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Abstract

Quality culture has been mentioned as a tool to help improve quality standards and promote the development of
educational institutions. Recently, quality culture has begun to be recognized as an interesting research trend in
Vietnam, mainly focusing on higher education. Several studies have applied models/types of building and developing
quality culture to educational activities and institutions, but not in the national school system. The purpose of this
study is to understand the quality capacity of administrators and teachers of public secondary schools in the
Southeast region, of Vietnam through the aspect of quality awareness during education. General education
implements educational quality accreditation activities. The research uses quantitative research methods combined
with qualitative research methods. The survey sample was conveniently selected randomly, information was
collected by questionnaire with 749 managers and 3831 teachers, and by interviews with 22 managers and 40
teachers. Quantitative data were calculated by Cronbach's Alpha to eliminate inappropriate variables. Descriptive
statistics calculate percentages, mean values, and standard deviations, and inferential statistics test differences using
ANOVA and t-test with 2 independent samples. Data analysis results show differences in quality awareness between
the three provinces and between managers and teachers, and the results also show that managers and teachers do not
have positive views. teacher on educational quality accreditation activities in secondary schools through two contents
"Education quality accreditation takes time and resources" and "Education quality accreditation increases achievement
problems in education”. Therefore, the study recommends that leaders at all levels research and promulgate quality
policies and create conditions for secondary schools to develop quality; Secondary schools build a set of tools and
principles for forming and developing a quality culture to improve quality capacity and develop internal quality resources.
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1. Introduction

Quality is transformation, transformation from one state to another (Stalmeijer et al., 2023). For humans,
transformation does not only refer to physical change but also cognitive and social change, which is a process of
developmental change (Jidamva, 2012). Quality of education is the level of education that meets national and
international requirements in terms of standards of learning materials, infrastructure, and learning environment
(Mapogo, 2024); including input, process, and output (Birzea et al., 2005; Carlson, 2000; Chandra, 2021); focus on
ensuring input and process quality (Kousainow, 2016); Students' achievements (outputs) must be taken as the basis
(Aladejana, 2011; Jidamva, 2012; Chonjo, 2018). Output results are considered the standard to help measure and
evaluate the current state of educational quality in the system through student learning outcomes and as a
consequence of input and process quality levels (Kelkay, 2023). Although the authors have different views on the
quality of education, it implies all three factors: input, process, and output of the educational process, the difference
is the level of importance of which factor in the educational process. Quality is measured based on input, process,
and output and is closely related to the quality perception of stakeholders involved in education. Kelkay's (2023)
research is to determine how principals, teachers, and students perceive the quality of education in middle schools.
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Therefore, quality awareness plays an important role as a core factor affecting input, process, and output so that
educational results can achieve the desired quality. When there is no quality culture, the first thing is to raise quality
awareness of stakeholders in all school activities.

Quality culture is mentioned as a tool to help improve quality standards in the organization and is a cultural element
that promotes the development of the organization in terms of quality in all aspects of operations and relationships
closely and systematically with other cultural elements in the organization. According to Crosby (1986), quality
culture is everyone in an educational institution taking responsibility for quality. The Association of European
Universities believes that quality culture is based on two elements: (1) A set of shared values, beliefs, expectations,
and commitment to quality (referring to the understanding, perception, involvement, expectations, and emotions); (2)
Structural and management elements with defined processes to improve quality and coordinated implementation
efforts (addressing individual and collective tasks and responsibilities) (European University Association, 2006).
Quality culture is a system of organizational values to create a favourable environment for establishing and
continuously improving quality (Ahmed, 2008), including all members (from learners to managers), every
organization (from departments to mass organizations) knows what the quality of their work is and follows that
quality requirement (Ramirez-Hurtado et al., 2021), which is an activity that ensures quality. Quality is embedded in
the daily life of the university and is considered a shared responsibility of all members of the academic community,
officers, staff (both professional and administrative), and students. (Lewis, 2012). Kinesti (2019) proposed quality
culture indicators formed in the school environment including school services, support for the quality of school
services, and quality of education provided by the school.

Thus, quality culture is a subculture within organizational culture, or in other words, quality culture adds some quality
values to organizational culture to create more strength and support organizational culture accomplishing the mission
and goals of the organization (Do, 2018). In this study, quality culture is the awareness and responsibility for the
quality of everyone in middle school by the school's strategies and goals when carrying out any activities, especially
internal quality assurance activities. Ultimately, developing or changing a culture within an organization must always
be based on the existing culture within the organization.

1.1 Literature Review

Most authors give the view that quality assurance and quality culture are linked and support each other to develop
quality in schools. This connection depends on the socio-economic development and socio-cultural awareness of
each country and region. Quality assurance and quality accreditation activities have a close relationship with the
development of quality culture as quality accreditation is just an impact tool to build a quality culture (Shwairef et al.,
2021). Quality assurance is a matter of awareness and commitment which is called quality culture (Vlasceanu et al.,
2007). The role of the quality assurance unit is to consult, implement and supervise in building quality culture
(Ramirez-Hurtado et al., 2021). Quality culture is an important factor in ensuring the quality of higher education
(Farcas & Moica, 2009), quality culture is the development and compliance with internal quality assurance processes
(Harvey, 2009), forming the quality culture and quality system of educational institutions through the internal
assessment process (Mounier & Tangchuang, 2018), deploying simultaneously the building of a TQM system and
quality culture will achieve the desired results (Bui, 2009), quality assurance processes must build a quality culture to
improve quality. improving the quality of activities in educational institutions (Batool & Qureshi, 2007), ensuring
quality as a component of quality culture (Loukkola & Zhang, 2010), investing in quality culture will limit costs for
quality assurance activities (Wagenaar, 2011), quality assurance activities and building a plan to form a quality
culture are very important and associated with a clear and transparent chain of responsibility at all levels (Sursock,
2002), quality culture as a practice reflects the application of a quality assurance framework to educational
institutions (Vettori, 2012), to form a quality culture, the results of implementing the quality assurance activities must
have a positive meaning, then quality cultural values will be formed (Do, 2013). Quality culture in education is the
presence of a quality assurance system (Spruit & Adriana, 2015). Ehlers (2009) distinguished two concepts of quality
assurance and quality culture: quality assurance processes are something tangible and can be managed by the
decisions of the educational institution, while quality culture is about shared values, beliefs, expectations, and
commitments — very difficult to change. In the author's opinion, when an organization's level of quality awareness is
large enough, they are interested in the results of implementing quality assurance activities and activities in the
organization. On the contrary, they focus on enhancing responsibility awareness and quality awareness in operational
aspects.

Currently, research projects on quality culture and quality culture development are invested and developed mainly in
higher education. Through studying research projects on quality culture and quality culture development, it can be
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seen that quality culture and quality culture development at all levels in educational institutions have a several
characteristics and activities that schools always pay attention to improve quality such as teaching activities, learning
activities, educational environment, facilities, etc. This is valuable and practical experience that schools have.
Vietnamese educational institutions need to learn and apply to build and develop a culture of quality at all levels and
levels of education towards improving the quality of education for learners. In Vietnam, some studies mainly focus
on quality culture and quality culture development in higher education (Le et al., 2012; Do, 2014; Tran, 2017; Le,
2018; Nguyen & Bui, 2019). Research and articles on general education mainly focus on improving the quality of
management (Nguyen, 2016; Nguyen, 2019) and teaching (Vu, 2015; Hoang, 2016; Pham, 2016; Nguyen, 2018; Ho
& Le, 2019), learning (Dang & Phan, 2018; Pham et al., 2018; Nguyen & Bui, 2019), assessment (Nguyen, 2015;
Dang & Tran, 2019), quality spirit (Nguyen, 2011a; Nguyen, 2017; Hoang, 2017; Vu, 2018), school culture (Nguyen,
2011b), the direction of research on quality culture is unclear. However, these studies also show that researchers and
educators have long been interested in improving quality and show that awareness of educational quality exists
among them. Therefore, developing a culture of quality in educational institutions in Vietnam, specifically public
secondary schools in the Southeast region, is a significant challenge in the era of the Industrial Revolution. The 4th
time, implementing Resolution No. 29-NQ/TW, dated November 4, 2013, on fundamental and comprehensive
innovation of education and training, meeting the requirements of industrialization and modernization in the
socialist-oriented market economy and international integration and the implementation process of Decision No.
2161/QD-BGDDT dated June 26, 2017, on promulgating the Plan to implement the goal of sustainable development
in the field of education and training until 2025 and orientation to 2030, of which, 88% of students completing the
secondary school program by 2025 and 93% by 2030.

Most authors emphasized the relationship and dependence between quality assurance and quality culture to improve
quality appropriate to the context and level of quality awareness in educational institutions. Therefore, before
building a quality assurance system, or quality culture, or implementing any activities, educational institutions must
consider and review the current context of the problem that needed to be implemented to find solutions, making the
most effective and optimal decisions. In addition, some educational institutions are subjective in implementing some
quality assurance activities without surveying the current situation, leading to it taking a long time to fix, even
having to do it again from scratch. At first, it was a waste of time and money, others applied implementation
processes from other educational institutions to their educational institutions due to similarities in many aspects, but
some places suceeded and some places failed. Although the outlook and thinking are similar on the outside the
members' consciousness and awareness are not similar or different in terms of organizational culture.

From the analysis of domestic and foreign research projects mentioned above, the following comments can be drawn:
quality culture has been of interest for a long time in countries around the world and has only recently begun to be
recognized of interest in Vietnam for more than two decades, mainly focusing on higher education. Several studies
have applied models/types of building and developing quality culture to educational activities and institutions,
achieving certain successes, and opening up new research directions on quality culture. promising quality in
developing the quality of education when our country is applying for the 2018 general education program. In
addition, improving quality awareness for managers, teachers and members of the school is extremely necessary to
serve the development of the quality of education in Vietnam in general, and in general education establishments in
particular.

1.2 Purpose of the study

The main objective of this study is to evaluate the quality capacity of administrators and teachers of public secondary
schools in the Southeast region, Vietnam (including 3 provinces: Ho Chi Minh City, Binh Duong Province, and Tay
Ninh Province) through the aspect of quality awareness and evaluate the difference in quality awareness of managers
and teachers between the three provinces.

2. Method
2.1 Study Design

To achieve our research goals, we use a combination of quantitative and qualitative research methods to obtain
enough convincing evidence to explore the quality capabilities of survey subjects and detect problems. Issues arising
from survey contents related to the development of quality culture as well as the relationship between public
secondary schools in the Southeast region, of Vietnam (Green, 2007; Kellie, 2008). Research design is carried out as
a detailed plan to carry out research. Research is designed and organized in the form of a survey, collecting
information in the form of a survey of subjects using questionnaires and interviews. Analyze documents and

Published by Sciedu Press 113 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

scientific research works as a basis for analyzing and synthesizing issues related to quality capacity through quality
awareness of managers and teachers in building culture quality in public secondary schools in the Southeast region,
Vietnam (Ary et al., 2010; McMillan & Schumacher, 2013).

2.2 Participant

The convenience sampling method was used to select 3 provinces and cities including Ho Chi Minh City, Binh
Duong Province, and Tay Ninh Province (Southeast region, Vietnam includes 1 city and 5 provinces). The study
collected information by questionnaire from 749 managers and 3831 teachers in public secondary schools in Ho Chi
Minh City, Binh Duong Province, and Tay Ninh Province according to Table 1.

Table 1. Number of Administrators and Teachers Participating in Answering the Questionnaire

Male Female Sum
Manager  Teacher = Manager  Teacher = Manager Teacher
Ho Chi Minh City (HCMC) 185 839 429 2378 614 3217
Binh Duong province (BD) 20 66 54 241 74 307
Tay Ninh province (TN) 21 95 40 212 61 307
Sum 226 1000 523 2831 749 3831

2.3 Questionnaire

The questionnaire was designed concerning Loukkola & Zhang (2010) and Do (2018). The questionnaire is designed
to include 5 questions with 44 contents: (1) Information about educational quality accreditation activities: sources of
information about educational quality accreditation activities in secondary schools (10 items); (2) Subjects
participating in educational quality accreditation activities: subjects inside and outside secondary schools
participating in educational quality accreditation activities (10 items); (3) Knowledge and experience related to
educational quality accreditation activities: forms of receiving knowledge and experience related to educational
quality accreditation activities of school administrators and teachers middle school (8 items); Post-accreditation of
educational quality: assessment of administrators and teachers after the middle school participates in educational
quality accreditation activities (8 items); Educational quality accreditation activities: views of administrators and
teachers on educational quality accreditation activities in secondary schools (8 items). After completing the
construction of the questionnaire, it was sent to 2 experts on quality culture in educational institutions and 30 middle
school teachers to get opinions on the contents of the questionnaire. The author synthesized the comments and
adjusts the entries as most appropriate. Next, the author conducted a pilot survey with 60 teachers. The Cronbach's
Alpha reliability coefficient results from 0.963. The questionnaire ensures reliability in collecting information in
research. The answers were scored and analyzed by the Likert-5 scale.

2.4 Data Analysis

Statistical analysis was performed using SPSS 26.0 software. Descriptive analysis was used to analyze data collected
in questions 1, 2, and 3. T-test analysis of 2 independent samples and ANOVA for questions 4 and 5 were performed
to understand quality management staff and teachers on activities related to educational quality accreditation and the
impact of educational quality accreditation on management staff and teachers in the development of the quality
culture in middle schools.

3. Results

3.1 Regarding the Views of Administrators and Teachers after the School Participates in Educational Quality
Accreditation

The results of a survey of 749 managers and 3831 teachers of public secondary schools in Ho Chi Minh City, Binh
Duong Province, and Tay Ninh Province related to quality competency are shown below.
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Table 2. The Results on the Views of Administrators and Teachers after the School Participated in Educational
Quality Accreditation by the Province

ig. L Sig.
Item Province Mean SD Sig. Levene &

Statistic Welch
HCMC 3.89 1.172

(1) Contributing to achieving the strategic goals of the school ~BD 3.95 1,071 0.000 0.000
™ 3.59 1,390
HCMC 3.89 1,150

(2) Yielding positive educational outcomes BD 3.98 1,055 0.000 0.001
™ 3.65 1,322
_ ) _ ) o HCMC 3.87 1.147

i:ivli’trizlsn\(’)vtil;gsotchizl I111;teedgsrat10n of education accreditation BD 303 1,052 0.000 0.004
™N 3.65 1,326
HCMC 391 1.141

(4) Enhancing quality management activities BD 4.01 1,065 0.000 0.001
™ 3.68 1,347
HCMC 3.86 1.145

(5) Promoting accountability BD 391 1,021 0.000 0.004
™N 3.64 1,307
HCMC 3.89 1.147

(6) Developing school quality culture BD 3.95 1,061 0.000 0.014
™ 3.70 1,313
HCMC 3.91 1.152

(7) Promoting school development BD 4.04 1,044 0.000 0.003
™N 3.75 1,307
HCMC 391 1.149

(8) Enhancing quality awareness BD 4.03 1,028 0.000 0.002
™ 3.72 1,302
9 p _— s soitit for the dovel - HCMC 3.91 1.147

iciloorlomotmg the staff's spirit for the development of the BD 4.03 1,068 0.000 0.005
™ 3.75 1,299
o _ ) ) HCMC 3.90 1.146

; lczzie:l:c;;z;ng improved education quality after each BD 306 1,078 0.000 0.020
™N 3.72 1,306

ANOVA test of differences between 3 independent samples assessing the perceptions of managers and teachers after the
school participated in educational quality accreditation (including self-assessment and assessment outside the educational
institution) between 3 provinces: Ho Chi Minh City, Binh Duong province and Tay Ninh province shows the significance
level Sig. Levene of 10 survey items are all < 0.05 and Sig. Welch of the 10 survey contents is also < 0.05, so the 10
survey contents have a statistically significant difference in evaluation opinions between the 3 provinces. Figure 1. shows
that the average value of 10 survey contents of 3 provinces has a difference, in which Binh Duong province is the highest
and Tay Ninh province is the lowest. The survey contents were rated by administrators and teachers at the level of "Agree"
(ranging from > 3.4 to 4.2).
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Figure 1. The Average Value of the Views of Administrators and Teachers after the School Participated in
Educational Quality Accreditation by Province

Table 3. The Results on the Views of Administrators and Teachers after the School Participated in Educational
Quality Accreditation

Item Sig. L ' Sig. M
Participant ~ Mean SD 18- ~evenes g . ean
Test (2-tailed) ~ Difference
ibuti ievi i Manager 4.09 1,130
(1) Contributing to achieving the strategic g 0.009 0.000 0.266
goals of the school Teacher 3.83 1.192
o . . Manager 4.06 1.116
(2) Yielding positive educational outcomes 0.012 0.000 0.219
Teacher 3.84 1.164
i i i i Manager 4.05 1.109
3) Pr.om.otlng .th.e. 1nte.grat10n. of education g 0.003 0.000 0226
accreditation activities with social needs Teacher 3.83 1.162
) . o Manager 4.10 1,097
(4) Enhancing quality management activities 0.012 0.000 0.239
Teacher 3.86 1.162
. . Manager 4.00 1.112
(5) Promoting accountability 0.000 0.000 0.179
Teacher 3.82 1.156
6) Developing school quality culture Manager 4.05 1.110
© ping ey £ 0.016 0.000 0.197
Teacher 385 1.162
(7) Promoting school development Manager 4.09 1.114
0.084 0.000 0.222
Teacher 3.87 1.163
8) Enhancing quality awareness Manager 4.07 1.107
® & Uty g 0.024 0.000 0.207
Teacher 3.87 1.161
(9) Promoting the staff's spirit for the Manager 4.08 1.126
0.176 0.000 0.203
development of the school Teacher 388 1.157
(10) Perceiving improved education quality Manager 4.07 1.109
. 0.030 0.000 0.213
after each academic year Teacher 386 1.161

In addition, the T-test tests the difference between 2 independent samples to assess the perceptions of managers and
teachers themselves after the school participates in educational quality accreditation (including self-assessment and
external educational institutions) between administrators and teachers shows the significance level of Sig. Levene's Test
of the two survey contents includes content (7) (p=0.084) and content (9) (p= 0.176), in which, both contents have
significance level Sig. T-test (2-tailed) < 0.05, therefore, content (7) and content (9) have a statistically significant
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difference in evaluation opinions between managers and teachers. The remaining 8 contents have a Sig level of
significance. Levene's Test < 0.05 (significance level from 0.000 to 0.030) and Sig. T-test (2-tailed) < 0.05 (significance
level 0.000), therefore, opinions on the remaining 8 contents have a statistically significant difference between managers
and teachers. Survey results of administrators' and teachers' perceptions after the school participated in educational
quality accreditation showed a statistically significant difference between administrators and teachers in the content
survey. Thus, the ANOVA test of the difference between the 3 provinces and the T-test of the difference between
managers and teachers show that there is a statistically significant difference.

In general, the difference in average values shows that the assessment of administrators is higher than that of teachers,
indicating that administrators have a more subjective view in implementing educational quality accreditation activities.
The survey contents were rated by administrators and teachers at the level of "Agree" (ranging from > 3.4 to 4.2).

4,08 407
e )e
3 2 8 3,88
- 3,86 s gt e Lol T
3,83 5,8 3,83 I 3 82 ! ey — .
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10)
=—4#— Manager = Teacher

Figure 2. Average Value of Views of Administrators and Teachers after the School Participated in Educational
Quality Accreditation

3.2 Regarding the Opinions of Administrators and Teachers on Educational Quality Accreditation Activities in
Secondary Schools

Analysis of data and the reporting of the results of those analyses are fundamental aspects of the conduct of research.
Accurate, unbiased, complete, and insightful reporting of the analytic treatment of data (be it quantitative or
qualitative) must be a component of all research reports. Researchers in the field of psychology use numerous
approaches to the analysis of data, and no one approach is uniformly preferred as long as the method is appropriate to
the research questions being asked and the nature of the data collected. The methods used must support their analytic
burdens, including robustness to violations of the assumptions that underlie them, and they must provide clear,
unequivocal insights into the data.

ANOVA tests the difference between 3 independent samples on the opinions of administrators and teachers about
educational quality accreditation activities in high schools between 3 provinces: Ho Chi Minh City, Binh Duong
Province, and Tay Ninh Province. Tay Ninh province shows a significance level of Sig. Levene of 8 survey contents are
all <0.05 and Sig. Welch of the 8 survey contents was also < 0.05, so the 8 survey contents had a statistically significant
difference in assessment opinions between the 3 provinces.
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Table 4. Survey Results on the Opinions of Administrators and Teachers about Educational Quality Accreditation
Activities in Secondary Schools by Province

i Sig.
Item Province Mean SD Sig. L.e V,e ne '8
Statistic Welch
HCMC 3.85 1.132
(1) Support the education accreditation activities BD 391 1,011 0.000 0.001
N 3.59 1,344
) o o HCMC 3.82 1.124
(2) The education accreditation activities have been true, not BD 183 1,032 0.000 0.004
formal
TN 3.59 1,286
_ o o HCMC 383 1,130
C’). The education accreditation activities have been BD 388 1,039 0.000 0.001
indispensable for the secondary schools
N 3.59 1,305
‘ o ) ‘ HCMC 3.87 1.123
4 ].Educatlon accreditation is a way to improve education BD 304 1,001 0.000 0.002
quality
™ 3.64 1,320
' o ) ] o HCMC 3.74 1.158
(5)' Wlsh to participate in the education accreditation BD 371 1112 0.000 0.000
activities
N 3.43 1,371
) o ) ) HCMC 3.72 1.169
(6) V\{lsh} to attend the training courses in education BD 378 1,092 0.000 0.000
accreditation
N 3.44 1,368
) o o ) HCMC 3.52 1,282
(7) The education accreditation activities consume time and BD 346 1253 0.000 0.000
resources
TN 3.08 1,465
HCMC 3.49 1,304
(8) Education accreditation causes achievement obsession BD 3.49 1,237 0.000 0.000
™N 3.10 1,476

(1) (2) (3) (4) (5) (6) (7) (8)

e=g==Ho0 Chi Minh City === Binh Duong Province Tay Ninh Province

Figure 3. Average Value of Opinions of Administrators and Teachers on Educational Quality Accreditation Activities
in Secondary Schools by Province

Published by Sciedu Press 118 ISSN 1927-2677 E-ISSN 1927-2685



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 13, No. 5; 2024

Figure 3 shows that the average value of 8 survey contents of 3 provinces has a difference, in which Ho Chi Minh City and
Binh Duong province are quite similar, Tay Ninh province is the lowest and different. In general, most of the survey
content was rated by administrators and teachers at the "Agree" level (ranging from > 3.4 to 4.2), in which, survey content
(7) and (8) in Tay Ninh province, there is a level of "Decided" (ranging from > 2.6 to 3.4).

Table 5. Survey Results on the Opinions of Administrators and Teachers about Educational Quality Accreditation
Activities in Secondary Schools

Sig. L ! Sig. M
Item Participant ~ Mean SD 18- Jevenes g . can
Test (2-tailed)  Difference

i itati Manager 4.03 1,092

(1)}Sgpport the education accreditation g 0.002 0.000 0236
activities Teacher 379  1.149
i itati Manager 3.97 1,068

(2)' . The education  accreditation g 0.000 0.000 0.204
activities have been true, not formal Teacher 3.77 1.141
(3) The education accreditation Manager 4.00 1,082

activities have been indispensable for 0.000 0.000 0.220
Teacher 3.78 1.147

the secondary schools
i itation 1 Manager 4.05 1,075 0.002

F4) Education af:credltat.lon 1s a way to g 0.000 0227
improve education quality Teacher 3.82 1,140
(5) Wish to participate in the education =~ Manager 385 1.162

o e 0.163 0.001 0.163
accreditation activities Teacher 3.68 1.177
(6) Wish to attend the training courses Manager 3.82 1.172

. . o 0.378 0.003 0.138
in education accreditation Teacher 3.68 1.183
(7) The education accreditation Manager 3.50 1,347

I . 0.025 0.594 0.028
activities consume time and resources Teacher 3.47 1,291
(8) Education accreditation causes Manager 3.37 1,398

0.000 0.052 -0.108

achievement obsession Teacher 348 1,301

=—4— Manager == Teacher

Figure 4. Average Value of Opinions of administrators and Teachers about Educational Quality Accreditation Activities
in Middle Schools

In addition, the results of the 2-sample T-test independently show the difference in the opinions of managers and
teachers about the quality accreditation of general school education between managers and teachers shows the Sig level
of significance. Levene's Test of 6 survey contents < 0.05 (p = from 0.000 to 0.025), in which, the significance level Sig.
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T-test (2-tailed) of content (7) (p= 0.594) and content (8) (p= 0.052) > 0.05. Therefore, the evaluation opinions of 2
contents (7) and content (8) between managers and teachers do not have a statistically significant difference, the
remaining 4 contents have a significant difference statistical meaning. Significance level Sig. Levene's Test of 2
contents (5) (p=0.163) and content (6) (p=0.378) > 0.05, in which, the significance level Sig. T-test (2-tailed) of content
(5) (p=0.001) and content (6) (p=0.003) < 0.05 so there is a statistically significant difference between managers and
teachers. As for the content "Educational quality accreditation increases achievement in education" (8), the average
value of teachers rated it higher than that of administrators, showing that teachers have an objective view of quality
accreditation. Therefore, this is one of the reasons it is necessary to form and develop a quality culture.

The difference in the average value shows that the assessment of administrators is higher than that of teachers, indicating
that administrators have a more subjective view in implementing educational quality accreditation activities (see Figure
4). Most of the survey content was rated by managers and teachers at the "Agree" level (ranging from > 3.4 to 4.2), while,
the survey content (8) was rated by managers at the "Decided" degree (range from > 2.6 to 3.4).

4. Discussion

Regarding the source of information related to educational quality accreditation activities, our study’s results using
questionnaires for administrators and teachers reported that the source of information about educational quality
accreditation activities comes from the Board of Directors (86.9%) and professional team leader/deputy team leader
(58.6%) are the main factors. Tran's (2017) research on quality awareness in Vietnamese private universities shows
that up to 94.8% of managers, teachers and staff think that the role of quality is important, while only 63.3% of
managers, teachers and staff think that the role of quality culture is important. This shows that quality culture is not
fully recognized among managers, teachers and staff. This contrasts with findings from some educational systems in
Southeast Asian countries such as Singapore and Thailand, where a culture of quality in schools is seen as an
important criterion for developing national educational systems (Rahnuma, 2020; Shwairef et al., 2021; Tarat, S., &
Sindecharak, 2020). Many schools in Thailand even include this content in the undergraduate curriculum for
pre-service teachers and in the country’s teacher licensing examinations (Buasuwan, 2018; Mounier & Tangchuang,
2018).

Regarding the subjects involved in educational quality accreditation activities, the majority of administrators and
teachers reported that the Board of Directors (87.6%), professional team leader/deputy team leader (76.7%) and
teachers (74.6%) must participate in educational quality accreditation activities as obvious participants from the
questionnaire results. In addition, managers and teachers also believe that they need to participate in educational
quality accreditation activities such as staff (36.3%), students (32.7%), students’ parent (18.2%) and stakeholders
(40.6%). Similarly, Kinesti (2019) reported that 89.0% of principals, 87.0% of teachers and staff participated in
internal educational quality assurance activities, and 82.0% of parent boards/associations participate in educational
quality assurance activities because they believe that the participation of parents and boards as customers and
objective objects contributes ideas to the development of school quality. Regarding stakeholders, Kinesti (2019) also
confirmed that external stakeholder support was low with 32.0%, 24.0% and 36% support from society, industrial
actors and government permission. Research by Tran (2017) reported that 85.2% of principals and board chairs at
private universities hold leadership roles in building quality culture.

Regarding the method of receiving knowledge/experience of administrators and teachers related to educational
quality accreditation activities, the form of receiving knowledge/experience of administrators and teachers are
mainly from seminars, training (56.1%), educational quality accreditation activities at schools (53.5%), and
participation in educational quality accreditation activities (55.5%). Kinesti (2019) researched the capacity index of
schools in implementing the internal educational quality assurance system and shows that 78.0% of schools (177/228
schools) have fully implemented quality assurance activities, 81.0% to 100% of school members participating in
quality assurance planning include teachers, supervisors, staffs and school committees, 75.0% of schools carry out
quality assurance activities, 88.0% of schools establish an educational quality assurance system group. This result
reflected the need to organize more training and continuous education courses related to quality culture, as well as
organize seminars or scientific research projects on this topic. These are also proposals nominated by quality culture
research groups in developed countries such as Bendermacher et al. (2017) and Stalmeijer et al. (2023).

Results of testing the difference in the average value of assessments and perceptions of managers and teachers themselves
after the school participated in educational quality accreditation (including self-assessment and assessment outside the
educational institution) between 3 provinces and testing the differences in 2 independent samples between administrators
and teachers showed that 10 survey contents had statistically significant differences. Testing the difference in the average
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value of the opinions of administrators and teachers about the quality accreditation of high school education between the
3 provinces shows that 8 survey contents have meaningful differences. Statistics and results of testing the difference
between 2 independent samples between managers and teachers show that 6 survey contents have statistically
significant differences and 2 survey contents have no significant differences. In general, the average price from the
survey results is mainly at the "Agree" level, with two contents "Education quality accreditation takes time and
resources" and "Education quality accreditation increases disease". "Achievement in education" was assessed by
administrators and teachers as having a lower average value than the remaining contents. In the content "Education
quality accreditation takes time and resources", managers and teachers rated the same average value (3.50 and 3.47),
showing that in addition to some managers and teachers, While teachers are aware of the positive nature of educational
quality accreditation activities in secondary schools, some administrators and teachers still believe that educational
quality accreditation is a waste of time and resources, accounting for over 50% of managers and teachers "Agree" and
"Strongly agree"; The average values in the three provinces of Ho Chi Minh City, Binh Duong, and Tay Ninh are 3.52,
3.46 and 3.08 respectively, showing that managers and teachers in Tay Ninh province perceive the positivity of quality
accreditation activities. Education in secondary schools is higher than in the other 2 provinces. In the content "Education
quality accreditation increases achievement problems in education", administrators (3.37) rated the average value lower
than teachers (3.48) and information from the interview showed that the management staff's perception of educational
quality accreditation activities is subjective because they approach, proactively and take responsibility for implementing
educational quality accreditation activities at secondary schools, teachers' perceptions of educational quality
accreditation activities are objective from their participation in educational quality accreditation activities at middle
schools, giving them confidence in quality accreditation activities. The survey results also show that some managers and
teachers are correctly aware of educational quality accreditation activities in secondary schools, but some managers and
teachers still think that Educational quality accreditation is a disease of educational achievement. The average values in
the three provinces of Ho Chi Minh City, Binh Duong and Tay Ninh are 3.49, 3.49 and 3.10 respectively, showing that
managers and teachers in Tay Ninh province perceive the positivity of quality accreditation activities. Tran (2017)
reported that in private universities quality organizations showed that managers, teachers and staff evaluate the
process system at the average level, in the range of 30.2% - to 43.9%. This result also shows that the general
perception of the quality results of managers, teachers and staff is quite good in the range of 57.7% - 84.9%.
However, the content of authority delegation has not been approved by managers and teachers. and high employee
appreciation leads to individual creativity and autonomy not being fully utilized.

This result reflects firstly, that the educational quality accreditation activities in secondary schools carried out over the
past decade are not enough for administrators and teachers to understand the nature and characteristics of quality. This
result was also recorded similarly in Ramirez-Hurtado et al. (2021) studies in the context of pandemics, war and
limitations in educational development policies. In middle school, secondly, besides being aware of quality, they do not
see the benefits for the school and themselves after the school participates in educational quality accreditation activities.
Meanwhile, according to Markowitsch's (2018) report, quality culture was an element that almost all school
administrators and teachers were well aware of and supported the process of building a quality culture as a strategy to
build a school of well-being and develop the school brand. Therefore, in a developing country like Vietnam, the school
administrations and educators at all levels continue to have policies and guidelines to increase resources for quality
development within the school, especially raising quality awareness among managers teachers staff and stakeholders,
a fundamental input for developing a culture of quality in schools.

5. Conclusion

Basic research has shown the quality capacity in terms of quality awareness of administrators and teachers in
developing a quality culture in public secondary schools in the Southeast region, of Vietnam through receiving
information about educational quality accreditation activities, receiving knowledge/experience about educational
quality accreditation activities, identifying subjects participating in educational quality accreditation activities,
assessment after the school participated in educational quality accreditation activities, and views on educational
quality accreditation activities in secondary schools. Research results have shown differences in survey content in 3
provinces of Ho Chi Minh City, Binh Duong, and Tay Ninh, in 2 group of participants: managers and teachers.
Although this difference is not too big, it is information for managers at all levels to have more effective policies and
solutions to develop a quality culture in middle schools in the future. The results also show that administrators and
teachers have no positive views on educational quality accreditation activities in secondary schools through two
contents: Educational quality accreditation takes time and resources, and educational quality accreditation increases
achievement problems in education.
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6. Recommendations and Policy Implications

From the research results, public secondary schools in the process of implementing educational quality accreditation
activities need to have a plan to systematically develop quality culture to form and raise awareness. The quality of
administrators and teachers right from the implementation of educational quality accreditation activities according to the
philosophy of "doing the right thing, doing the right thing, doing it right from the beginning and doing it right at all times"
is appropriate with the conditions and circumstances of each individual, each job, and each organization; Governing
agencies and superior agencies research and promulgate quality policies and create conditions for secondary schools to
develop quality. Therefore, secondary schools must build a set of tools and principles for forming and developing a
quality culture to improve quality capacity, develop quality resources, and create self-esteem ownership, and
self-responsibility for individuals and groups. In addition, schools need to widely publicize educational quality
accreditation activities to society so that relevant parties can monitor, supervise, and evaluate educational quality, this is
an activity that promotes the spirit of quality, strengthening the commitment to the quality of administrators, teachers, and
stakeholders in educational activities in middle schools. From this study, subsequent studies can expand research in public
secondary schools, non-public secondary schools, and other educational institutions to analyze and compare different
schools. school type, region, and country.
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