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Abstract 
This study delves into the effectiveness of self-study guidance initiatives within the Educational Management 
program at the Academy of Educational Management, as perceived by 135 students from Course 14 to Course 17 (36 
males and 99 females). The findings highlight the significant role of teachers in organizing and facilitating self-study 
activities, with a majority of students perceiving these initiatives as effective. This underscores the importance of 
structured support mechanisms in fostering students' autonomous learning skills and enhancing their academic 
success. However, the study also reveals areas for improvement, particularly concerning the frequency of self-study 
guidance activities and the equitable provision of support to all students. Addressing these shortcomings is crucial for 
ensuring that all students have equal opportunities to benefit from self-directed learning initiatives, thus promoting 
inclusive educational practices and enhancing overall student outcomes. Despite the valuable insights provided by 
this study, it is essential to acknowledge its limitations. One limitation is the use of convenience sampling, which 
may introduce biases and limit the generalizability of the findings. Additionally, the study relies on self-reported data, 
which may be subject to social desirability bias and inaccuracies. Furthermore, the study focuses solely on student 
perceptions and does not capture the perspectives of teachers or administrators involved in implementing self-study 
guidance initiatives. Future research could address these limitations by employing more rigorous sampling methods, 
incorporating multiple sources of data, and exploring the perspectives of various stakeholders. 
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1. Introduction 
Self-study guidance initiatives are vital components of modern educational practices, especially within specialized 
fields like Educational Management. These initiatives provide opportunities for professionals to enhance their 
knowledge and skills at their own pace, allowing for continuous growth and development in their respective fields. 
Additionally, self-study guidance initiatives promote autonomy and independence in learning, fostering a sense of 
ownership over one's educational journey (Mynard, 2019). These initiatives aim to cultivate a sense of self-reliance 
and autonomy among students, equipping them with the skills and resources needed to navigate complex academic 
content and real-world challenges. By encouraging students to take ownership of their learning journey, these 
programs foster independence and self-motivation, qualities that are essential for success in both academic and 
professional spheres (Gibbons, 2002; Pramesworo et al., 2023). Overall, self-study guidance initiatives play a crucial 
role in empowering students to become lifelong learners who are capable of adapting to various learning 
environments and challenges (Oosthuizen, 2016; Tamim, 2018). Through these programs, students are encouraged to 
develop critical thinking skills and take responsibility for their own academic growth, ultimately preparing them for 
success in their future endeavors. Within the esteemed halls of the Academy of Educational Management, where the 
pursuit of educational excellence is paramount, the efficacy of such initiatives is continually evaluated to ensure they 
align with the institution's overarching goals (Bauman et al., 2005; Kilag et al., 2023). By fostering a culture of 
continuous improvement and innovation, the Academy remains at the forefront of educational best practices. This 
dedication to excellence not only benefits current students but also contributes to shaping the future of education as a 
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whole. This ongoing scrutiny reflects a commitment to providing students with the best possible educational 
experience, one that empowers them to thrive in an increasingly competitive and dynamic landscape. By staying 
adaptable and responsive to changing needs, the Academy can better equip students with the skills and knowledge 
necessary for success in their future careers. This commitment to excellence sets a high standard for educational 
institutions worldwide to strive towards.  
In response to the growing emphasis on autonomous learning, the Academy of Educational Management has placed a 
particular focus on self-study guidance programs. These initiatives are seen as integral components of the 
institution's educational framework, designed to complement traditional classroom instruction by offering students 
additional opportunities for self-directed exploration and discovery (Lambros, 2004; Oosthuizen, 2016; Ricotta et al., 
2022). By encouraging students to take ownership of their learning, these programs aim to foster independence and 
critical thinking skills that are essential for success in the rapidly changing landscape of education and the workforce. 
Ultimately, the Academy believes that by empowering students to drive their own educational journey, they will be 
better equipped to adapt and thrive in an increasingly complex and competitive world. However, while the theoretical 
underpinnings of self-study guidance are well-established, the practical implementation and effectiveness of such 
programs can vary significantly depending on various factors, including teaching methodologies, institutional 
resources, and student demographics (Müller et al., 2023; Watson & Maddison, 2005). It is crucial for educational 
institutions to carefully consider these factors in order to ensure that self-study guidance programs are successful and 
beneficial for all students. By continually evaluating and adjusting these programs, schools can better support 
students in developing the skills and knowledge they need to succeed in the future (Akour & Alenezi, 2022; Guskey, 
1994). To gain a comprehensive understanding of the impact of self-study guidance initiatives within the context of 
Educational Management, this study seeks to explore students' perspectives and experiences firsthand, providing 
valuable insights that can inform future pedagogical practices and institutional policies. By incorporating student 
feedback and perspectives, educators can tailor self-study guidance programs to meet the diverse needs of students, 
ultimately enhancing their academic and personal growth. Additionally, by analyzing the effectiveness of these 
programs through students' experiences, schools can make informed decisions on how to improve and optimize their 
educational practices.  
Organizing self-study guidance for students majoring in Educational Management is a critical endeavor within the 
academic framework of the Academy of Educational Management. As the landscape of education continues to 
evolve, fostering autonomous learning has emerged as a cornerstone of modern pedagogy (Andrin et al., 2024; Uy et 
al., 2023). By providing structured self-study resources and opportunities for reflection, students can develop 
essential skills in time management and self-regulation. These abilities are crucial for success in the field of 
Educational Management, where continuous learning and adaptability are key. Within the specialized domain of 
Educational Management, cultivating students' ability to take ownership of their learning process is not only 
beneficial but essential for their future roles as educational leaders and administrators (Fullan, 2002; Schleicher, 
2016). Empowering students to be proactive in their learning journey can lead to more effective decision-making and 
problem-solving skills, ultimately preparing them for the dynamic challenges they may face in the field. By fostering 
a sense of autonomy and responsibility, educators can help shape future leaders who are equipped to drive positive 
change within educational institutions. These individuals will be tasked with navigating complex educational systems, 
making informed decisions, and driving positive change within their respective institutions. Therefore, instilling a 
sense of autonomy and self-directedness in students is not merely advantageous but imperative for their success in 
the dynamic and ever-evolving field of Educational Management (Colin, 2022; Verster, 2020). By encouraging 
students to take ownership of their learning and decision-making processes, educators can empower them to 
confidently tackle challenges and adapt to changes in the educational landscape. This approach not only prepares 
students for leadership roles in education but also fosters a culture of innovation and continuous improvement within 
educational institutions.  
However, organizing self-study guidance for students majoring in Educational Management is not without its 
challenges. The diverse nature of the field, encompassing areas such as educational leadership, policy analysis, and 
organizational behavior, presents educators with the daunting task of tailoring guidance initiatives to meet the unique 
needs of individual students (Bienkowski et al., 2012; Firestone & Riehl, 2005). This requires a deep understanding 
of each student's strengths, weaknesses, and learning preferences in order to provide effective support and resources. 
Additionally, staying updated on current trends and best practices in educational management is crucial for educators 
to ensure they are offering relevant and impactful guidance. Moreover, the varying learning styles and preferences of 
students add another layer of complexity, requiring educators to adopt flexible approaches that accommodate diverse 
learning modalities. By recognizing and catering to these differences, educators can create a more inclusive and 
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engaging learning environment that promotes student success. Embracing a student-centered approach allows for 
personalized instruction that meets the needs of all learners, ultimately leading to improved academic outcomes. 
Some students may thrive in independent study environments, while others may require more structured guidance 
and support. Balancing these diverse needs and preferences demands thoughtful planning and implementation 
strategies that prioritize inclusivity and accessibility. Additionally, the integration of technology and digital resources 
further complicates the organization of self-study guidance programs. While technological advancements offer 
unprecedented opportunities for enhancing educational experiences, they also pose challenges in terms of equitable 
access and engagement (Gladieux & Swail, 1999; Saxena et al., 2023). Therefore, it is essential for educators and 
program developers to consider the varying learning styles and preferences of individuals when designing self-study 
guidance programs. By incorporating multiple modalities and flexible options, such as virtual tutoring or interactive 
online platforms, a more inclusive and effective learning environment can be created for all participants.  Educators 
must navigate issues such as digital literacy disparities, ensuring that all students have access to the necessary 
technological tools and resources to fully participate in self-study activities. Furthermore, they must address concerns 
related to screen time, digital distractions, and the potential for technology to detract from meaningful learning 
experiences. Striking a balance between leveraging technology to enhance self-study guidance initiatives and 
mitigating its potential drawbacks requires careful consideration and proactive measures to promote responsible and 
effective use of digital resources. Educators should also provide guidance on how to critically evaluate online 
information and navigate the vast amount of content available. By promoting digital literacy skills, students can 
become discerning consumers of information and develop the ability to use technology as a tool for learning rather 
than a source of distraction. 
In light of these considerations, this study seeks to explore the intricacies of organizing self-study guidance for 
students majoring in Educational Management at the Academy of Educational Management (Idris, 2023; Sheng et al., 
2024). The research will investigate the effectiveness of various self-study methods and resources in enhancing 
students' learning outcomes and overall academic performance. Additionally, the study aims to provide 
recommendations for improving self-study guidance practices within the educational management program.  By 
examining current practices, identifying challenges, and eliciting feedback from students and faculty, this research 
aims to provide valuable insights that can inform the optimization of self-study guidance initiatives. Through 
quantitative analyses, the study endeavors to uncover patterns, trends, and areas of improvement in the organization 
and delivery of self-study guidance programs within the context of Educational Management (Almusaed et al., 2023; 
Sheng et al., 2024). Furthermore, this research seeks to delve into the perspectives and experiences of both students 
and faculty members involved in self-study guidance initiatives. By exploring their feedback and suggestions, the 
study aims to develop recommendations for enhancing the effectiveness and efficiency of self-study guidance 
programs. This comprehensive approach will contribute to a better understanding of how these initiatives can be 
tailored to meet the diverse needs and preferences of students and faculty in the field of Educational Management. 
By soliciting feedback from stakeholders, including students majoring in Educational Management and educators 
responsible for organizing and facilitating self-study activities, the study aims to capture diverse viewpoints and 
identify areas of consensus and divergence. Additionally, the research will explore best practices in self-study 
guidance programs from other related fields to provide insights for improvement (Diacopoulos et al., 2022; Kitchen, 
2020). By analyzing the data collected, the study aims to offer practical recommendations for enhancing the overall 
effectiveness of self-study guidance programs in Educational Management. Through rigorous data analysis and 
interpretation, the study endeavors to generate actionable recommendations for optimizing self-study guidance 
programs, addressing challenges, and capitalizing on opportunities for enhancement. Furthermore, the research will 
also investigate the impact of technology on self-study guidance programs in Educational Management. This holistic 
approach will ensure a comprehensive understanding of the current landscape and potential future directions for 
improvement in this field.  
Ultimately, the goal of this study is to enhance the effectiveness of self-study guidance programs within the Academy 
of Educational Management, thereby enriching the educational experience and fostering the holistic development of 
students. This research aims to identify best practices and strategies for improving self-study programs in order to 
better support students in achieving their academic goals. By implementing evidence-based recommendations, the 
Academy of Educational Management can ensure that students receive the necessary guidance and resources for 
success.  By leveraging the insights gained from this research, the institution can refine its approaches to self-study 
guidance, ensuring that they align with the evolving needs and expectations of students and contribute to their 
academic success and personal growth. Moreover, by fostering a culture of continuous improvement and innovation 
in self-study guidance practices, the Academy of Educational Management can position itself as a leader in 
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educational excellence and student support within the field of Educational Management. This will ultimately lead to 
higher student satisfaction and retention rates, as well as a stronger reputation for the institution. By staying at the 
forefront of best practices in self-study guidance, the Academy can continue to attract top talent and produce 
successful graduates.  
 
2. Methods 
2.1 Participants 
Table 1 provides a comprehensive overview of the participant characteristics involved in the study conducted at the 
Academy of Educational Management. The participants encompassed students across various school years within the 
Educational Management program, providing a diverse representation of the student body. Examining the 
distribution by school year, it is evident that Course 17 had the highest representation, comprising 93 out of 135 
participants, which accounts for 68.89% of the total sample. Following Course 17, Course 16 and Course 15 had 21 
and 18 participants, respectively, making up 15.56% and 13.33% of the total sample. Course 14 had the smallest 
representation, with only 3 participants, constituting 2.22% of the total sample. This distribution reflects a 
predominant presence of students from Course 17 in the study, suggesting a focus on the more advanced cohorts 
within the program. In terms of gender representation, the majority of participants identified as female, comprising 
99 out of 135 participants, which constitutes 73.33% of the total sample. Male participants accounted for 36 out of 
135, making up 26.67% of the total sample. This gender distribution indicates a higher proportion of female 
participants compared to male participants in the study, highlighting the gender dynamics within the Educational 
Management program. The sample size consisted of 135 participants, providing a substantial representation of the 
student population within the Educational Management program. The diverse distribution across different school 
years and the gender balance within the sample offer valuable insights into the demographic composition of the 
participants involved in the study, enhancing the understanding and interpretation of the research findings. 
 
Table 1. Overview of Participant 

Characteristics N % 
School year Course 14 3 2.22 

Course 15 18 13.33 
Course 16 21 15.56 
Course 17 93 68.89 

Gender Male 36 26.67 
Female 99 73.33 

Total 135 100 
 
2.2 Measurements 
To measure the effectiveness of implementing the goal of organizing self-study guidance for students majoring in 
Educational Management, a survey instrument utilizing a Likert-type scale will be employed. This scale will allow 
participants to provide their perceptions of the effectiveness of organizing guidance activities to facilitate self-study 
for students. Participants will rate the effectiveness on a scale of 1 to 5, with 1 indicating "Very ineffective" and 5 
indicating "Very effective." The survey question will be formulated as follows: "What is your assessment of the 
effectiveness of implementing the goal of organizing guidance activities to guide self-study for students majoring 
in Educational Management?" Participants will then select from the provided response options: "Very ineffective," 
"Ineffective," "Neutral," "Effective," or "Very effective." This approach enables participants to express their opinions 
regarding the efficacy of organizing guidance activities in facilitating self-study for students within the Educational 
Management major. By utilizing a structured scale, the survey aims to capture nuanced perceptions of effectiveness, 
allowing for quantitative analysis of participants' attitudes and viewpoints. The Likert-type scale provides a 
standardized method for measuring perceptions, making it suitable for assessing the effectiveness of self-study 
guidance initiatives across a diverse participant pool. Through the analysis of responses, patterns and trends in 
perceived effectiveness can be identified, offering valuable insights into the current state of awareness and 
satisfaction with self-study guidance practices. The utilization of a Likert-type scale in the survey instrument enables 
a systematic evaluation of the effectiveness of organizing self-study guidance for students majoring in Educational 
Management. By gathering feedback from participants, the study aims to inform future strategies for optimizing 
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self-study guidance initiatives and enhancing the educational experience for students within the program. 
2.3 Procedures 
The research will commence with the development of a survey instrument tailored to assess the effectiveness of 
organizing self-study guidance for students majoring in Educational Management. This survey will include a 
Likert-type scale question, as well as additional inquiries aimed at gathering demographic information and 
qualitative feedback. Before initiating data collection, ethical approval will be sought from the appropriate 
institutional review board or ethics committee. This step ensures that the research adheres to ethical guidelines and 
safeguards the rights and welfare of the participants involved. 
Recruitment efforts will be made to enlist participants from both the student body and faculty members within the 
Educational Management program at the Academy of Educational Management. Various channels such as email 
invitations, class announcements, and online postings will be utilized to reach potential participants. Data collection 
will commence once participants have been recruited. Participants will be provided with clear instructions on 
accessing the survey online, and they will be given a designated timeframe within which to complete it. To 
encourage candid responses, participant anonymity will be maintained throughout the survey process. 
Following the completion of data collection, the survey responses will undergo comprehensive analysis. Quantitative 
analysis will involve computing descriptive statistics to examine the distribution of responses to the Likert-type scale 
question. Qualitative analysis will entail coding and thematic analysis of open-ended responses to identify recurring 
themes and insights. The findings of the study will be interpreted in light of the research objectives. The 
effectiveness of organizing self-study guidance for students majoring in Educational Management will be evaluated 
based on the observed patterns and trends in the survey responses. A detailed report will be prepared, synthesizing 
the findings of the study. This report will encompass an overview of the research objectives, methodology, key 
findings, discussion of implications, and recommendations for optimizing self-study guidance initiatives within the 
Educational Management program. 
Finally, the results of the study will be disseminated through various channels such as academic publications, 
conference presentations, and internal reports within the Academy of Educational Management. This ensures that the 
insights garnered from the research are shared with relevant stakeholders and contribute to ongoing efforts to 
enhance educational practices. 
2.4 Data Analysis 
Following the completion of data collection, the gathered survey responses will undergo descriptive analysis using 
Statistical Package for the Social Sciences (SPSS) software to derive meaningful insights regarding the effectiveness 
of organizing self-study guidance for students majoring in Educational Management. Quantitative analysis will 
commence with the examination of the Likert-type scale responses regarding the effectiveness of self-study guidance 
initiatives. Descriptive statistics, including measures such as means, standard deviations, and frequency distributions, 
will be computed to summarize participants' perceptions. These statistics will provide a quantitative overview of the 
perceived effectiveness levels of self-study guidance initiatives among participants. Additionally, subgroup analyses 
may be conducted to explore potential variations in perceptions based on demographic variables such as student 
status, years of experience, or familiarity with self-study guidance practices. This will involve splitting the dataset 
into groups based on these variables and performing separate descriptive analyses for each subgroup to identify any 
notable differences in perceptions. Furthermore, cross-tabulations and chi-square tests may be employed to examine 
potential associations between demographic variables and perceptions of effectiveness. This will allow for the 
identification of any statistically significant relationships between demographic factors and participants' perceptions 
of self-study guidance initiatives. 
 
3. Results 
Table 2 provides a comprehensive evaluation of the implementation of self-study guidance initiatives aimed at 
students majoring in Educational Management at the Academy of Educational Management. The data presented 
encapsulate the perceptions of students regarding the effectiveness of various facets of teachers' activities in 
organizing and facilitating self-study. 
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Table 2. Implementing the Goal of Organizing Self-Study Guidance for Students Majoring in Educational 
Management - Academy of Educational Management 

Content 

  

Levels of evaluation (%) Mean 
(M) 

Standard 
Deviation 
(SD) Very 

effective 
Effective Neutral Ineffective Very 

ineffective 

Teachers' activities of organizing 
instructional activities for students 
help students realize how to carry 
out self-study activities that 
teachers organize for students to 
perform. 

41.5 40 7.4 3.7 7.4 4.04 1.145 

Teachers' activities of organizing 
self-study guidance for students 
help raise awareness of self-study 
methods for students 

37.8 41.5 4.4 8.1 8.1 3.93 1.219 

Teachers' self-study guidance 
activities help develop students' 
autonomous learning capacity 

40.4 38.5 12.6 0 8.1 4.04 1.129 

 
In terms of organizing instructional activities for self-study, the majority of respondents recognized the efficacy of 
teachers' efforts, with 41.5% rating them as "very effective" and an additional 40% considering them "effective." 
This indicates a significant endorsement of the role played by teachers in structuring self-study tasks to aid students 
in their learning process. Similarly, regarding the dissemination of awareness regarding self-study methods, a 
substantial proportion of students (37.8%) perceived teachers' activities as "very effective," while 41.5% rated them 
as "effective." These findings underscore the importance attributed by students to teachers' endeavors in acquainting 
them with effective self-study techniques. Furthermore, in terms of fostering students' autonomous learning capacity, 
a considerable percentage of respondents (40.4%) regarded teachers' self-study guidance activities as "very 
effective," with 38.5% rating them as "effective." This suggests a widespread recognition among students of the 
pivotal role played by teachers in empowering them to take charge of their learning journey. However, it's 
noteworthy that while the majority of students acknowledged the effectiveness of teachers' efforts, a proportion of 
respondents expressed neutral or negative evaluations. For instance, some students indicated ambivalence or 
perceived ineffectiveness in certain aspects of teachers' activities related to developing autonomous learning capacity. 
The findings highlight both the strengths and areas for improvement in the implementation of self-study guidance 
initiatives. They underscore the importance of ongoing efforts to enhance the support provided to students in their 
autonomous learning endeavors, ensuring a more robust and effective educational experience. 
Table 3 outlines the frequency of self-study guidance activities among students pursuing Educational Management at 
the Academy of Educational Management. The data elucidate the prevalence of such activities across various 
frequency categories, offering crucial insights into the support mechanisms provided to students for autonomous 
learning. 
 
Table 3. Frequency of Self-Study Guidance Activities for Students Majoring in Educational Management – Academy 
of Educational Management 

Frequency Percentage (%) 
1-2 times/subject 58% 
3-4 times/subject 27% 
5-6 times/subject 6% 
Not organized 9% 
Total 100% 
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The substantial proportion of students, representing 58%, reported that self-study guidance activities are organized 
1-2 times per subject. This indicates that a significant majority of students receive guidance for self-directed learning 
endeavors on a regular basis, albeit at a moderate frequency. Furthermore, 27% of respondents indicated that 
self-study guidance activities occur 3-4 times per subject. This suggests that a notable subset of students benefits 
from a relatively higher frequency of guidance, potentially indicating a more robust support system for self-directed 
learning initiatives among this cohort. In contrast, a smaller but still notable percentage of students, comprising 6%, 
reported experiencing self-study guidance activities 5-6 times per subject. While this frequency is less common, it 
highlights the presence of more intensive support structures for autonomous learning among certain students within 
the Educational Management program. However, the data also reveal a concerning aspect, with 9% of respondents 
indicating that self-study guidance activities are not organized at all. This finding underscores a significant gap in the 
provision of support for autonomous learning among a subset of students, necessitating attention and remedial action 
from the educational institution. The findings underscore the varied distribution of self-study guidance activities 
among students in Educational Management, highlighting both areas of strength and opportunities for improvement 
in supporting students' self-directed learning endeavors. 
 
4. Discussion 
The data provide valuable insights into the implementation of self-study guidance initiatives for students majoring in 
Educational Management at the Academy of Educational Management. Overall, the findings suggest a significant 
level of endorsement from students regarding the effectiveness of teachers' activities in organizing and facilitating 
self-study. While a majority of students perceive teachers' efforts as highly effective, there are also opportunities to 
enhance the frequency and consistency of self-study guidance activities. Addressing these findings and implementing 
targeted interventions can further optimize the support mechanisms for autonomous learning, ultimately enhancing 
the overall educational experience and promoting student success. This discussion highlights the importance of 
ongoing evaluation and refinement of educational practices to ensure equitable support for all students and foster a 
supportive learning environment conducive to academic achievement and personal growth. 
The data presents a comprehensive evaluation of the implementation of self-study guidance initiatives aimed at 
students majoring in Educational Management at the Academy of Educational Management. The findings reveal a 
significant level of endorsement from students regarding the effectiveness of teachers' activities in organizing and 
facilitating self-study. For instance, in terms of organizing instructional activities for self-study, a majority of 
respondents perceived teachers' efforts as highly effective or effective. This aligns with previous research 
highlighting the crucial role of teachers in structuring self-study tasks to support students' learning processes 
(Hordvik et al., 2020; Kitchen, 2020; Pithouse-Morgan, 2022). Similarly, students recognized the efficacy of 
teachers' activities in raising awareness of self-study methods, with a substantial proportion rating them as effective 
or very effective. This underscores the importance attributed by students to teachers' endeavors in acquainting them 
with effective self-study techniques (Allison & Ramirez, 2020; Ayodele et al., 2021). Furthermore, the data indicate 
that teachers' self-study guidance activities are perceived as instrumental in developing students' autonomous 
learning capacity, with a significant percentage of respondents regarding them as effective or very effective. This 
suggests a widespread recognition among students of the pivotal role played by teachers in empowering them to take 
charge of their learning journey (Ramzan et al., 2023; Uy et al., 2023). The high levels of satisfaction with teachers' 
self-study guidance activities underscore the effectiveness of these initiatives in promoting student engagement and 
autonomy, which are essential components of successful educational experiences. These findings highlight the 
importance of continued support and investment in teacher-led self-study guidance initiatives to further enhance 
student learning outcomes and overall satisfaction. 
The findings provide insights into the frequency of self-study guidance activities among students majoring in 
Educational Management. The data reveal that a significant majority of students receive guidance for self-directed 
learning endeavors on a regular basis. This indicates a considerable level of support provided to students for 
autonomous learning, which is crucial for fostering independent learning skills and academic success (Brandt, 2020; 
Han, 2021; Toh & Kirschner, 2020). Furthermore, a notable subset of students benefits from a relatively higher 
frequency of guidance. This suggests the presence of a more robust support system for self-directed learning 
initiatives among this cohort, potentially contributing to enhanced learning outcomes (Li et al., 2021; Zhu et al., 
2020). However, the data also reveal a concerning aspect. This underscores a significant gap in the provision of 
support for autonomous learning among a subset of students, highlighting the need for intervention and remedial 
action from the educational institution (Hensley et al., 2021; Okwuduba et al., 2021). The frequency of self-study 
guidance activities is pivotal in shaping students' learning experiences and outcomes. Regular and consistent 



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 4; 2024 

Published by Sciedu Press                         291                         ISSN 1927-2677  E-ISSN 1927-2685 

guidance can empower students to develop effective self-directed learning strategies and achieve academic success. 
However, the presence of students who do not receive organized self-study guidance indicates a potential disparity in 
access to support services (Aburizaizah, 2022; Donovan et al., 2021). Addressing this gap is essential to ensure 
equitable learning opportunities for all students. Educational institutions should consider implementing strategies to 
increase the frequency of self-study guidance activities and provide additional support to students who may require it 
(Mohammed Idris et al., 2022). By doing so, institutions can better meet the diverse learning needs of their student 
population and promote academic excellence across the board. 
While this study provides valuable insights into the implementation and effectiveness of self-study guidance 
initiatives in Educational Management at the Academy of Educational Management, there are several limitations that 
should be acknowledged. Firstly, the reliance on self-reported data from students may introduce response biases, 
such as social desirability bias or recall bias, which could influence the accuracy and reliability of the findings. 
Additionally, the study's use of convenience sampling may limit the generalizability of the results, as the sample may 
not fully represent the broader student population within the institution. Moreover, the study's focus on a single 
educational institution may limit the generalizability of the findings to other contexts or educational settings. 
Furthermore, the study's cross-sectional design limits the ability to establish causality or temporal relationships 
between variables, as it only provides a snapshot of student perceptions at a specific point in time. Additionally, the 
study's reliance on quantitative data may overlook nuanced qualitative aspects of students' experiences with 
self-study guidance initiatives. Future research could benefit from employing mixed-methods approaches to provide 
a more comprehensive understanding of the factors influencing students' perceptions and experiences with self-study 
guidance. Despite these limitations, the findings offer valuable insights that can inform the development and 
refinement of self-study guidance initiatives in Educational Management and similar academic programs. 
 
5. Conclusion 
This study sheds light on the implementation and effectiveness of self-study guidance initiatives in Educational 
Management at the Academy of Educational Management. The findings underscore the significant role of teachers in 
organizing and facilitating self-study activities, as perceived by students. While a majority of students perceive these 
initiatives as effective, there are areas for improvement, particularly in the frequency of self-study guidance activities 
and the provision of support to all students. Despite some limitations, the study provides valuable insights that can 
inform the enhancement of self-study guidance initiatives to better support students' autonomous learning endeavors. 
Moving forward, addressing these areas of improvement will be crucial for fostering a supportive learning 
environment conducive to academic success in Educational Management and similar programs. 
 
6. Recommendations 
The findings from the evaluation of self-study guidance initiatives in Educational Management at the Academy of 
Educational Management have several implications for educational practice and policy. Firstly, the recognition of 
teachers' efforts in organizing self-study activities underscores the importance of faculty engagement in supporting 
students' independent learning endeavors. Institutions should continue to invest in professional development 
opportunities for educators to enhance their capacity in designing and facilitating effective self-study experiences. 
Additionally, the variation in the frequency of self-study guidance activities highlights the need for standardized 
guidelines and protocols to ensure equitable access to support services for all students. Educational institutions 
should consider implementing systematic approaches to monitor and regulate the provision of self-study guidance, 
ensuring consistency and fairness across programs and cohorts. Furthermore, the identification of students who do 
not receive organized self-study guidance signals the necessity for targeted interventions and support mechanisms. 
Institutions should prioritize the implementation of proactive measures to reach out to these students and provide 
them with the necessary resources and assistance to foster their autonomous learning skills. Overall, the implications 
of these findings underscore the importance of holistic approaches to supporting students' self-directed learning 
journeys, encompassing faculty engagement, institutional policies, and targeted interventions to promote academic 
success and student well-being. 
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