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Abstract 
The aim of this experimental study was to find out whether intercultural communication skills can be used as a tool 
to develop communicative English-speaking competencies. The experience of three countries: the Netherlands, 
Singapore, and Belgium was used for this purpose. The population of these countries has a high level of English as a 
foreign language. The pedagogical experiment was conducted in the course of research. A survey of the 137 
participants in the experiment was conducted. The results were processed by mathematical methods of analysis of 
variance, Cohen’s coefficient and Pearson’s chi-squared test. Statictica software was also used. It was found that the 
use of such English teaching methods as watching English-language films, and reading English-language art works 
in the original language promotes the development of intercultural communication skills. Participation in live 
communication between students and English-speaking foreign classmates and virtual exchange are effective. 
However, the best results can be achieved by applying these three methods in sequence. The study showed that the 
teaching methods used, which contributed to the development of intercultural communication skills, also had a 
positive impact on the development of English-language communicative competencies. The established connection 
gives grounds to claim that the intercultural communication skills can be used as a tool for the development of 
English-language communicative competencies. Further research should focus on finding ways to optimize curricula, 
finding effective methods and focusing participants on the development of intercultural communication skills. 
Keywords: speaking skills, communication, culture, multicultural environment, curriculum, critical thinking, 
English language teaching 
 
1. Introduction 
Globalization and integration have entailed levelling of borders and the active interaction of native speakers of 
different languages. Therefore, learning the language of international communication is no longer just a requirement 
of educational institutions, but also a personal need of many citizens around the world. English is recognized as the 
main language of international contacts (Ruiz and Spínola, 2019; Mai, 2018). It is used by students in international 
educational institutions, by migrants in destination countries, in negotiations at all levels of politics, business, etc. 
(Gumenyuk et al., 2021a). The participants of the dialogue are representatives of different cultures, religions, 
traditions and ways of life. This is necessarily reflected in the language of communication, enriches it with language 
models, and makes some verbal and nonverbal differences (Akimova, Akimova & Akimova, 2022). This, however, 
complicates understanding interlocutors from different countries of origin. This must be taken into account in order 
to succeed in the dialogue and to avoid misunderstandings. That is, in addition to the language, it is important to 
know also the peculiarities of the native culture of your interlocutor. Educational institutions currently face the urgent 
task of not only developing students’ language skills: listening, speaking, reading, writing, grammar and vocabulary, 
but also developing intercultural English-language communicative competencies (Vu & Dinh, 2022; 
Dvorianchykova et al., 2022).  
Competence means the proven ability to use knowledge, skills and personal, social and/or methodological abilites, in 



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 11, No. 6; Special Issue, 2022 

Published by Sciedu Press                        31                          ISSN 1927-2677  E-ISSN 1927-2685 

work or study situatons and in professional and personal development (EQF Recommendaton, 2017).  
‘Skills’ means the ability to apply knowledge and use know-how to complete tasks and solve problems. In the 
context of the EQF, skills are described as cognitve (involving the use of logical, intuitve and creatve thinking) or 
practcal (involving manual dexterity and the use of methods, materials, tools and instruments) (EQF 
Recommendaton, 2017).  
International communication has the impact of on the study of English (Tosuncuoglu, 2019; Esen, 2021). In turn, 
English іs a means of acquiring communication skills between people of different cultures (Ruiz and Spínola 2019, 
Mai, 2018). Chaya and Inpin (2020) believe that language and culture have a complex connection and cannot be 
separated. However, you can study the culture of another country in your native language or combine the study of 
language and culture. Sarwari and Wahab (2018) state that international universities are a multicultural environment 
which offers a possibility and need for knowledge of foreign languages and cultures of different countries. 
International universities also provide unlimited opportunities to communicate in English with classmates having 
different backgrounds and cultures, as well as teachers who are often invited from other countries. The development 
of intercultural communicative competence has a positive effect tо the development of critical thinking (Ruiz & 
Spínola, 2019), creative, synthesized, and integrated approach to language learning (Jitpranee, Lisec & Songsirisak, 
2020), cooperation skills, organizational skills, responsibility (Gumenyuk et al., 2021a; Hřebačkov, 2019).  
According to Ruiz and Spínola (2019), Wang (2019), the main focusis placed on the study of language, the 
development of speaking, reading, listening, writing, vocabulary and grammar, with the allocation of significant 
proportion of teaching hours. Little or no teaching hoursare allocated to introduce into the peculiarities of the 
cultures of different countries. In other words, the emphasis is placed on the correctness of the sentence and almost 
no attention is paid to the relevance of the formulated sentence to a particular situation. Therefore, Ruiz and Spínola 
(2019) proposed to consider culture along with such language skills as listening, speaking, reading, and writing. This 
fifth language skill has a complex structure that takes into account knowledge of cultural institutions, values, cultural 
behaviour, intercultural sensitivity, and awareness. Ruiz and Spínola (2019), Idris and Widyantoro (2019) state that in 
general, communicative language skills consist of five components: discourse, socio-linguistic, pragmatic, 
intercultural, and strategic. There are also various assumptions about the way of establishing intercultural 
communication. One of them involves overcoming anxiety and uncertainty caused by the differences between 
intercultural communication and interpersonal communication within one culture. Another involves adapting to a 
new culture. One more provides for the creation of a new universal “third” culture, which will promote intercultural 
communication between representatives of two different cultures. 
Effective intercultural communication requires knowledge of one’s own culture and the interlocutor’ culture, and 
equal respect to both one’s own culture and the interlocutor’s culture. It is necessary to know the processes that take 
place between society and the individual, the ability to interpret events not only from the perspective of their own 
culture, but also the interlocutor’s one. It is also necessary to constantly update knowledge about one’s own and other 
cultures for the sake of effective intercultural communication, be critical and evaluate the actions, prospects and 
results of the activity of the representative of different cultures (Gumenyuk et al., 2021b; Ruiz & Spínola, 2019).  
In turn, different forms, approaches and teaching methods should be used to develop intercultural communication 
skills in students. For example, Jitpranee et al. (2020) recommends using an interdisciplinary approach as a way to 
integrate learning resources. For example, Ruiz and Spínola (2019) developed assignments that help to develop 
intercultural communicative competence in learning English. Ghasemi, Yazdanimoghaddam and Mohseni (2020) 
confirmed the growth of intercultural communication skills promoted by the introduction of an intercultural course in 
university curricula. Ibrahim (2019) proved that intercultural communication during classes leads to increased 
students’ motivation to learn English. Ruiz and Spínola (2019) developed a model, which allows achieving 
intercultural competence while using linguistic competence in the study of English. It differs from others because it 
focuses not on the development of communicative competence only, but on intercultural communicative competence. 
Chaya and Inpin (2020) noted that the productive use of this model requires teachers to have the skills of 
intercultural dialogue, taking into account not only language but also linguistic models that are appropriately used in 
certain situations. It is also important to understand body language (Mekheimer & Amin, 2019), songs (Jitpranee et 
al., 2020), proverbs, sports, movies (Chaya & Inpin, 2020), jokes, features of greetings, celebrations (Hřebačkov, 
2019), expression of emotions, gestures, facial expressions, stereotypes, expressions, dialects (Ruiz & Spínola, 2019), 
features of nutrition and daily routine (Hřebačkov, 2019). It is necessary to understand different types of English 
(Mai, 2018). Other researchers consider it appropriate to use the latest technologies for the development of 
intercultural competence (Pudikova et al., 2019). Scientists propose to observe the behaviour of the representatives 
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of the cultures studied, consider a variety of real situations, role-playing games, interviews, brainstorming, 
storytelling, case study, puzzle (Ruiz & Spínola, 2019), comparison method, cultural capsule, cultural assimilation, 
cultural island (Sevimel-Sahin, 2020), joint completion of educational assignments by representatives of different 
cultures, using English for communication (Godwin-Jones, 2019), cross-cultural project learning (Syzenko & 
Diachkova, 2020), mobile learning (Chaya & Inpin, 2020), creating a language portfolio (Griva & Kofou, 2020), 
virtual exchange (Hřebačkov, 2019), reading fiction in a foreign language (Heggernes, 2021; Kato, 2018), in 
particular, short stories with real-life examples (Rezaei & Naghibian, 2018), international projects aimed at 
developing intercultural English-language communicative competence (Madina & Zamira, 2020), Internet resources, 
ICT (Korosidou, 2020; Madina & Zamira, 2020), and media technologies (Zilola et al., 2019), telecommuting 
(virtual exchange, international exchange) (Godwin-Jones, 2019), distance learning (Sandorova & Betak, 2021), etc. 
A special role is played by ICT in the educational process (Batra, 2022) in general, and in language learning, in 
particular (Ou, Gu & Lee, 2022). Their importance increased during the 2020 pandemic (Mehrpouyan, 2022) and 
changed the form of education in POST STAGE (Batra, 2022). 
The development of intercultural communicative competence during English classes provides that the teacher 
definitely has this competence (Gedik & Perihan, 2020; Lei, 2021). The teacher should also select assignments not 
only according to educational and linguistic criteria, but also to meet the needs and experience of intercultural 
communication of students, motivate for the study of English as an international language, the study of cultures of 
other countries (Ruiz & Spínola, 2019). The assignments should be selected so that students pay attention to the 
existence of different cultural differences in human communication, as well as study these differences when 
completing them. Such assignments are aimed at developing students’ confidence in communicating in English with 
representatives of other cultures without assimilation, while avoiding intercultural misunderstandings. Despite the 
time-consuming process of preparation for classes, teachers point to a noticeable positive impact of culture on 
language learning (Tosuncuoglu, 2019; Minh et al., 2019; Poplavskyi, 2019). 
There is a double correlation between English-language communicative competencies and intercultural 
communication skills: 1) intercultural communication can be a tool for the development of English-language 
communicative competence; 2) English-language communicative competence is a tool for the development of 
intercultural communication skills (Figure 1). We consider the first of these cases in this paper.  
 
 
 
 
 
 
 
 
 
 
 

Figure 1. The Correlation between Intercultural Communication Skills and English-language Communicative 
Competence 

 
Despite the large number of works in the scientific literature related to the study of intercultural communication and 
the development of communication skills, the issue of effective development of intercultural communication skills 
and their correlation with the development of English-language communication competencies remains poorly studied. 
This study aims to fill this research gap in the scientific literature. 
The aim of this work was to study the possibility of using intercultural communication skills as a tool for the 
development of English-language communicative competencies on the example of different countries and Ukraine. 
The aim involved the following objectives:  
1) Identify countries that have a high level of English as a foreign language and study their experience in developing 

intercultural 
communication 

skills 

English-language 
communicative 
competencies
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intercultural communication skills. Compare it with the Ukrainian experience; 
2) Study the impact of different teaching methods on the development of intercultural communication skills in order 
to identify the most effective methodologies; 
3) Determine how learning by the studied methods influenced the development of English-language communicative 
competencies.  
4) Identify the correlation between intercultural communication skills and English-language communicative 
competencies. 
 
2. Methods 
The research procedure included 3 stages.  
The first stage involved the selection of universities that provide English language studies and located in countries 
with a very high level of English proficiency. The curricula in these educational institutions were studied and 
analysed in order to identify the subjects that promote the development of intercultural communicative competencies. 
The higher education institutions of Ukraine were selected at this stage, which train translators, philologists and 
English teachers. The educational and professional programmes were also analysed in terms of subjects that teach 
students to distinguish between linguistic and cultural features of different countries. It was found out which group of 
components of the educational programmes they belong to (compulsory or optional).  
The second stage involved a pedagogical experiment conducted in four experimental groups.  
In the third stage, the intercultural communication skills and the English-language communicative competencies 
were evaluated.  
 
Table 1. Research Procedure 

 Methods of developing intercultural 

communication skills 

Evaluation methods 

intercultural 

communication skills 

English-language communicative 

competencies 

Experimental 

group І 

reading fiction, watching movies English-Language 

Intercultural Competence 

Self-Assessment 

Questionnaire (Mekheimer 

& Amin, 2021) 

Mindfulness and Cognitive 

Flexibility,  

the Cranach's alpha value 

has been confirmed at 

0.934-0.989 

(max 100 points)* 

The level of foreign language 

communicative competence tests 

http://www.ompersonal.com.ar/o

mtest/contenidotematico.htm 

(max 100 points)** 

Experimental 

group ІІ 

joint studies of Ukrainian students 

with English-speaking foreigners 

Experimental 

group ІІІ 

international virtual exchange 

Experimental 

group ІV 

Control group Traditional studies 
*levels of intercultural communication skills: 0-20 — very low, 21-40 — low, 41-60 — medium, 61-80 — high, 
81-100 — very high; **levels of English-language communicative competencies: 0-60 points — initial level, 61-70 
low intermediate, 71-80 — intermediate, 81-90 — high intermediate, 91-100 — high. 
 

international virtual exchange

joint studies of Ukrainian 
students with English-speaking 

foreigners

reading fiction, watching 
movies
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Teachers of English language and literature introduced different teaching methods that were to promote the 
development of students’ intercultural communication skills. The first group used passive learning methods: reading 
fiction, and watching movies that show different real situations and dialogues of the characters as an example of the 
peculiarities of communication between the representatives of other cultures. In the second experimental group, 
students’ intercultural communication skills were developed in the process of joint study of foreign English-speaking 
students with students from Ukraine. In the third experimental group, students from higher educational institutions 
participated in an international virtual exchange. They acquired intercultural communicative competencies by 
communicating only in English when solving didactic problems in an English-speaking environment, which included 
the representatives of different countries, and only one Ukrainian. In the fourth experimental group, the international 
communication skills were developed in three stages. At the first stage, the same methods were used as in the first 
experimental group. At the second stage, the same methods were used as in the second experimental group, at the 
third stage the same methods were used as in the third group (Table 1). For data collection, the methods presented in 
the Table 1 were used.  
The term for the development of intercultural communication skills in all four groups was the same — 5 months. In 
Experimental group IV, the time was divided as follows: 1.5 months were allocated for the development of 
intercultural communication skills through reading fiction and watching movies, 2 months — joint studies of 
Ukrainian and English-speaking foreign students, and 1.5 months — international virtual exchange (Bondar et al., 
2021b).  
In the third stage, the intercultural communication skills were evaluated through adapted and supplemented 
English-Language Intercultural Competence Self-Assessment Questionnaire (Mekheimer, 2021). The 
English-language communicative competencies were evaluated through a test to identify the level of 
foreign-language communicative competence (OM PERSONAL MULTIMEDIA ENGLISH, n.d.). 
The research involved pedagogical experiment, questionnaires and testing of students. The questions in the 
questionnaire were close-ended. Participation in the pedagogical experiment was voluntary, free of charge. The 
survey was conducted in compliance with all ethical standards. There was enough time for answers. The results were 
processed by mathematical methods of analysis of variance, Cohen’s coefficient and Pearson’s chi-squared test. 
Statictica software was also used.  
 
Table 2. Sample Description 

Number of students 

Exp. group І Exp. group ІІ Exp. group ІІІ Exp. group ІV Control group 
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30 0 22 14 16 0 18 0 37 0 

 
The sample includes educational institutions located in the top ten countries and regions in terms of English language 
proficiency EF EPI (2021). The selection of institutions and countries was as follows: 20 institutions were randomly 
selected, which are located in 3 countries that ranked first, fourth and sixth in 2021 in the EF EPI ranking — the 
Netherlands, Singapore and Belgium, respectively, where English language proficiency is assessed as very high. The 
sample also included 20 higher educational institutions of Ukraine, which rank 40th in the EF EPI and has a medium 
level of English language proficiency.  
Besides, the sample involved 137 students, 123 of them studied in higher educational institutions of Ukraine 
majoring in Secondary Education: English Language and Literature; Philology. Language and Literature (English), 
as well as 14 English-speaking foreign students (Table 2). The sample also included 10 teachers of English Language 
and Literature, who were introduced into the peculiarities of the pedagogical experiment. They had more than six 
months of experience teaching abroad.  
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3. Results 
According to the ranking of countries in terms of English language proficiency, the top ten includes the Netherlands, 
Austria, Denmark, Singapore, Norway, Belgium, Portugal, Sweden, Finland and Croatia. The results of the analysis 
of curricula and programmes of higher educational institutions located in the Netherlands, Singapore, Belgium, 
Ukraine, selected at random on the basis of English Philology major, are presented in Table 3.  
 
Table 3. The Results of the Analysis of Educational Programmes 

 Percentage of programmes that contain components aimed at developing: 

Country Speaking reading listening writing grammar and 
vocabulary 

understanding of 
cultural differences 

Netherlands 100 100 100 100 100 90 
Singapore 100 100 100 100 100 65 
Belgium 100 100 100 100 100 60 
Ukraine 100 100 100 100 100 50 

 
As Table 3 shows, all philological universities of the Netherlands, Singapore, Belgium pay attention not only to the 
development of students’ English-language communication skills: listening, reading, speaking, writing. Curricula 
also contain components that enrich students’ vocabulary and provide grammar knowledge. Only two universities in 
the Netherlands, and in a third of Singapore’s universities did not have components in their curricula and plans that 
help students understand the differences between the cultures of English-speaking population from different 
countries. Components of intercultural communication skills were found in 60% of curricula of Belgian higher 
educational institutions. 
There were 50% of the curricula of Ukrainian universities which had the subjects: Linguo-Regional Geography of 
English-Speaking Countries, Intercultural Linguistic Anthropology and others that develop socio-cultural 
competence in students. However, in 70% of them these subjects were optional. 
This paper investigates how the fulfilment of such curricula affects the development of intercultural communication 
skills of students in Ukraine.  
The results of self-assessment of students’ intercultural communication skills before and after the introduction of 
teaching methods in English language classes that contribute to the development of intercultural communication 
skills are presented in Table 4 and Figure 2.  
The study showed that reading fiction and watching movies with a demonstration of the peculiarities of 
communication of the English-speaking population, has a positive effect on the development of students’ 
intercultural communication skills (10%). These figures increased by 3.5% in the control group during the 
pedagogical experiment. The level of students’ intercultural communication skills remains medium. The live 
communication of students with native English speakers is much more effective in this case. If it takes place during 
students’ stay in the usual learning environment, which involves foreign English-speaking students, it leads to an 
increased self-assessment of intercultural communication skills by 20%. At the same time, the level of intercultural 
communication skills of students grew from medium to high. In case of a complete change in the learning 
environment and separation from Ukrainian-speaking classmates, the effectiveness of acquiring intercultural 
communication skills is slightly lower than in the previous case (17%). 
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Table 4. Results of Self-Assessment of Students’ Intercultural Communication Skills 
 

Questions 
Mean on the Likert scale 

Exp. 
group І 

Exp. 
group ІІ

Exp. 
group ІІІ 

Exp. 
group ІV

Control 
group 

e f o f t f o f t f o f t f o f t e f o f t

1 Are you interested in communicating in English with people 
from other cultures? 2.

8 

3.
2 

2.
9 

4.
5 

2.
8 4 2.
9 

4.
9 

2.
9 3 

2 Is it easy to understand the English-speaking interlocutors 
during the dialogue with them? 2.

7 3 2.
6 

3.
7 

2.
6 

3.
5 

2.
7 4 2.
7 

2.
8 

3 Can you explain the discrepancy between the text heard and 
the emotional perception during the conversation? 2.

3 

2.
9 

2.
4 

3.
3 

2.
3 

3.
2 

2.
4 

3.
7 

2.
3 

2.
5 

4 Does learning English help you understand the culture of 
English-speaking communities? 2.

9 

3.
5 

2.
8 

3.
8 

2.
9 

3.
7 

2.
9 

4.
5 

2.
9 

3.
2 

5 Does understanding the interlocutor’s culture help you to have 
a successful dialogue?  3.

4 

3.
9 

3.
3 

4.
3 

3.
5 

4.
1 

3.
4 

4.
7 

3.
4 

3.
5 

6 Do the teaching methods used in English and literature classes 
help you learn more about the behaviour and habits of native 
English speakers?  

3.
1 

3.
7 

3.
2 

4.
4 3 4.
2 

3.
1 

4.
6 

3.
1 

3.
4 

7 Does learning English help you develop knowledge about the 
culture, identity and communication patterns of native English 
speakers? 

3 3.
4 

2.
9 

4.
2 

3.
1 4 2.
9 

4.
5 3 3.
1 

8 Does learning English help to develop empathy for other 
cultures? 2.

1 

2.
7 

2.
2 

3.
9 

2.
1 

3.
4 

2.
2 

4.
1 

2.
2 

2.
3 

9 Do you have enough knowledge about the communicative 
behaviour of native English speakers?  2.

1 

2.
5 

2.
3 

3.
2 

2.
2 

3.
2 

2.
1 

3.
9 

2.
2 

2.
4 

10 Are English classes the main source of developing your 
knowledge of English culture?  

3 3.
4 

3.
1 

3.
9 3 3.
8 3 4 3 3.
1 

11 Do you understand the English texts read? 3.
1 

3.
6 

2.
9 

3.
8 3 4 3 4.
3 3 3.
2 

12 Do you understand English-language films in the original 
language? 2.

6 

3.
1 

2.
6 

3.
2 

2.
6 

3.
1 

2.
7 

3.
9 

2.
7 

2.
9 

13 Can you communicate with native English speakers? 2.
3 

2.
9 

2.
4 

3.
4 

2.
2 

3.
5 

2.
3 

4.
1 

2.
2 

2.
4 

14 Can you avoid moments of misunderstanding when 
communicating with native English speakers? 2.

7 

3.
2 

2.
6 

3.
7 

2.
7 

3.
1 

2.
6 

3.
9 

2.
7 3 

15 Can you adapt your communication in English with people 
from English-speaking countries?  2.

6 3 2.
8 

3.
2 

2.
7 

3.
1 

2.
6 

3.
7 

2.
7 

2.
9 

16 Do you have enough experience to confidently communicate in 
English with people from other cultures?  2.

2 

2.
9 

2.
2 

3.
4 

2.
1 

3.
2 

2.
1 

3.
8 

2.
2 

2.
3 

17. Did English classes help you avoid stereotypes and prejudices 
against the representatives of English-speaking countries? 2.

7 3 2.
6 

3.
6 

2.
8 

3.
4 

2.
7 4 2.
6 

2.
8 

18 Can you avoid discomfort due to lack of knowledge about the 
culture of the English-speaking interlocutor during the 
conversation with him/her?  

2.
1 

2.
5 

2.
2 

3.
1 2 3 2.
1 

3.
5 

2.
1 

2.
2 

19 Do you feel what you can and can’t say when communicating 
in English with people from other cultures? 2.

5 

2.
8 

2.
4 

3.
5 

2.
5 

3.
4 

2.
4 

3.
9 

2.
4 

2.
6 

20 Can you avoid a situation of uncertainty when communicating 
with an English-speaking interlocutor?  2.

6 

2.
9 

2.
6 

3.
2 

2.
7 3 2.
6 

3.
7 

2.
6 

2.
7 

 Total points 

52
.8

 

62
.1

 

53
 

73
.3

 

52
.8

 

69
.9

 

52
.7

 

81
.7

 

52
.9

 

56
.3

 

 The level of students’ intercultural communication skills  
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Figure 2. Results of Evaluation of Intercultural Communication Skills 

 
In order to achieve the maximum possible result in the development of intercultural communication skills (29%, the 
level of students’ intercultural communication skills has changed from medium to very high), as this study showed, 
the learning process had to be organized in three stages. The first stage involved reading fiction and watching movies 
in order to introduce students into the peculiarities of English communication. In the second stage, we moved to live 
communication in English with representatives of other cultures directly during classes in mixed multicultural groups, 
where the majority were Ukrainian-speaking students. And at the third stage, students, already having experience in 
the previous stage of communication with native English speakers, independently communicated in 100% 
English-speaking group during a virtual exchange. 
We found through the mathematical methods that the weighted sum of the squares of the deviations of the group 
means from the total mean, that is the intergroup variance d, ranged from 238 to 1546. It is caused by the 
heterogeneity of the sample, which is related to conducting a pedagogical experiment in different groups, which 
included students from different higher educational institutions.  
In turn, the standard deviation from the mean for the same question of the questionnaire in different educational 
institutions of the sample was different. In this case, the intergroup variance, which describes the fluctuations of 
these groups, and intragroup, which describes the fluctuations due to random factors which were not taken into 
account, are not equal, thus indicating the invalidity of the null hypothesis. 
Having applied Pearson’s chi-squared test to the survey results, we found that the values of χଵଶ obtained for all four 
experimental groups are greater than χଵଶଶ  calculated for the control group. Therefore, we can argue that there is a 
connection between the methods used in all four experimental groups in the study of English and the intercultural 
communication skills acquired by students. 
 
Table 5. The Results of Evaluation of the Level of Foreign Language Communicative Competence 

The average score obtained for the test 

Exp. group І Exp. group ІІ Exp. group ІІІ Exp. group ІV Control group 

before after before after before after before after before after 

43 51 42 57 43 61 41 68 42 47 

be
gi

nn
er

 le
ve

l 

be
gi

nn
er

 le
ve

l 

be
gi

nn
er

 le
ve

l 

be
gi

nn
er

 le
ve

l 

be
gi

nn
er

 le
ve

l 

lo
w

er
 in

te
rm

ed
ia

te
 

be
gi

nn
er

 le
ve

l 

lo
w

er
 in

te
rm

ed
ia

te
 

be
gi

nn
er

 le
ve

l 

be
gi

nn
er

 le
ve

l 

0
10
20
30
40
50
60
70
80
90

A
ve

ra
ge

 sc
or

e

Before the experiment

After the experiment



http://jct.sciedupress.com Journal of Curriculum and Teaching Vol. 11, No. 6; Special Issue, 2022 

Published by Sciedu Press                        38                          ISSN 1927-2677  E-ISSN 1927-2685 

In order to check whether the acquired intercultural communication skills affected the English-language 
communication skills of students, the latter were tested (Table 5).  
As Table 5 shows, the average score for the level of communicative competence increased in students of all four 
experimental groups and in the control group. However, students of Experimental group IV were able to raise the 
level. The calculated Cohen coefficient in the experimental groups ranged from 0.8 to 1.0. This indicates the high 
effect of using the methods of learning English introduced in these groups for the development of English-language 
communicative competence. The Cohen coefficient in the control group, which studied with the use of the traditional 
forms, was 0.5, which indicates a medium effect.  
The correlation between the level of English-language communicative competence and the intercultural 
communication skills is shown in Figures 3 and 4.  
 

 
Figure 3. Comparison of the Level of English-Language Communicative Competence and Intercultural 

Communication Skills 
 

 
Figure 4. Dependence of Intercultural Communication Skills on the Level of English-Language Communicative 

Competence 
 
As Figure 4 demonstrates, there is a linear correlation between the intercultural communication skills and the level of 
English-language communicative competence with an angular coefficient k = 0.8, d <0.5. This gives grounds to 
assert that the intercultural communication skills can serve as a tool in the development of English-language 
communicative competence.  
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4. Discussion 
In this paper, for the first time, the experience of learning English in the countries that occupy the first places in the 
world in mastering English as a foreign language (Netherlands, Singapore, and Belgium) is compared and the results 
of its application in higher education institutions of Ukraine are investigated. It is established that watching 
English-language films and reading English art works in the original in English and literature classes, live 
communication between students and foreign English-speaking classmates, virtual exchange, and a combination of 
these methods can improve intercultural communication skills from 10% to 29%. This is important from the point of 
view of increasing the effectiveness of foreign language learning, developing intercultural communication skills, and 
improving English communication skills. A correlation between the development of communicative 
English-language competencies and the ability of intercultural communication was also found. In this work for the 
first time it was proved on the example of Ukrainian students that the intercultural communication skills can be used 
as a tool for the development of English-language communicative competencies.  
Tosuncuoglu (2019) found that students of Turkish educational institutions are more interested in selecting those 
subjects that develop intercultural communicative competencies, rather than attending speech development classes. 
This necessitates revision of the curriculum and introduction of a greater number of subjects and hours for the 
development of intercultural communication competence. According to the international EF EPI ranking, Turkey 
ranks 70th in the group of countries with a low level of English proficiency. 
Thai researchers (Chaya & Inpin, 2020) found a positive impact of mobile learning and the use of films as a learning 
tool to improve students’ communication skills and intercultural communication skills. Students improved their 
knowledge about different cultures, intercultural knowledge, and the ability to interpret differences between cultures. 
The study conducted in this paper showed, the effectiveness of the methods proposed by Thai researchers is low. In 
the first experimental group, students improved their intercultural communication skills by only 10%. 
There were 98% of the 650 university surveyed students majoring in linguistics confirmed their understanding of the 
importance of developing intercultural communicative competence; 63% of them believe that information from 
textbooks is not enough for its development (Pudikova et al., 2019). To develop the latter, researchers (Pudikova et 
al., 2019) proposed to change previously used strategies and teaching methods, as well as to select additional sources 
of information on intercultural differentiation. It is appropriate to arrange a virtual exchange or online meetings of 
students from different countries and develop appropriate programmes. Among the resources that promote the 
development of intercultural communicative competence, almost half of the respondents indicated Internet forums 
and online conferences, two thirds indicated social networks, more than 90% — exchange programmes, a third — 
online learning and chat sessions. Russia ranks 51st in the EF EPI rankings. According to the research conducted in 
this paper, the exchange method is not effective enough, because students experience stress, which does not 
contribute to the development of English-language communicative competencies. Students’ opinion on the need to 
increase intercultural competence to improve verbal and non-verbal communication with people from other cultures 
also separated (Madina & Zamira, 2020). There were 19% of students who found the differences between Eastern 
and Western cultures difficult, while 16% of students believed that it was impossible to acquire intercultural 
communicative competence without real practice. 
Godwin-Jones (2019) found the effectiveness of the use of telecommuting between students in North America and 
Europe. It was implemented between representatives of two cultures, two languages during the semester. 
Communication between peers proved to be more effective in acquiring intercultural competence than 
communication between teachers and students. But such communication involves a long process of finding ways to 
win the mutual trust of opponents despite cultural differences. 
There were time limitations for virtual communication in the study conducted in this paper. Probably because the 
time allocated for learning was spent mainly on overcoming stress and adaptation. This led to a slight increase in the 
level of intercultural communication skills in Experimental group III. 
A study conducted in Malaysia among 108 Arab students from 9 countries in Asia and Africa revealed a link between 
English language skills and intercultural communicative competence (Sarwari & Wahab, 2018; Zhuravlova et al., 
2022). The scores on the English language test were higher for foreign students with a higher level of intercultural 
communicative competence. Besides, it was found that half of the students in international universities communicate 
in English 60% of the time with foreign students on a daily basis; 53% of them have almost no problems with 
understanding. Such communication enriches students’ understanding of the culture of the peoples to which their 
classmates belong. It also has a positive effect on English language skills, students’ self-confidence, introduces them 
into different ways of oral communication, and teaches them to place accents correctly when communicating with 
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people from different countries (Bondar et al., 2021a). 
Distance learning and communication have widely been used during a pandemic to enable intercultural 
communication. Sandorova and Betak (2021) found that 11% and 40% of students believe that this way of 
developing intercultural communicative competence has a very high and high efficiency, respectively, 40% of 
students indicated a medium efficiency. However, 44% of learners would choose offline learning as more effective 
for acquiring intercultural communicative competence in a non-pandemic context. 
English teachers’ intercultural communicative competence is a necessary condition for the development of students’ 
intercultural communicative competence. A study of 30 teachers in Turkey found that one-fifth of those surveyed did 
not attend any English intercultural communication courses. But teachers believe that other subjects they have 
studied in universities have provided them with the necessary knowledge on cross-cultural communication (Gedik & 
Perihan, 2020). 
In many countries (Gholami & Ghasemi, 2018; Liu, 2019), English language textbooks have been modified to 
introduce the intercultural differences in order to present different situations that emphasize cultural differences and 
demonstrate how other cultures should behave in those situations. 
 
5. Conclusion 
The transformation of society has caused an intensive mixing of the population of the world, which not only speak 
different languages but also represent different cultures. The development of English-language communication skills 
along with intercultural ones is an urgent task today, which will help to avoid misunderstandings and facilitate the 
process of interaction between people from different cultures. As this study showed, the use of English textbooks 
alone is not enough to develop intercultural communication skills. The methods used in such countries as the 
Netherlands, Singapore and Belgium are effective. They include watching English-language films, reading 
English-language works, live and online communication in English with people from other cultures. This allows to 
increase the development of English communicative competence by 10-20%. The highest results in the development 
of relevant skills and competencies can be achieved by consistent use of all these methods на 29 %. The correlation 
between English-language communication skills and the ability to communicate with the representatives of different 
cultures was established. This gives grounds to claim that the intercultural communication skills can be used as a tool 
in the development of English-language communicative competencies. The results of this study can be useful for 
researchers and educators working to find new ways and methods of developing English-language intercultural 
communicative competences. In this work, we limited ourselves to the consideration of intercultural communication 
as a tool for the development of English-language communicative competence. At the same time, they did not take 
into account that the latter is a tool for developing intercultural communication skills. We also limited ourselves to 
considering the impact on the formation of English-language communicative competence of such methods as 
watching films and reading works of art, communicating with foreigners and virtual exchange. Future research 
should focus on the development of effective teaching methods that would promote the development of intercultural 
communication skills and, consequently, the development of English-speaking communicative competencies. 
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