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Abstract 
Formal educational practitioners tend to neglect the students’ sense of liking; we labeled as Preferent learning theory, 
in order to acquire certain skills in the learning foreign language, especially speaking skills. In general, so far, issues 
of formal learning with the focus on bounded academic rules, cognition, and motivation have been used as the main 
basis for the learning foreign language and even learning in general. The individual learning, language community, 
social change, and sophisticated technology need to be considered in how students acquire the skills they want based 
on their preferences. By investigating how the University students in Kolaka learned and improved their English 
speaking skills, we applied a Grounded study that involved 10 informants who were the students and alumni of the 
English Language Education Study Program of the University X in Kolaka, Southeast Sulawesi, Indonesia. All data 
were collected 12 times in 3 stages and then were analyzed using three steps of Strauss and Corbin's analysis that 
applied theoretical sampling and constant comparison in generating the substantive theory. The findings revealed that 
the informants acquired the English speaking skills because of a sense of liking or preference toward any topic to 
learn. Further, they prefer to learn in unpredictable ways without any rules and an informal self-evaluation that was 
applied as a way of sustaining the skills.  
Keywords: foreign language learning, grounded theory, preferent learning, unpredictable learning, informal 
self-evaluation, speaking skills  
1. Introduction 
The Industry 4.0 was developed in 2011 which Cyber-Physical Systems (CPS) or smart machines dominate human 
activities where ‘machines will redefine themselves in the way they communicate and perform individual functions' 
(Muhuri, Shukla, & Abraham, 2019) ‘by connecting people, machines, and products by forming a joint production 
system, which enables faster and more targeted information exchange' (Rauch, Linder, & Dallasega, 2019), 'demands 
a socio-technical evolution of the human role in production systems' (Frank, Dalenogare, & Ayala, 2019). In this 
condition, Japan began to introduce the industrial 5.0 era in 2015 which further embodied humanitarian functions, 
'collaborating humans and smart systems through highly accurate industrial automation supported by critical thinking 
skills' (Haleem & Javaid, 2018) and 'more on the essence of human existence, physical integrity, and relations with 
nature' (Sachsenmeier, 2016). However, for both eras, the need for mastery of foreign language skills is increasingly 
needed, especially the skills of communication and collaboration to play a role in both eras.  
Considering these two industrial eras, the academic world still provides foreign language learning intending to 
provide opportunities for students to continue to master foreign languages, specifically speaking skills. On the other 
hand, the activities of non-academic people concern themselves with mastering speaking skills in a more free way 
without being bound by formal academic rules by utilizing the media on the internet as one of the industrial 
revolution given (Internet of Thing). The fact is that the mastery of speaking skills seems clear in its achievements to 
those who are more free in learning it. Why formal learning that has been memorable does not provide opportunities 
for the students' preference (Enkin & Correa, 2018; and Funk, 2012) especially learning speaking skills as a foreign 
language? Must learning prioritize its focus on formal situations and conditions so that the students' learning 
preferences are limited? In fact, in general, the situation and conditions of informal learning, specifically in 
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universities, actually seem more promising to improve skills (Meredith, Fortner, & Mullins, 1997; Folkestad, 2006; 
and Rienties & Kinchin, 2014). Can formal learning mediate students' preferences in learning so that the skills 
achievement can be realized? (Crawley & Shrum, 1997; Bolhuis & Voeten, 2004; Conti, 2009; Chuang, 2012; 
Haworth, McGee, & MacIntyre, 2015; and Hu, Gao, Wofford, & Violato, 2017) Of course, everything depends on 
how stakeholders think of the right work framework to mediate the students' learning preferences even in the 
atmosphere of formal learning. 
Ideal learning, generally, requires the fulfillment of pre-determined learning outcomes. The learning certainly has 
great expectations to achieve the required mastery. In learning foreign languages, in this case, English, it appears that 
the learning objectives set are still merely administrative (Lasagabaster, 2011; Ahmadianzadeh, Seifoori, & Tamjid, 
2018; Ashton, 2017; Liyanage, Bartlett, Walker, & Guo, 2014; Met & Byram, 1999; Astika, 2014; and Widiastuti, 
2018). In other words, learning achievement is only descriptive in every learning plan and only part of the domain is 
visible, for example, the mastery of the psychomotor domain is still very minimal compared to other domains, it is 
more likely to cognition domain. Motivation, as one of the affective domains, is more dominant to be the basis for 
the success of foreign language learning, both for teachers and students (Arthur & Beaton, 2007; Kiziltepe, 2008; 
Brumen, 2011; Ruesch, Bown, & Dewey, 2012; Yang, 2017; Gearing & Roger, 2018; and Karimi & Zade, 2018; 
etc.), in fact, the motivation is not enough to mediate the foreign language speaking skills. 
In the context of EFL, especially in Kolaka district, Southeast Sulawesi where the four local tribes with its 
vernaculars inhabit the area, the English is not a prestigious language among the tribes' community because they 
have Bahasa Indonesia and their vernaculars to communicate in the daily life. As a consequence, the university 
students in the English Language Study Program have to be struggling to show their skills in English speaking. Here 
is the uniqueness of how they can show their speaking skills in English in such communities. In connection with this, 
we investigated and grounded a concept about how university students in Kolaka district learned and improved their 
English speaking skills. Therefore, through this research, we applied the Grounded Theory design in an effort of 
finding a new substantive theory in the hope of being a consideration, both for learners and teachers of foreign 
languages, specifically for foreign language learners in the universities that refer to the same characteristics of the 
mentioned communities. 
2. Methodology 
This Grounded research was conducted at the University X in Kolaka district, Southeast Sulawesi, Indonesia. The 
process of data collection was carried out in three (3) stages and in-depth interview sessions were conducted at each 
stage, while Focus Group Discussion (FGD) was conducted to provide more specific data on the focus of the 
research. After doing the data analysis process in the first step; Describing, we produced several concepts and then 
these concepts were categorized through the second step of the data analysis process called Conceptual ordering. 
Likewise the second and third stages of data collection and its analysis to the Theorizing process (Strauss & Corbin, 
1998). These stages were conducted based on the Theoretical sampling proposed by Glaser & Strauss (1999) which 
is the process that is carried out simultaneously in terms of collecting data, coding, and analyzing the data collected 
and deciding what type of data will be collected next and where it will be found. 
In doing the first stage of data collection, we analyzed transcripts of three interviews and described the data in the 
form of objects, people, situations and conditions, events, actions, emotions, moods, and aspirations that produced 
29 concepts. This first step of the analysis was called Describing. The concepts were analyzed using Constant 
comparison technique to classify those concepts into categories as the second step of data analysis; Conceptual 
ordering. We had 10 categories that became our next focus in collecting the data to the second stage. The next, we 
made some Memos to describe the overall situations and conditions for each process of analysis. We made 61 
memos to the end of our study. The last, we compiled and gave a specific code for the first phase of the 
categorization data. 
In the second stage of data collection, we analyzed transcripts of four interviews by doing the first and the second 
step of the analysis technique (Describing and Conceptual ordering). In this stage, we produced 14 concepts and 5 
categories. The next was to determine the next focus in collecting the data, making memos, and giving specific code 
for the second phase of the categorization data. 
In the third stage of the data collection, we analyzed the interview transcript and the results of the FGD in the third 
step of data analysis called Theorizing for the initial substantive theory. In this step, we did the process of Constant 
comparison that aimed to crystallize the categories with its properties into the core category and its properties as the 
crystalized substantive theory. The next was to make memos and propose the hypotheses. 
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3. Results 
3.1 The First Stage Findings  
Initial data collection was carried out three times against three (3) informants, namely informants I, II, and III. Data 
collection at this stage aimed to identify how informants learn English speaking skills. After we did the data analysis, 
which was called the first stage, 29 concepts and 10 categories appeared. The concept arose when the Describing or 
Open coding data analysis stage was carried out, while the categories appeared after conducting Conceptual ordering 
or Axial coding. The Describing stage aimed to see and let new ideas emerge. During the Describing process, the 
interview data were coded on line by line transcripts that usually contained active verbs or a phrase or sentence. 
Furthermore, all the codes are separated or compared based on the same meaning and then put into abstractions 
related to the meaning of the units of the codes so that the abstractions become concepts as shown in Figure 1. 

 
 

 

 

 

 
Figure 1. Concepts of the first stage 

very time we did an analysis, we also used Memo as a data collection technique. Based on this, we made the Memo 
in question after naming the concept for the existing codes labeled. Steps like this were carried out consistently for 
each informant until the 29th concept. Figure 1 below shows the number of concepts in question. These concepts are 
born from coding units against the data from three interviews. Those concepts are carried out in a Constant 
comparison process to bring up more abstract categories. At this stage, the second step analysis, Conceptual ordering 
is done. Through this stage of analysis, we saw that the average category that existed referred to several learning 
elements so we chose to create categories that referred to the learning elements in question as well as being a further 
sub-focus for the next collection stage. The categories in the first stage were used as sub-focus for subsequent data 
collection through semi-structured interviews. So, in the first stage, it only reached the first and second steps of 
analysis; Describing and Conceptual ordering. The categories were ordered as shown in Figure 2 below as an 
example. 

 
 
 
 
 
 

 
Figure 2. Example of categorization of the first stage 

3.2 The Second Stage Findings 
Before conducting the second stage of data collection, we compiled and gave a specific code for the first stage of the 
data categorization. We code #I, # 2, # 3, # 4, # 5, and so on. For example, Code 46 # I - 48 # I, which means the 
result of interviewing I (first) informant for the code number 46 to 48. Table 4 shows the meaning of the code in 
question. Code 54 # II - 62 # II, which means the interview results of informant II (second) to code data numbers 54 
to 62. 
In the second phase of data collection, we conducted in-depth interviews in four (4) times with four informants, 
namely informants IV-1, V, VI, and VII. The interview started with the first informant, then the second, and so forth 
to the seventh informant. This interview focused on ten sub-focuses that refer to learning elements. After collecting 
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data for each informant, we carried out a data analysis process with the same steps as the previous analysis in the 
first stage, namely Describing and Conceptual ordering. Only, in the second stage of data collection, the data 
analysis process was continued in the third step, Theorizing, where this step produced a substantive theory. These 
code units in this second stage were abstracted into concepts and we made memos. These steps were carried out on 
the data of the interview results for each informant so as to produce 14 concepts and 5 categories as shown in Figure 
3 

 
 
 
 
 
 

 
Figure 3. Example of concepts of second stage 

After coding units grouped into concept abstractions, then, we did the categorization process through the second step 
analysis, Conceptual ordering or Axial coding to bring the categories along with their properties. After the 
categorization process, five initial categories appeared and we ordered as shown in Figure 4 below. 

 
 
 
 
 
 
 

 
Figure 4. Example of Initial categorization of second stage concepts 

Next, we gave a specific code that referred to the data contained in each category. For example, code 36 # IV - 52 # 
IV, which means the interview results of the informant IV (fourth) for the data number code 36 to 52. These 
categories appeared through the process of data analysis by applying Constant comparison. These steps were 
continued in the same way up to the fifth category. 
3.3 The Third Stage Findings 
The focus of this study is the Learning of Speaking Skills in English and the properties of this category are learning 
preferences, learning patterns, self-evaluation, attitudes, and behavior. Figure 5 below shows what is meant. 

 
 
 
 
 
 
 

 
 
 

Figure 5. Initial grounded theory 
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The learning of English speaking skills of the informants is influenced by preferences; choice by liking, irregular or 
free learning patterns, attitude, and behavior towards English, as well as the application of self-evaluation which 
tends to be informal and based on certain goals.  
After determining the categories, we then carried out the final step of the analysis, namely Theorizing, which 
according to Strauss & Corbin as a way to integrate or unify several categories that have been linked to 
sub-categories and crystallize these categories into a new theory. At this stage, we re-interviewed informant IV-2 
regarding irregular learning or in accordance with their desires. Furthermore, the interview data were analyzed with 
the same steps as before to crystallize the initial categories and their properties so that the construction of the theory 
is more apparent. The theoretical process was carried out by analyzing the interview transcripts and the results of the 
Focus Group Discussion (FGD) and we still made memos. In this session, we show how the initial main categories 
changed. Figure 6 below explains what is meant. 

 
 
 
 
 
 
 
 
 
 
 
 

 
Figure 6. Initial Grounded theory changed in the third stage 

Based on the Theorizing process, the initial categories changed and form a more focused structure. The Learning of 
English Speaking Skills which is the focus of research turns into the Mastery of English Speaking Skills because the 
three existing properties are fundamental factors for mastering English speaking skills. Learning is a medium for 
achieving mastery. Learning pleasure changed to Sense of Liking (preference) because it is one indicator of pleasure. 
The category of Behavior is combined with the category of Unpredictable learning because behavior is part of one's 
learning pattern. The category of Attitude is combined with the category of Self-evaluation because attitude is a mental 
revelation of an idea, value, and system that is organized and visible through experiences. Ideas, values, and systems 
are part of the evaluation processes. A more focused structure can be seen in Figure 7 below. 
 
 
 
 
 
 
 
 
 
 
 

 
Figure 7. The core substantive theory 
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Explanation: 
� The Mastery of English Speaking Skill: Main category; Research focus. 
� Sense of Liking (preference): sub-category; sub-focus of research. 
� Unpredictable learning (free-will learning): sub-category; sub-focus of research. 
� Self-evaluation (informal evaluation): sub-category; sub-focus of research. 
Based on the substantive theory, we compiled several hypotheses that are part of the quantitative paradigm that can 
be further tested. The hypotheses in question are as follows. 
1) There is an interactive correlation between Mastery of English Speaking Skills and Sense of Liking 
(preference). 
2) There is an interactive correlation between Mastery of English Speaking Skills and Unpredictable learning 
(free-will learning). 
3) There is an effect of Self-evaluation (informal evaluation) on the Mastery of English speaking skills. 
4. Discussion 
The thing that underlies the mastery of the informants’ English speaking skills is the sense of liking to what they 
learn or we say preferent learning. Liking is not an inner driver because one's self-like is natural, both causal and 
non-causal, and static. What drives a person is motivation, both intrinsic and extrinsic. Maslow (1943), as the 
proponent for Motivation Theory, states that motivation is one of the determinants of a person's attitude and this is 
what distinguishes it from the Behavior Theory which is always motivated, biological, cultural, and situational; 
Alderman (2004); Gopang, Soomro, & Bughio (2015); Durksen, Klassesn, & Daniels (2017); Bukhary & Bahanshal 
(2013); and Ferradás, Freire, Núñez, Piñeiro, & Rosário, 2017). The informants’ motivation towards English only 
emerged after having a sense of liking and an interest in them. Preference is included in the affective domain, as well 
as motivation, but this current research shows that it is not a motivational tendency that brings learners in achieving 
mastery of speaking skills in English but liking. Based on this, the results of the current study suggest considering the 
liking in learning as the affective domain, so that one's learning can truly become part of the existence of her/his 
learning.  
On the other side, curiosity can be a factor in the emergence of a person's motivation and curiosity is based on liking. 
Someone who has a motivation, initially motivated by curiosity and curiosity arises because of a feeling of like. This 
means that when an element of liking does not exist, motivation can stop or changed at any time. It also shows at the 
same time that one's learning cannot be absolutely placed on motivation but preferably on a sense of liking or 
preference. Descartes in Corballis (2016) says that our body is not a machine that can move on its own but our body 
is a creature that has a soul in which there is a mind. When it is linked to motivation that has a starting point for 
physiological needs, it is certainly clear that motivation is not reliable or cannot be used as the main basis for one's 
learning (see Anselme, 2007; Green, 2016) and what should be the basis is a feeling of like that does have a starting 
point for psychological needs. 
Concerning cognition, experts point out that cognition processes are included in neuroscience studies where the brain 
has a role in learning, (see Hermida, et al., 2015; and Komer & Eliasmith, 2016) become central in the one's learning 
process. Cognition domain, according to them, has a huge impact on one's learning to gain knowledge and skills, 
increase attention, perception, consideration, the function of execution or decision making, and problem-solving 
(Tenison, Fincham, & Anderson, 2016; Yan, 2010; Posner & Rorhbart, 2014; Kotovsky & Simon, 1990; and 
Anderson & Fincham, 2014). Therefore, they suggest that learning should start from the process of cognition. Even 
for six (6) decades, from the 1950s to the 2000s, research on cognition related to learning was published publicly 
(Zhang, Sternberg, & Rayner, 2012). This indicates that cognition has long been a barometer for the development of 
learning and makes it the first and foremost step in starting the learning, but our findings show different.  
The findings in this current study indicate that the learning should be based on the affective domain; one's sense of 
liking on what and how s/he learns something, specifically in gaining the knowledge and skills s/he needs. During 
the discussion in the FGD activities, it was clear that the informants are people who are naturally lazy to learn. The 
question is that why can they show their speaking skills in English instead? Is it caused by intrinsic motivation or 
because of a sense of liking, or the role of cognition? Some so many people experience the same conditions but they 
can show their skills. This is certainly caused by a sense of liking or preference as a form of behavior so that the 
cognition process begins to run in the form of attitude and brings it at a conative level that is adequate to learn in an 
irregular (preferent) way. Motivation only occurs as a driver within someone when what one will do is something 
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s/he likes, not because of something s/he thinks. In other words, learning should not be seen as something that 
respectively departs from one's cognition, then attitudes, then behaviors, and finally conative to improve 
psychomotor and interpersonal processes. It must be understood that everything is nothing constant in this life, and 
therefore, even the process of learning. It is necessary to apply various approaches, methods, and strategies that are 
considered to mediate each individual's learning processes. This certainly applies to every social variable, both 
measurable and immeasurable. Morgan (2004) said that scholars who apply the theory and practice of education are 
free to adopt what they consider most appropriate, under conditions of self-determination, and without binding 
commitments to pre-selected dogmas. At present, the field of education has expanded its theory and practice by 
modeling theories, principles, and practices from other disciplines. Besides, the theories and practices carried out at 
universities may not be compatible with the reality of teaching in schools because the teacher education curriculum is 
considered color-blind and does not have culturally responsive pedagogy (Schauer, 2018). Therefore, educators 
should conduct different activities from which they can learn a lot and must always have the need to learn to do their 
work as educators (Ping, Schellings, & Beijaard, 2018). Educators can also use a variety of development standards 
but more in a mode that matches the level of resistance (Bourke, Ryan, & Ould, 2018) with the aim to encourage and 
support the learning of their students in the classroom, especially language learning (Holdway & Hitchcock, 2018) so 
that graduates can become global workers who are ready to be employed in the future (Minocha, Hristov, & 
Leahy-Harland, 2018). 
If it is associated with the most underlying thing in speaking skills mastery, it is clear that it is not the domain of 
cognition and motivation; even though motivation is included in the affective domain, but it is precisely a liking that 
is also one of the affective domains. The question then, is the Cognitive domain not needed in one's learning 
processes? Of course, the answer is it is needed. Then later, to what domain should the learners depend on learning 
foreign languages? The answer is that we should depend on the affective domain because this domain should be 
understood as central to the learning processes, both individually and collectively. Then, is the affective domain the 
most important thing among the three? The answer is certainly not, because the three domains are the integrated 
variables as a large series of the entire learning processes. However, it is better for the affective domain; liking, to be 
the most important basis for the learning. The aim is to mediate both other domains as well as psychomotor and 
interpersonal domain. Figure 8 below can be understood conceptually as the cycle of one's learning processes. 

 
 
 
 
 
 
 
 
 
 

 
 

Figure 8. Taxonomy of learning cycle 
Explanation. 
a) Affective; changes in feelings (likes or dislikes; preferences), interests, enthusiasm, appreciation, values, 
motivation, attitudes, and development of adequate appreciation and adjustment (Bloom, Engelhart, Furst, Hill, & 
Krathwohl, 1956). 
b) Cognitive; involves knowledge and development of intellectual skills (Bloom, et al., 1956). 
c) Conative; a form of social communication where someone tries to influence the mental and emotional state of 
others (Dennis, et al., 2013; Perner, Zauner, & Sprung, 2005). 
d) Psychomotor;  manipulative or motorized areas oriented to body movements (Bloom, et al., 1956; 
Noorhidawati, Ghalebandi, & Hajar, 2015) 
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e) Interpersonal; inherently related and process-oriented, which is needed for communication and interaction with 
others by involving listening, body language, verbal language, and behavior and with the aim of recognizing 
emotions and resolving interpersonal conflicts (Duffy, et al., 2004; Bhana, 2014; Lolli, 2013; Calero, Mata, Bonete, 
Molinero, & Gómez-Pérez, 2015). 
Next, the informants' learning pattern for their English speaking skills is different from the general learning pattern. 
Besides being based on preferences, the informants' learning patterns are more likely to be irregular or based on 
their preference. That is, that the word irregular here means uncertain or in other words, according to their desires 
and actions (free will-whim). This pattern is unpredictable, which brings informants to the mastery of English 
speaking skills. The word preference refers to several things that are conceptually the basis for how the learning 
process is ideal for the informants. Here are some things that are meant. 
1) Learning whenever and wherever; natural 
2) Based on one’s own desires or pleasures; more to own choice (preference; preferred) 
3) Unexpected; suddenly; come and go; irregular; unplanned; flowing; do not have a certain way; informal 
(unpredictable) 
4) Based on situation and curiosity (Situational and Curious - based) 
5) No regulatory pressure or no discipline 
The suggestion from Sert's (2006) research result showed that increasing awareness about autonomous learning and 
its benefits will be able to improve the self-regulation of the learners themselves which in turn can contribute to 
higher achievement and motivation. It is different from the learning in formal conditions which certainly has some 
academic regulations and becomes a routine process. Brandstatter (1994) said in his research finding that free time 
(pleasure activities) can provide better opportunities for satisfying social motives than when in a working situation 
(regulatory existence) and pleasure or desire is certainly one dimension of all linguistic exchange (Cameron & 
Kulick, 2003). This is certainly one of the determinants of the success of one's speaking skills.  
The Preferent learning, as labeled then, allows individuals to facilitate their learning, whether in a formal 
environment such as at the campus, school, and workplace, or in informal environments such as places where they 
are separated from binding regulations. Places like this can give learners the responsibility to improve their solution 
strategies and can benefit adaptive expertise (Carbonell, Stalmeijer, Könings, Segers, & van Merriënboer, 2014). 
Adaptive expertise according to Carbonell et al. is a flexible condition that allows individuals to work at a high level 
in the face of task changes (topics of learning) and work methods (learning methods) and therefore, preferent 
learning is strongly recommended. The concept is shown in Figure 9. 

 
 
 
 
 
 
 
 
 

 
 
 

Figure 9. The concept of preferent learning theory 
Ideally, after a learner has a sense of liking for what s/he learns, then s/he will naturally get into preference-based 
learning. When getting into the way of how a learner processes and acquires knowledge about the object s/he likes, 
then the Cognitive Style and Cognitive Learning Theory take on the role, this is because linguistic knowledge is not 
a guarantee in improving foreign language speaking skills. Let the learners be free, independent, and discursive in 
mediating their learning. This is very important to understand because of considering that everyone has a different 
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language learning strategy and learning style that might create learning conditions for them in ways that can differ 
from individual to individual and considering socially the needs and desires of learners. Therefore, let the learners do 
it alone freely according to her/his desires and likes (Rezaee & Farahian, 2012; Kumaravadivelu, 2006; Niu, Lu, & 
You, 2018; and Chik & Ho, 2017). 
The mastery of English speaking skills in question here also involves an informal process of self-evaluation. The 
process of self-evaluation that is shown is very diverse to know and keep maintaining the mastery of their speaking 
skills in English which is of course done based on their desires and also unpattern. Self-evaluation does not mean 
doing a kind of formal test, but rather activities that can provide personal guidance about the mastery of skills that 
have been achieved so far. There are, at least, 8 ways of conducting self-evaluation in question 
are Self-imagery, Competitions, Interactions, Talk to Self, Watching English subtitle videos, Chatting, Practical 
teaching, and Long term evaluation. To continue to know the sustainability of mastering the English speaking skills, 
then it is necessary to evaluate ourselves because this includes quality assurance; determining what is good and what 
needs to be improved, quality increase; providing inspiration about how these things can be improved (van der Bij, 
Geijsel, & ten Dam, 2016), and can be an important component in encouraging improvement in the provision of 
education services (McNamara & O’Hara, 2008). 
5. Conclusion 
Based on the discussion, we conclude that in order to achieve the mastery of the English speaking skills, the learners 
need several things to know such as 1) a liking for English as a foreign language which is the basis of the affective 
domain in learning English as foreign language should be the basis for the learning, 2) irregular-based learning 
which is a free implementation in improving the mastery of speaking skills in English as a foreign language is ideal 
for any skills acquisition, 3) self-evaluations that are part of the implementation of the learning, as well as ways in 
which the learners know and keep maintaining the extent of the speaking skill mastery that has been obtained, should 
be considered in order to have the long term skills. Furthermore, the learning that has been prioritizing cognition and 
motivation need to be reconsidered and revisited because our substantive theory suggests the affective domain, in 
this case, the liking or preference which is the main basis in learning English speaking skills specifically and foreign 
languages generally. 
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