and how we behave towards the objects.

Students’ attitudes towards language learning as well as the factors that influence them, have been studied by various researchers using
different methods. According to one definition, attitudes are beliefs or opinions about a specific issue; in this particular case, the language
(Gardner, 1985; Wenden, 1991) classify the term "attitude” into three interrelated components: cognitive (beliefs, thoughts or viewpoints),
affective (an individual’s feelings and emotions), and behavioral (the tendency to adopt particular learning behaviors). Among authors,
Gardner (1985), D&nyei (2001) and Allport (1935), to name a few, serve as pioneers in this scientific field.

Gardner and Lambert (1972) stated that the ability of students to master a second language is not only influenced by mental competence
or language skills but also by the student's attitudes and perceptions towards the target language. The awareness of English as an
International language and as a language of science is responded to with mandatory English teaching from Junior High school to the
university level. However, as a foreign language, English is occasionally used outside the classroom, even during class; instead of
speaking English, Indonesian students tend to speak in Bahasa Indonesia (Indonesian language) or their local language. Such a situation
affects Indonesian students' English mastery (Lie, 2004; Thalal, 2010).

Indonesia took a different stance by putting English as its foreign language, while neighboring countries such as Filipina, Singapore, and
Malaysia view English as the second language. In Indonesia, English is only utilized in several fields, for example, in foreign companies,
educational institutions, and foreign offices. It is hard to use English in daily conversation in Indonesia, for example, in foreign companies,
educational institutions, and foreign offices. The Indonesian government has made English compulsory in Indonesian education,
particularly in junior and senior high school.

This study investigates the student's attitudes towards learning English as a foreign language among Indonesian Senior High School
Students. Because the writer believes that studying these attitudes may lead our students to afford with different situations while learning
the English language; however, to do this, students at state senior high school in Tanjung Pura should have a positive attitude towards
their learning. It is widely accepted that a significant predictor of success in a foreign language is students' attitudes towards it. In English
as a foreign language context, students who consider learning English as a positive and rewarding experience are less likely to suffer from
foreign language anxiety.

This research investigates students' attitudes towards learning English as a foreign language in state Senior High school students in
Tanjung Pura. What are the attitudes of Indonesian senior high school students towards learning English as a foreign language, what are
the factors shaping their attitudes towards learning English as a foreign language, and the last is why the students' attitude realized as it
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were? The writer intends to conduct her research on grade 12 students. As the researcher had been a student at that school for three years
and had been interviewing the teacher about the students' attitudes, the interview revealed that students do not believe in the importance of
learning English, and their learning outcomes could be better. There are approximately 721 students and two majors, MIA (Mathematics
and Natural Science) and IIS (Social Science). The study only includes students of grade 12 of MIA 5 and IS 1.

Most past research concentrated on undergraduate English students, but only some research has been done on senior high school students.
A study focusing on senior high school students has been conducted, but it is still uncommon and relies solely on questionnaires to obtain
the data. The questionnaire needs to be more comprehensive in response options; it cannot dig deeper into students' perceptions. To give
more insight, therefore, to fill the research void, this study used the questionnaire and semi-structured interview to dig for a more
profound understanding of student's attitudes towards learning English. Considering the importance of combined questionnaire interviews,
this study remains an interview study facilitated by preceding questionnaire survey — quantitative — qualitative (Dornyei, 2007).

This research is expected to contribute positively to some parties, such as parents, students, teachers, other researchers, and institutions.
Theoretically, this study is expected to provide theoretical insight into the researcher to study the attitude of EFL students in the
classroom. The results of this study are expected to contribute to the education of English language proficiency and achievement of the
students in the classroom.

2. Research Methodology

The objective of this study was to examine the students at the state senior high school in Tanjung Pura, what factors influence the
student's attitudes and the reasons why the attitude of the students, as it were. Data from the state senior high school were collected with
questionnaires and interviews to achieve this. Since this study was conducted in Tanjung Pura, more comprehensive conclusions cannot
be made about the attitudes towards English in senior high school level education in other countries, for instance. Broader scale
conclusions of the attitudes would require further research. This study discusses the results of the data analysis, answering the three
research questions presented in the introduction.

The first question of this research was, “What are the attitudes of students at state senior high school in Tanjung Pura towards learning
English as a foreign language?" The first study question concerned the attitudes of state senior high school students in Tanjung Pura. The
questionnaire items used to address this question were partially adapted from instruments used in earlier studies (Al-Busairi, 1992;
Gliksman et al., 1982; Clement et al., 1980).

The second question of this research was "What are the factors influencing their attitudes towards learning English as a foreign
language?" to answer factors which are in research question number two were partly adopted from the Attitude and Motivation Test
Battery (AMTB) designed by Gardner (1985). In addition, other items were taken from the attitude questionnaire test used by
Boonrangsrietal. (2004) and Abidin et al. (2012). These items have been used in previous research studies.

The third question of this research was “Why are students' attitudes realized as they were?" to answer this question, the researcher has
done the interview four students, and the result of the interview shows that the students at state senior high school in Tanjung Pura
positive attitude towards learning English were because they think English was the vital subject to learn, the need to pass the English
exams, they need to prepare themselves to a future life. So, therefore, they wanted to be global citizens.

2.1 Research Design

This research applied mixed methods. A mixed methods research design is a procedure for collecting, analyzing, and "mixing"
quantitative and qualitative methods in a single study or a series of studies to understand a research problem (Creswell & Clark, 2011).
Mixed methods research, according to Fraenkel et al. (2012), uses both quantitative and qualitative techniques in a single study.

This study aims to elicit more information from students’ perspectives on learning English and the English language through interviews.
The mixed method will be the most appropriate design because it will allow students to explore the questionnaire and provide a general
description of their attitudes before diving deeper into structured interviews. The first and second research questions will be answered
quantitatively using a questionnaire, while the third research question will be answered qualitatively through an interview.

2.2 Research Location

This research was conducted in a state senior high school in Tanjung Pura, Langkat Regency, North Sumatera, Indonesia. The students
chosen for this study were in grade 12 and had studied English for three years. The English lesson at Tanjung Pura's state senior high
school is 6 hours weekly. In addition, 4 English teachers teach English in that school. There are approximately 721 students and two
majors, MIA (Mathematics and Natural Science) and 11S (Social Science). For this reason, the study only includes students in grade 12.

2.3 Research Data

Both quantitative and qualitative data were collected for this study designed to understand better Indonesian high school students' Tanjung
Pura attitudes towards learning. The qualitative data is derived from the students' responses via a questionnaire. The quantitative data is
the percentage of answers from the students' questionnaire and the semi-structured interview.

2.4 Data Collection

The data collection method of this research used questionnaires and semi-structured interviews. The questionnaire could catch the
response of the participants. In this study, the questionnaire became the instrument to get information about students' attitudes towards
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English and the English language. The questionnaire consists of two sections: section | about the language attitude toward English and
section 1 about the English language.

2.5 Data Analysis Technique

This study's method of data analysis involved qualitative content analysis for the analysis of interview data and descriptive statistics,
particularly percentages, for the analysis of questionnaire data. In order to respond to the quantitative research questions, the data were
examined using the Statistical Package for the Social Science (SPSS) version 26.0. The frequency, average, and standard deviation of the
values were calculated using descriptive statistics.

3. Result and Discussion

3.1 Participant Demographic

3.1.1 Participants Demographic for Quantitative Data

Table 1. Descriptive Statistic of Students’ Attitudes toward Learning English and Factors Influencing Students’ Attitude.

The descriptive analysis's findings showed that the students' attitudes towards studying English were on average 28,06 (SD = 406) and
towards the English language they were 28,22 (SD = 374). This outcome demonstrates that the participants' attitudes towards studying
English are favorable. (Table 1). Additionally, there are differences in the mean scores of students' views in the cognitive, affective, and
behavioral domains. Table 1 shows that the mean scores for the cognitive and emotional aspects are 34,14 (SD = 509), 31,61 (SD = 355),
and 32,33 (SD = 526) respectively.
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Figure 2. Participants' Demographic by Gender

Figure 2 illustrates the students’ number who responded to the questionnaire with 15 (41.7%) males and 21 (58.3) females. As a result,
females were dominant.
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Figure 3. Participants' Demographic by Age

Figure 3 shows that the students who responded to the questionnaire ranged in age from 16 to 18 years old. There were 4 (11.1%) students
who were 16 years old, 15 (41.7%) students who were 17 years old, and 17 (47.2%) students who were 18 years old. The dominant age of
the students who responded to the questionnaire was 18 years old.

3.1.2 Demographic for Qualitative Data
Five names were mentioned in the interview section: Fadillah, Salsa, Novia, Poppy and Roni. This study used a pseudonym for the ethical
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consideration of the students themselves. Therefore, the student's names in the interview section were not their real names. The age of
students was between 16 to 18 years old. There were 21 female and 15 male students chosen in this study, and five people were chosen to
be interviewed. They were from 2 different classes, which were MIA-5 and 11S-1.

The interview data was transcribed for qualitative content analysis. The qualitative data of this study consisted of semi-structured
interviews with a group of eight students at a state senior high school to gain a better and 'enriched understanding' of the complex issue of
attitudes. However, several obstacles arose throughout the interview, such as participants who never responded to the writer's text, some
who responded but did not provide a precise time when they would be available to be interviewed, and others who kept extending the
meeting until they never responded again. The writer had been waiting for a response and had attempted to text the participants four times,
but they permanently extended the time and made excuses; as a result, the writer chose five participants who were able to be interviewed
and respond to the writer's message. The students chosen to be interviewed by the writer were based on the students' time of convenience.
The participants were given a choice of when they wanted to do the interview. Five students could be interviewed, four females and one
male student. The interview lasts 7 to 15 minutes.

3.2 The Students’ Attitude
3.2.1 The Students’ Attitude Towards Learning English

Students were questioned about their attitudes towards learning English as part of the survey. Students were asked to rate their attitudes
towards the nine things on a scale of one to five. | believe that learning English is beneficial for me, | want to learn as much English as |
can, | enjoy learning English, and I intend to keep learning English. The unfavorable statements: | detest studying English, I'd rather
spend my time on topics other than English, learning English is a loss of time, it serves no purpose for me, and when | graduate from high
school, I'll completely stop studying English.

Table 2 displays the findings in percentages for all students. According to Table 2, studying English is viewed favorably by the majority of
people.

Table 2. Attitude to learning English

No SA % A % N % D % SD % Sample Total
1 6 16.7 22 611 5 139 3 83 0 0.0 36 100
2 3 8.3 4 111 6 16.7 11 306 12 333 36 100
3 18 50.0 15 417 3 83 0 00 0 0.0 36 100
4 2 5.6 3 83 9 250 9 250 13 36.1 36 100
5 21 58.3 12 333 3 83 0 00 0 0.0 36 100
6 1 2.8 1 2.8 6 16.7 15 417 13 36.1 36 100
7 14 38.9 13 361 7 194 2 5.6 0 0.0 36 100
8 4 11.1 5 13.9 3 83 15 417 9 25.0 36 100
9 1 2.8 8 22.2 5 139 8 22.2 14 38.9 36 100

Note: strongly agree = SA; agree = A; neither agree nor disagree = NAND; disagree= D; strongly disagree = SD

In Indonesia, there is a high level of enthusiasm for studying English. For them, learning English is useful, enjoyable, likeable, and essential.
Students agreed on statements that support English learning, such as "learning English is useful for me," 28 students (77.8%), "l would like
to learn English as much as possible," 33 students (91.7%), "I love learning English," 33 students (91.6%), and "I plan to continue learning
English," 27 students (75%). 22 students (61.1%) firmly disagreed with giving up English after graduating from high school. Students
firmly disagreed on statements that are anti-English learning, such as 'it is of no benefit to me to learn English.' Learning English is a waste
of time for 24 students (66.7%); learning English is a waste of time for 28 students (77.8%); and 'l detest learning English' for 23 students
(63.9%). As a result of such negative responses to negative statements about learning English, students usually support learning the
language.

3.2.2 The Attitudes towards the English language

The questionnaire also inquired about pupils' attitudes towards the English language. Students were provided a list of eight items and asked
to rate their attitude on a five-point scale. The good questions are: | find the English language interesting, | find it easy, | prefer the English
language to the Indonesian language, | find speaking English to be prestigious, | feel more educated when | speak English, and | hope to
enroll my children in a private English school so that they can speak English fluently. The negative queries are as follows: | dislike speaking
English and find the English language boring.

The results are presented in Table 3. Table 3 suggests that the dominant attitudes favor the English language.
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Table 3. Attitudes toward the English language

No SA % A % N % D % SD % % Total
1 7 19.4 21 583 5 13.9 3 83 0 0.0 36 100
2 1 2.8 1 28 12 333 7 194 15 417 36 100
3 17 472 16 444 3 8.3 0 00 0 0.0 36 100
4 14 389 13 361 6 16.7 3 83 0 0.0 36 100
5 1 2.8 3 83 5 13.9 13 36.1 14 389 36 100
6 11 30.6 9 250 12 333 4 111 0 0.0 36 100
7 12 333 15 417 7 19.4 2 56 0 0.0 36 100
8 13 36.1 18 50.0 2 5.6 3 83 0 0.0 36 100

Note: strongly agree = SA; agree; neither agree nor disagree = NAND; disagree = D; strongly disagree = SD.

The English tongue is appealing, approachable, prestigious, and appealing. The English language is appealing to 28 pupils (77.7%). 27
pupils (75%) stated that they enjoy listening to English. 33 students (91.6%) believe English to be simple. 27 pupils (75%) said they do
not find the English language boring. Speaking English is regarded as prestigious by 20 pupils (55.6%). When they speak English, 27
(75%) feel more educated, and 31 (86.1%) plans to enroll their children in private English schools. Students demonstrate their enthusiasm
for the English language by disagreeing with pro-English comments. For example, 27 (75% of the students) disagreed with the assertion
"I find the English language boring." Students expressed positive attitudes towards the English language and favored it over their
Indonesian language.

3.2.3 Factors Influencing Students’ Attitude toward Learning English

This section contains 30 questions that must be answered to answer research question number two. There are three parts: cognitive aspect,
affective aspect, and behavioral aspect. Ibnian (2017) presents a comprehensive definition of the attitude concept. He classified the term
"attitude" into three interrelated components: cognitive, affective and behavioral. The cognitive component involves the beliefs, thoughts
or viewpoints about the object of the attitude. The affective component refers to the individual's feelings and emotions towards an object,
whether he/she likes or dislikes it. Finally, the behavioral component involves the tendency to adopt particular learning behaviors.

3.2.4 The Attitude’s Cognitive Aspect

The first ten questionnaire questions elicited the students' cognitive attitude towards English learning. Favorably questions are studying
English is important because it will make me more educated, being good at English will help me study other subjects well, I like my
English class so much; I look forward to studying more English in the future, studying English helps me get new information in which |
can link to my previous knowledge, in my opinion, people who speak more than one language are very knowledgeable, studying English
makes me able to create new thoughts. Unfavorably questions are: Frankly, | study English just to pass the exams. | cannot apply the
knowledge from English subject in my real life, I am not satisfied with my performance in the English subject, in my opinion, the English
language is difficult and complicated to learn.

Table 4. Participants’ cognitive attitude towards learning English (%)

No SA % A % N % D % SD % Sample Total
1 10 2738 20 556 5 139 1 28 0 0.0 36 100
2 9 25.0 15 417 8 22.2 4 111 0 0.0 36 100
3 10 278 16 444 7 194 3 8.3 0 0.0 36 100
4 21 583 9 250 2 56 4 111 0 0.0 36 100
5 3 8.3 5 13.9 9 25.0 9 25.0 10 278 36 100
6 4 111 20 55.6 9 25.0 3 8.3 0 0.0 36 100
7 3 8.3 5 139 10 278 10 278 8 222 36 100
8 13 36.1 14 389 2 5.6 5 13.9 2 5.6 36 100
9 5 13.9 8 22.2 5 13.9 10 278 8 22.2 36 100
10 1 2.8 9 25.0 7 194 13 36.1 6 16.7 36 100

Note: strongly agree = SA; agree =A, neither agree nor disagree = NAND; disagree =D; strongly disagree = SD.

The students (Table 4) strongly agreed and agreed with the six positive statements that elicited information about the importance of
English 30 students (83.4%), English helping other courses 24 students (66.7%), liking English classes 26 students (72.2%), getting new
knowledge through English 30 students (83.3%), knowledgeability of people who can speak more than one language 24 students (66.7%),
and creating new thoughts 27 students (75%). The students, on the other hand, firmly disagreed and disagreed with the three negative
statements, including applying English knowledge in real life (18 students (50%) and satisfaction with English course achievement (18
students (50%). However, 19 students (52.8%) strongly disagreed and disagreed that English is a complex and complicated subject. The
cognitive component involves the beliefs, thoughts or viewpoints about the object of the attitude. Students answered negative statements
about English, to a negative response that it can be concluded that the participants have a positive cognitive attitude towards learning
English.

3.2.5 The Affective Aspect of Attitude

The second 10 questionnaire items aimed to elicit the participants' affective (emotional) attitude towards learning English. The good
questions are | feel proud when studying English language, | feel excited when | communicate in English with others, studying a foreign
language like English is enjoyable, 1 wish | could speak English fluently, and I am interested in studying English, knowing English is an
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important goal in my life. The unfavorable questions are | get anxious when | have to answer a question in my English class. | prefer
studying in my mother language rather than any other foreign language; | do not like studying English. To be honest, I really have little
interest in my English class.

Table 5. Participants’ affective attitude towards learning English (%)

No SA % A % N % D % SD % Sample  Total
1 5 13.9 27 75.0 4 111 0 00 0 0.0 36 100
2 10 278 18 50.0 4 111 3 83 1 2.8 36 100
3 1 2.8 6 167 15 417 14 38.9 0 0.0 36 100
4 5 13.9 23 639 7 194 1 28 0 0.0 36 100
5 1 2.8 3 83 6 167 8 222 18 50.0 36 100
6 1 2.8 4 111 16 444 15 417 0 0.0 36 100
7 12 333 22 611 1 28 1 28 0 0.0 36 100
8 12 333 18 50.0 2 56 4 111 0 0.0 36 100
9 2 5.6 4 111 10 278 7 194 13 361 36 100
10 4 11.1 20 55.6 9 250 2 56 1 2.8 36 100

Note: strongly agree = SA, agree =A, neither agree nor disagree =NAND; disagree =D; strongly disagree = SD.

32 students (88.9%) agreed that they felt proud and excited when studying the English language, and 28 students (77.8%) agreed that they
felt proud and excited when interacting with others in English. Furthermore, the respondents firmly agreed or agreed with statements
seeking information about the joy of learning English (77.8%), curiosity in learning English (30.3%), and wish to be fluent in English
(94.4%). Furthermore, more than half of the students (66.9%) mentioned that learning English was an essential objective in their lives. 26
students (72.2%) highly disagreed or disagreed with the concept of learning in their maternal tongue; they prefer to study in a foreign
language, most likely English. 14 students (38.9%) stated that they did not feel nervous when answering a question in English class, while
15 students (41.7%) were uncertain whether they did or did not feel worried. The emotional component pertains to an individual's
sentiments and emotions towards an item, regardless of whether he or she loves or hates it. Students have a good emotional mindset
towards studying English because they concur with positive sentiments and support the English language.

3.2.6 The Behavioral Aspect of Attitude

The last ten questionnaire items elicited the behavioral attitudes of students towards learning English. The favorable questions are | like to
give opinions during English class when | hear a student in my class speaking English well, I like to practice speaking with her/him,
studying English helps me improve my personality, | like to practice English the way native speakers do and | wish | could have many
English-speaking friends. The unfavorable questions are: Speaking English anywhere makes me feel worried, | put off my English
homework as much as possible, I am not relaxed whenever | have to speak in my English class, | feel embarrassed to speak English in
front of other students, and I do not feel enthusiastic about coming to class when English is being taught.

Table 6. Participants' behavioral attitude towards learning English (%)

No SA % A % N % D % SD % Sample  Total
1 0 0.0 3 83 7 194 15 417 1 30.6 36 100
2 18 50.0 15 417 3 8.3 0 0.0 0 0.0 36 100
3 12 333 16 444 5 139 3 8.3 0 0.0 36 100
4 13  36.1 17 472 5 13.9 1 2.8 0 0.0 36 100
5 2 5.6 1 2.8 6 16.7 8 222 19 52.8 36 100
6 3 8.3 9 250 15 417 9 250 0 0.0 36 100
7 4 111 8 22.2 11 306 13 36.1 0 0.0 36 100
8 22 611 10 27.8 4 111 0 0.0 0 0.0 36 100
9 19 5238 15 417 1 28 1 2.8 0 0.0 36 100
10 3 8.3 7 194 7 194 8 222 1 30.6 36 100

Note: strongly agree = SA; agree =A,; neither agree nor disagree = NAND; disagree = D; strongly disagree = SD.

Furthermore, the participants strongly agreed or agreed with the five positive statements, which sought information about giving opinions
in English class with 33 students (91.7%), practicing English with a student fluent in English with 28 students (83.3%), English is
improving their personality with 30 students (86.1%), and the desire to have many English-speaking friends with 34 students (94.5%).
Furthermore, the students strongly disagreed and disagreed with the negative statements that elicited information about their nervousness
when speaking English 26 students (72.3%), procrastinating English homework 27 students (75%), nearly half of the students, 19 students
(52,8%) of the participants have indicated that they are enthusiastic about going to the class when English is taught. They did, however,
require explanation about feeling uneasy when forced to speak English in a class of 15 pupils (41.7%). The cognitive component refers to
the proclivity to engage in specific learning practices. The findings indicate that pupils have a good behavioral approach towards English
learning.

3.2.7 The Reasons for Students' Attitude Towards Learning English

Deeper data is required to answer research question number 3 and to understand more about the students' attitudes toward learning
English. The study conducted a semi-structured interview to answer research question three and dig for more profound information about
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the students. The data from the questionnaire analysis needs to be sufficient to glean more detailed information about the student's
attitudes. The data analysis from the questionnaire can serve as the foundation for the interview questions for the five students involved in
the semi-structured interview section.

The writer was able to create an interview protocol with queries linked to a priori (known in advance, not emerging) topics thanks to
semi-structured interviews. (Gillham, 2000; Kvale & Brinkmann, 2008). This format also enabled me to pose a query early in the
interview protocol, if necessary. Furthermore, if an interviewee replied a question before being asked, the writer rearranged the questions
appropriately. Finally, semi-structured interviews enabled the writer to explain participants' answers by asking follow-up questions and
prompts during the interviews.

The results of the interview data analysis show that the most frequently expressed benefit of learning English in Tanjung Pura’s state
senior high school was the importance of learning English for achieving academic goals; it was stated that English was one of the most
crucial things to graduate from school as if they must pass the exam. They also indicated that studying English made them feel much
better, cherished, and happy. Therefore, the writer chose theme one to fulfil the Academic goal.

The second reason English was necessary for their future was that they wished to obtain a better career. Again, the most common response
was that learning English would help them acquire a better job and have a better future.

The students aspired to see the world for the third reason. Because English is one of the most widely spoken languages in the world, it
will be easier for them to travel the world if they can communicate in English. As a result, the writer chose Becoming Global Citizenship
as the third theme.

Table 7. The analysis of students' attitudes toward learning English

Overarching Theme Category Descriptor

Fulfilment of Academic Goal Learning English is beneficial English is important
Feel better when learning English
To graduate from school
need to pass the exam
Valued by someone
Smarter
Happy
Has different flex
Be more confident
Cool

Preparation for Future Life Better future Learning English is needed in order to become an English teacher
like a very educated person
to attend university after high school
the keys to future success.
Go to university and to have a better job require English.
The ability to understand English is required for the job

Becoming Global Citizenship Travel the World travel the world with my family
It's not hard to communicate with people if you go abroad.
made a lot of native friends
I can go to Paris someday. That is one of my biggest dreams.
It's an international language.

4, Discussion

This study was conducted to fill a gap in studies focusing on students' attitudes towards learning English. Specifically, this study described
how the attitude of the students of state senior high school in Tanjung Pura towards learning English, how the attitude of the students of state
senior high school in Tanjung Pura towards the English language and what factors influence the attitude of the state senior high school
students in Tanjung Pura.

The first part of research question one sought to describe the attitude of state senior high school students in Tanjung Pura. As presented in the
findings, the results of data analysis revealed that students of state high schools in Tanjung Pura have a positive attitude towards learning
English. Furthermore, based on the questionnaire and interview results, all the students answered with positive answers, which led the writer
to conclude that the students of the state senior high school in Tanjung Pura have a positive attitude towards learning English. In line with
Malallah (2010), such negative and positive responses to positive statements confirm that students are generally supportive of learning the
English language.

The finding showing students have a positive attitude towards learning English is consistent with those of Mallalah (2010) and Adisu (2020)
and Orfan (2020) and Faith and Rochelle (2016), and Ling and Jaafar (2009) are somewhat different from Haris (2020), this study aims to
investigate the negative attitudes that students may have towards language learning in high school. The results show that our participants
report more negative than positive attitudes towards language learning. The factors influencing their negative attitudes are school policy,
learning environment and teaching methodology.

According to Sarnoff (1970), an attitude is "a disposition to react favourably or unfavourably to a class of objects," as most state senior high
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school students in Tanjung Pura respond positively to all positive questions, this supports Sarnoff’s 1970 theory that students in Tanjung
Pura have a positive attitude toward learning English.

Gardner's results (C. Gardner, 1985) showed that second language learners with positive attitudes towards second language speakers and
their culture were more successful than those with negative attitudes. As the native language of state senior high school students in Tanjung
Pura is Bahasa Indonesia, this study also supports the result theory of Gardner (1985) that positive attitudes about second language speakers
and their culture were found to be more successful than negative attitudes.

The second part of research question two sought to describe the factor influencing the students' attitude towards learning English. As
presented in chapter 4, the result of data analysis revealed that the students at state senior high school students have positive attitudes
towards the factors that influence learning English, which is cognitive, affective, and behavioral. Furthermore, in line with Orfan (2020),
students answered all the questions directly, leading to a positive attitude towards learning English.

The second discovery of factors influencing students' attitudes is also consistent with Orfan's (2020) research, which seeks to examine
Afghan students' cognitive, affective, and behavioral attitudes towards studying English. It also investigates variations in students' views
based on their demographic characteristics, such as gender, age, first language, area of study, Internet access, and English learning
experience in English language centers. The results indicate that pupils have good cognitive, emotional, and behavioral views towards
English learning.

Ibnian (2017) presents a comprehensive definition of the attitude concept. He classified the term "attitude" into three interrelated
components: cognitive, affective and behavioral. The cognitive component involves the beliefs, thoughts or viewpoints about the object of
the attitude. The affective component refers to the individual's feelings and emotions towards an object, whether he/she likes or dislikes it.
Finally, the behavioral component involves the tendency to adopt particular learning behaviors. This study used the Ibnian theory answer
about the factors influencing students’ attitudes towards learning English. The students in Tanjung Pura were all very supportive of the
learning. Answering the positive statements to positive responses and the negative statements to negative responses showed that the students
are very supportive of learning English. The last research question was about why students' attitudes were realized as they were. The result
was that the students had a positive attitude towards learning English because they thought it was crucial for them, wanted a better future,
and wanted to be global citizens.

5. Conclusion

The respondents state senior high school students in Tanjung Pura. The population is students from 16 years to 18 years old. The total
numbers of respondents are 36 students who are from two classes, MIA-5 and 11S-1. They investigated the attitudes of Indonesian senior
high school students towards learning English as a foreign language, the factors shaping their attitudes towards learning English as a foreign
language, and why students' attitudes were realized as they were.

The results show that the students at the state senior high school in Tanjung Pura have a positive attitude towards learning English. Most
students agree that learning English is functional, enjoyable, likeable and essential for them. Moreover, students strongly disagree about
giving up English after graduating from school. On the contrary, most say they are proud of learning English. Such negative responses to
negative statements about learning English confirm that students generally support learning the English language.

The second is the factors shaping them. There are three aspects which are cognitive, affective and behavioural. The students at the state
senior high school in Tanjung Pura have a positive attitude towards influencing them, as presented in the findings.

According to the findings of the interviews, students from the state senior high school in Tanjung Pura like English and have a positive
attitude toward learning English. They believe that they feel positive about their self-image regarding learning English. They believe that
English is essential for fulfilling academic goals, preparing for future life and being a global citizen.

The students demonstrate a positive attitude by saying positive words about English, how they feel about English, how fantastic it is to learn
English, how fun it is to learn English, how important English is for them to get a job, and so on. That is why students need to learn the
English language.
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