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Abstract

Reflective Teaching approach has been addressed to give beneficial contribution to learning achievement and
learning attitude. Studies on Reflective Teaching Approach assure teachers to utilize the approach in their teaching
and process. Dealing with the above consideration, the purpose of the study was to explore the impact of the
implementation of reflective teaching combined with the use of text models for fostering students’ participation and
achievement in writing. This study employed a mixed-method approach by incorporating qualitative and quantitative
research. The study used observation and interviews with 20 English as a Foreign Language students to investigate
the impact of practicing reflective teaching by the teacher on students’ participation. Additionally, Pre and Post-tests
were applied to reveal whether the use of text models applied by the teacher could increase student achievement in
writing. The results indicated the significant impact of the use of reflective teaching combined with text models on
both students’ participation and achievement in writing. Therefore, the study recommends the utilization of reflective
teaching combined with text models in writing courses.

Keywords: reflective teaching, text models, writing courses, students’ participation, students’ achievement

1. Introduction

English teaching in countries where English serves as a foreign language often boils down to stories of lack of
success in the learning activity (Albashtawi & Al Bataineh, 2020; Dewaele & Dewaele, 2020; Elahi Shirvan et al.,
2020). This bad story is related to the weak language contact of students in English, either in listening, speaking,
writing, or reading. This condition also does not make it easy for teachers to start teaching and learning activities in
class because boredom or even dislike with ongoing lessons is very easy to occur among students (Gao & Zhang,
2020; Getie, 2020).

Another problem that often arises in the process of learning to teach English in countries where English is not used in
everyday conversation is the rarity of students speaking in English. This condition increases the intensity of exercise
using the language learned. Experts agree that practicing using the language learned is one of the keys to the ability
to use the language (Albashtawi & Al Bataineh, 2020; Cabrera et al., 2020). The infrequent use of the language
learned is not only caused by students' laziness in practicing but also caused by the difficulty of finding sparring
partners in practicing speaking. The role of sparring partners is also recognized by experts as very important to get
used to communicating or conveying ideas in interactions carried out (Cendra & Sulindra, 2022; Hartono et al.,
2022).

The difficulties experienced by teachers are not only related to students' inability or incomprehension of learning
English as a foreign language but also mainly related to how to prepare the teaching process comprehensively,
choose the right approach and learning method, and develop supporting learning materials and media (D’Isanto et al.,
2022; Nordmann et al., 2022). On the other hand, students also have a bit of difficulty when, for example, learning
the pronunciation of words correctly because of the rarity of English speakers who can be used as models. Other
difficulties experienced by students revolve around how to develop vocabulary and use it in proper sentence
construction, especially in speaking, reading, and writing (Cendra & Sulindra, 2022; Kara & Can, 2019).
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All of the difficulties discussed above are, of course, related to each other. The difficulty of a teacher teaching
English as a foreign language has an impact on how he or she manages the class (Karatas & Tuncer, 2020; Zhang et
al., 2020). The situation as it is in the narrowness of infrastructure, books, and other learning resources will
inevitably have an impact on student participation in teaching and learning activities in the classroom. In turn,
student learning achievement is also not as expected (Galatsopoulou et al., 2022; Hailikari et al., 2022; Patifio et al.,
2023). This condition will be even worse if English is used as one of the pre-graduation requirements. In some
countries where English is not used as a language of daily communication, English lesson is provided as a
compulsory subject matter in stages from elementary education to college (Noh & Karim, 2021; Wang & Lin, 2021).

Dealing with its position as one of the compulsory subjects in schools, the English language subject has received
more attention from policymakers in Education. Various efforts are made ranging from training or upgrading to
improve teachers’ competence to the application of the latest approaches or methods and material development. One
that is often promoted is the use of reflective approaches by teachers (Aydogmus & Kurnaz, 2022; Buhagiar et al.,
2023; Li et al., 2023). The reflective approach to learning is a method in which teachers and learners consider their
experiences in depth and utilize them in the learning process. This approach promotes thinking processes based on
self-reflection, past experiences, and future expectations, enabling learners to develop critical thinking, strengthen
reasoning power, and streamlined abilities in the learning process (Gudeta, 2022; Li et al., 2023).

However, some studies tried to combine the use of a reflective approach with other things related to learning, such as
the use of facilities, media, references, and examples of learning products (Almusharraf et al., 2022; Caswell, 2019).
This merger aimed to obtain effective learning and student learning outcomes more optimally (Habte et al., 2021; Li
et al., 2023; Moghaddam, 2019). Another purpose of combining a reflective approach with the use of learning media
or other means is to increase the effectiveness of learning by providing space for students to be fully involved in the
learning process and facilitating interaction between students to share experiences, support, and ideas (Xiaoya, 2022;
Ypsilanti & Karras, 2023). In other words, innovative steps in reflective teaching could be done by teachers. These
can include using technology in learning, such as audio learning, interactive multimedia, and Virtual Reality (VR)
and Augmented Reality (AR); combining various learning methods, such as lectures, discussions, creative, and
practical, and developing communication and collaborative skills as well as critical skills (Xiaoya, 2022; Ypsilanti &
Karras, 2023). Thus, attempts to combine reflective approaches with other approaches or other learning aids have
often been made (Li et al., 2023; Shugurova, 2020).

In the selection of learning aids so far there are no standard rules agreed by experts, except for the framework of how
to choose learning aids (Vagg et al., 2020; von Kotzebue et al., 2022; Zhu et al., 2021). In other words, the teacher
knows best what and how he chooses learning aids according to the situation and conditions of the class and students
(Hamid et al., 2022; Martin-Luengo et al., 2023). In the context of teaching writing, learning aids can be in any form,
even materials related to other language skills (DarGis et al., 2022; Gallup & Pearce, 2020). Some researchers reveal
the effectiveness of using writing materials (written texts) as learning aids in teaching writing (Alnasser, 2022; W.
Chen, 2022; Chuenchaichon, 2022). The written texts are used by the teacher as a writing model or a kind of author’s
guideline that students can adopt to produce their writing (Cui et al., 2021; Do, 2023; Ezza et al., 2019; Ghufron &
Nurdianingsih, 2019). But in general, the use of text models was not combined with learning approaches or methods
(Alnasser, 2022; W. Chen, 2022; Chuenchaichon, 2022; Clif Mims et al., 2009; Cui et al., 2021) so the research
findings do not reveal the relationship between model texts and other factors that contribute to the success story of
the teaching and learning process of writing (Ezza et al., 2019; Ghufron & Nurdianingsih, 2019; Haerazi et al., 2020).
This research revealed how necessary it is to combine a reflective approach with text models in writing class in the
context of learning English as a foreign language, not only to increase student participation but also to improve their
learning outcomes. The study then attempted to investigate the effect of carrying out reflective instruction in
incorporating the use of text models on increasing students' engagement and accomplishment in writing.

2. Method

The design of this study was a mixed method, that is a research design that combines quantitative and qualitative
methods to obtain more comprehensive, valid, reliable, and objective data (Creswell, 2003; Guo, 2021). This design
allows researchers to answer research questions gradually and in depth. This method is often used when researchers
want to explain quantitative results with qualitative data or vice versa (Samiei & Ebadi, 2021; Soleimani, 2020). A
total of 20 students of English as a foreign language were the subjects of this study. Their involvement in this
research was not only as participants in ordinary learning but also line with the application of the reflective approach
by the teacher. They also got the help of model texts to make it easier for them to do writing tasks given by the
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teacher.

Students’ participations were observed by employing a documentary or a non-participant observation technique,
which provided an opportunity for researchers to gain an in-depth understanding through analysis and interpretation
of the data before and during the application of a reflective approach combined with the provision of model texts.
The observation worked in the 7 (seven) areas of student participation, those were delivering opinions, answering the
teacher’s or classmate's questions, asking questions, submitting a rebuttal, working on tasks, participating in
classroom discussions, and following classroom rules.

Additionally, several interviews using semi-structured interviews were also conducted to listen to their opinions and
perceptions of the learning patterns carried out by the teacher, such as the benefits of reflective practice, perception
of reflection in leadership learning, teachers' engagement in reflective teaching and their acceptance of the steps
taken by the teacher. The results of their learning in the form of written works were also assessed, both before they
were treated and afterward. The assessment was analyzed statistically to obtain conclusions.

3. Results
3.1 The impact of Reflective Teaching on Students’ Participation

The findings of qualitative approach of this study revealed the potential benefit of reflective teaching approach for
the teacher to better increase his teaching quality. The documentary record of this study revealed that the teacher was
more diverse in developing learning methods by carrying out at least four stages of reflective steps. First, he
performed context recognition in the early stages by preparing himself for reflective learning by understanding the
desired learning context and student competencies. Second, the teacher began to teach the learning material by
presenting relevant experiences, examples, and practices. Third, he and the students evaluated the learning
experience, identified flaws, and devised strategies to improve learning. At this point, the teacher encouraged
students to participate in their learning and to take the necessary actions to improve their learning. The fourth, the
teacher conducted the final stage to test the impression and effectiveness.

In regard to the interview, it was recorded that 80 % of students claimed to have good benefits from reflective
practices that were performed by the teacher. They said that the stages of reflection made them refresh and got new
learning circumstances which brought them into joyful learning. Additionally, 75 % of students expressed a good
perception of reflection in leadership learning, especially in the teachers' engagement in reflective teaching.
Moreover, 85 % of students expressed with joy their acceptance of the steps taken by the teacher to improve both
their participation as well as their achievement.

Meanwhile, all of the observed indicators of student participation increased, although at different percentage levels.
The results of the quantification of student participation showed an increase in terms of the average participation rate,
which was from an average of 50% before treatment and increased to 76.42% after receiving treatment. The results
of observation dealing with students’ participation before and during the treatment can be seen in Table 1.

Table 1. Student Participation Before and During the Treatment

Participation Before After
Delivering opinion 40 % 70 %
Answer question 55% 70 %
Ask a question 45 % 80 %
Submit a rebuttal 40 % 65 %
Work on Tasks 65 % 95 %
Participate in discussions 50 % 75 %
Follow classroom rules 55% 80 %
Mean 50 % 76.42%

3.2 The Impact of Reflective Teaching on Students’ Learning Achievement

In terms of quantitative data, the statistical data showed an increase in students' learning ability from an average of
58.44 before receiving a combined treatment between reflective teaching and text models to an average of 85.57 after
receiving treatment. The results of statistical calculations show that the data was normal due to Sig values> 0,05
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(both pre-test and post-test). Because the data is normal, a Parametric statistical test (Paired Sample t-test) was
carried out with the results of Sig values < 0,05 which means there is a significant difference in post-test scores
with pre-test scores. Judging from these differences, posttest scores are significantly better than pretest scores or
increase significantly. The description of statistical calculation is presented in Table 2.

Table 2. Description of Statistical Calculation

Statistic Std. Error

PRETESOBS Mean 50.00 3.450

95% Confidence Interval for Lower Bound 41.56

Mean Upper Bound 58.44

5% Trimmed Mean 49.72

Median 50.00

Variance 83.333

Std. Deviation 9.129

Minimum 40

Maximum 65

Range 25

Interquartile Range 15

Skewness 460 794

Kurtosis -.528 1.587
POSTESTOBS Mean 76.43 3.734

95% Confidence Interval for Lower Bound 67.29

Mean Upper Bound 85.57

5% Trimmed Mean 76.03

Median 75.00

Variance 97.619

Std. Deviation 9.880

Minimum 65

Maximum 95

Range 30

Interquartile Range 10

Skewness 1.081 794

Kurtosis 1.444 1.587

The above table shows that the intervention done in the learning activity gave a positive effect on students’
performance based on the indication of the significant difference on the average scores of the post-test compared
with that of the pre-test. Additionally, students may have different levels of benefit across the group.

4. Discussion

The results of the study are in line with the findings of previous research which states that reflective teaching not
only encourages teachers to improve their teaching and learning process in the classroom but also moves teachers to
diversify methods (Aydogmus & Kurnaz, 2022; Oo & Habodk, 2020). It also develops new learning materials,
preserves for students, and finds effective learning processes to improve student achievement (Aydogmus & Kurnaz,
2022; Le Thanh Thao et al., 2023).

In several studies on the achievement of student learning achievement through reflective teaching, teacher activities
are not only about reflecting on the stages of teaching carried out but also conducting studies on the carrying capacity
of others in the teaching and learning process they do (Li et al., 2023; Liao, 2020). In this case, the study of subject
matter, learning facilities, and other tools that determine or support student achievement should be considered
(Xiaoya, 2022). Discussions on the use of facilities or tools used by teachers in the teaching and learning process can

Published by Sciedu Press 274 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

also be communicated with students. This is great to do to invite more moderate participation from students (Y. A.
Chen et al., 2019; Cherian et al., 2020).

Dealing with the utilization of infrastructure or devices, teachers could indeed make innovation in carrying out
reflection. Innovation in learning reflection can be done in various ways, such as providing reflection themes,
inviting students to provide feedback, and building a reflection process in the classroom. This is important to
increase creativity and innovation in the learning process, as well as improve the way teachers teach in the classroom
(Bay, 2020; Bevilacqua et al., 2021; Dadvand & Behzadpoor, 2020). In addition, innovation in reflection can also
help teachers to understand the shortcomings and advantages of teaching, as well as know the wishes and complaints
of students in the learning process (Moreno-Guerrero et al., 2020; Portuguez Castro & Gémez Zermeiio, 2020). Thus,
innovation in learning reflection is important to improve the quality of learning and teacher performance
(Rincon-Flores et al., 2022).

Innovation in the teaching and learning process is not only the responsibility of the teacher, but the center of
innovation is in the teacher (Wiziack & dos Santos, 2021; Wu et al., 2020). Thus students can be involved in the
innovation process of learning and teaching activities. The process of involving students can be done randomly
according to the willingness and ability of students to participate (Ullah et al., 2019). However, student participation
in the innovation of the teaching and learning process can also be designed jointly between teachers and students.
Collaboration in planning and designing innovations is recognized by experts as having superior usability compared
to innovation activities dominated by teachers. In this case, student engagement is fostered during the classroom’s
activities to create a setting of student-centered learning in the writing class.

Student perceptions and assumptions of reflective teaching practices carried out by teachers certainly do not solely
arise from student feelings but are also influenced by student experiences during the teaching and learning process
with the teacher (Linton & Klinton, 2019; Nawi et al., 2019; Wati & Widiansyah, 2020). Therefore, building
togetherness during classroom activities is very important for teachers to do in their reflective teaching activities.

Moreover, students' learning expectations and perceptions in the writing course were recorded to increase in terms of
the average score before treatment compared to after receiving treatment. In general, it can be reported that students'
perceptions of the use of reflective teaching combined with the use of model texts were positive. As many as 85% of
students felt comfortable and peaceful in starting writing when the teacher facilitated with text models. While 80% of
students stated that they did not feel a heavy writing learning load compared to before the treatment. Likewise, 75%
of students claimed to be increasingly interested in writing lessons and 85% of them also admitted to being more
enthusiastic in taking writing classes.

5. Conclusion

In conclusion, the study revealed the effectiveness of the utilization of reflective teaching integrated with text models
for promoting students’ engagement and learning success in writing. The study showed the need to go along the
stages of reflective teaching with the teacher’s creativity, material development, and learning aids. This result can be
interpreted that the application of reflective teaching is more effective when combined with learning aids that are
adapted to the learning context and students. The phenomenon revealed in this study shows that the application of
reflective teaching combined with the use of text models in the teaching and learning process of writing can
significantly increase student participation in the teaching and learning process and learning achievement of writing.
Therefore, the researchers recommend that teachers, especially teachers who teach writing, combine the application
of reflective teaching with learning aids, especially model texts because this method has been shown to significantly
increase students’ participation in the teaching and learning process of writing and the students’ writing achievement.
For future studies, text models incorporated with reflective teaching in writing course should be more various to raise
better students’ interest.
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