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Abstract

The aim of the study is to identify the role of Jordanian universities in the trend towards the development of technical
competence for accounting learning outcomes in line with the second international standard of accounting education
(IES 2). In order to achieve the goals of this study, an analytical method was applied to the content of the plans and
curricula of a random sample of 10 Jordanian universities, followed by conducting 8 interviews with academic staff
and students in accounting. The study revealed a number of notable findings, chief of which is that Jordanian
universities do not apply IES 2, whereby a high proportion of technical competence of educational curricula taught in
accounting departments, do not comply with the content requirements stipulated in the IES 2. The study also
revealed that the majority of educational courses taught in university accounting departments do not incorporate
sufficient topics to provide the required knowledge, and some study plans of universities within the study sample
have not been consistently and continuously updated and developed. Based on these findings, the study proposes a
number of recommendations, chief of which is requiring Jordanian universities to work towards the standardization
of accounting education plans across Jordanian universities as a prerequisite to mitigate the disparity in the results of
university competency test among Jordanian universities. In pursuit of this recommendation, this study presents a
suggested model for accounting study plan that complies with both IES 2 and the requirements of The Higher
Education Accreditation Commission.

Keywords: International Accounting Education Standards (IAES), IES#2, Technical competence, Accounting study
plan & curricula, Jordanian Universities

1. Introduction

The International Accounting Education Standards Board (IAESB) is focused on the development and modernization
of accounting education, especially in light of the adoption of International Financial Reporting Standards (IFRS), in
order to monitor and control educational inputs to produce outputs that are relevant to addressing the required goals
of accounting education. Such education output should address the challenges that companies face in controlling
accounts and preparing them more fairly and transparently in order to provide users with financial statements that are
reliable and consistent, so that financial statements can be relied upon as the basis upon which companies can make
many decisions regarding their activities and operations. For this reason, international standards of accounting
education represent the primary foundations which should be considered in the development of accounting education
curricula and the development of the knowledge and skills of accounting graduates, as well as keeping up with all
developments related to education standards (Al-Jalili, Dhanoon, 2010).

Traditional accounting education has resulted in the failure of many universities in producing accounting graduates
with the required accounting and financial knowledge, organization, financing, business and economics knowledge,
as well as information technology knowledge. In 2010 and 2011, the biggest accounting and auditing firms provided
funding to a number of universities in the US in order to develop and modernize accounting curricula to incorporate
topics related to the IFRS (Weiss, 2011).

It is virtually certain that Jordanian universities and educational institutions will have the biggest role to play in any
effort to apply these standards in Jordan, through producing professional accountants armed with the modern
knowledge and skills to meet the needs of the market.
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2. Importance of the Study

The importance of the study arises from the need to understand the role of Jordanian universities as well as their
effectiveness in developing and modernizing accounting education and programs in terms of professional knowledge
related to accounting and financial sciences, as well as business, economics, finance and information technology, as
stipulated in the second international standard of education, in order to produce qualified accounting talent capable of
playing prominent role in the accounting job market, particularly given Jordan’s adoption of the IFRS. This study
also aims to improve the quality of the outcomes of the Jordanian universities competency test (Note 1) as there have
been many debates and criticisms directed to the results of test. The main criticism attributed to the variation of the
of the study plans among Jordanian universities, as a consequence, different inputs result in different outcomes. This
study aims at reducing disparities among Jordanian universities results by proposing a unified accounting study plan
to be adopted in the Jordanian universities.

3. Research Statement and Questions

A review of current literature has revealed shortcomings in universities’ compliance with the second international
standard of accounting education, particularly Jordanian universities, thus, this study aims at investigating the role of
accounting departments in the Jordanian universities in the development of technical competence for accounting
learning outcomes in conformity with (IES 2) for both The International Accounting Education Standards before
adjustment (the issuance of 2005) and the subsequent issuances till 2015 (IES 2, 2014, para.10; IES 2, 2015, para.5).

The current study’s primary research problem is as follows:

Primary question for study: What is the role of Jordanian universities in the trend towards the development of
technical competence for accounting learning outcomes complying with the second international standard for
accounting education?

Based on this primary research problem, the following secondary research questions are addressed:

Question One: What is the role of Jordanian universities in the trend towards the development of technical
competence for accounting learning outcomes in the curricula for accounting and financial professional knowledge,
in terms of compliance with the IES 2?

Question Two: What is the role of Jordanian universities in the trend towards the development of technical
competence for accounting learning outcomes in the curricula for organization, finance, business and economic
professional knowledge, in terms of compliance with the IES 2?

Question Three: What is the role of Jordanian universities in the trend towards the development of technical
competence for accounting learning outcomes in the curricula for information technology professional knowledge, in
terms of compliance with the IES 2?

4, Research & Data Collection Method

The study employed mix method approach to investigate the role of Jordanian universities in the development of
technical competence that complies with the IES 2, the following approaches were used:

1. Secondary Sources: The study referenced the most important modern studies, as well as previous Arab and
international studies and articles, and information published in books, periodicals, magazines and conference
proceedings of relevance to this study’s subject area, in addition to internet sources.

2. Primary Sources:

(A) The study applied content analysis method to the study plans for accounting departments in Jordanian
universities. These study plans were obtained by the universities” websites. The study population consisted
of the 23 public and private Jordanian universities that offer accounting programs and satisfying the public
and private accreditation standards. Ten universities were randomly selected to represent the study sample,
the study sample consisted 6 public and 4 private universities. For the purpose of this study, the term study
plan means: List of all courses and learning competence, whether compulsory or elective, that students need
to successfully complete them in order to get their university certificate.

A) The researchers conducted 8 in-depth interviews with a sample of academic staff and graduate students in
accounting selected from the sample universities. The main purpose of the interviews is to get deeper
understanding about the reality of accounting education in Jordanian universities, to identify potential
weaknesses, and searching ways to improve accounting programs.
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5. Literature Review

Many Arab and international studies have addressed the issue of international standards for accounting education and
highlighted the importance of developing accounting curricula and building the professional knowledge of
accounting graduates. Typical theoretical-based teaching does not meet the needs of modern markets, according to
Gammie & Joyce (2009), they highlighted the importance of evaluating accounting education using
competence-based approaches based on the experience of The Institute of Chartered Accountants of Scotland.
Abbasi, (2013) proposed a globally perspective of a competency model of accounting education based on the
pronouncements of the AICPA and the IAESB. Albrecht & Sack (2000) suggested a risky future for accounting
education in the US given the variables in the work environment and their impact on accounting education programs;
they have also argued that recommendations should be presented to improve the environment of accounting
education.

Attia, and Al-Zahrani (2008) study discussed a suggested model for evaluating the academic quality of accounting
education programs in Saudi universities. Among the study’s most important findings was that the quality of
teaching and learning was of medium quality, as was the effectiveness of the lesson plans in terms of keeping up
with changes in technology.

A recent quantitative study conducted by Mohammad (2016) in Sudan to investigate the compliance of Sudanese
universities with education strategy of the (IFAC) and the requirements of contemporary business environment.
Questionnaires were distributed to a sample of 40 academic staff and 80 employers. The study revealed that
accounting education system provided by Sudanese universities is incompatible with education strategy for
vocational rehabilitation issued by the IFAC, to minimize that mismatch, the study recommended restructuring the
curricula and study plans of Sudanese universities.

Alnawaisa & Alsbou, (2009) study focused attention on accounting education curricula in Jordan and their impact on
building and developing professional accounting knowledge and practices. The study sample consisted of the
accounting students who were expected to graduate from the Applied Sciences University in 2008/2009. The study
found that the courses, the teaching staff and faculty as well as field training each had a very significant impact on
building and developing the knowledge and technical skills of the students.

A study by Chen et al. (2010) sought to identify the most notable technological skills acquired by graduates of
accounting programs. Among the most important findings of the study was that students had insufficient knowledge
in technological skills, due to deficiencies in information technology curricula.

In 2010, Al-Jalili, & Dhanoon studied how international standards for accounting education could be used to develop
accounting curricula for use in bachelor programs at Iragi universities, in order to address deficiencies in accounting
education in Iragi universities as well as their failure to apply relevant standards. Among the most important findings
of the study was that the international standards for accounting education are the principal foundation for guiding the
development of accounting education curricula, the development of accounting graduate knowledge and skills,
keeping up with developments in education standards.

A study by Elif et al (2012) on accounting education in Turkey addressed the expectations of accounting students.
The study analyzed the extent to which the expectations of accounting students at Uludag University, one of
Turkey’s most prestigious universities, were satisfied by the university. The study concluded that accounting
education could not be characterized as effective.

An exploratory study by AlMotairy, & AlTurky (2012) sought to identify the accounting education curricula in Saudi
universities, in light of the main requirements for the IFRS. The study concluded that the majority of the sample of
academics from Saudi universities approve the adoption of standards for financial reporting. The study also
emphasizes the need to teach IFRS.

Nassar et al.’s (2013) study investigates the significant decline in the education of graduates from Jordanian
universities, and confirms that there are deficiencies in the knowledge that students acquired during their university
education, including a lack of the skills needed to practice the accounting profession.

The researchers Mami, & Mira (2013) focused on the importance and role of accounting curricula in improving and
developing professional accounting practices. The researchers concluded that the skills and knowledge expected of
education curricula taught to accounting graduates are appropriate for the required training and development of
professional accountants.

Published by Sciedu Press 22 ISSN 1927-5986  E-ISSN 1927-5994



www.sciedupress.com/afr Accounting and Finance Research Vol. 5, No. 2; 2016

A study by Alzu’bi (2014) measures the ability of the educational process of accounting departments at Jordanian
universities to graduate qualified accounting talent. The study found that the curricula were only capable of
providing graduates with 67% of the required theoretical knowledge, due to study plans that were not appropriate to
the current practical applications, and due to traditional teaching methods.

Al-Sage (2014) studied the development of education programs at accounting departments to improve the
capabilities and qualifications of graduates, in order to meet the needs of the job market. The study found that
accounting education programs were deficient and thus produced accounting students who were not qualified for
work required in the job market.

A recent study by Al-Khadash & Algawasami (2015), which they discussed at the annual conference of the Gulf
Cooperation Council Accounting & Auditing Organization in Bahrain, studied the extent to which the product of
accounting education programs in Jordan meet the main requirements of the accounting profession, as required by
the job market and stipulated in international standards for accounting education. The study found that many
accounting curricula taught in universities were deficient in that they focused on memorization of knowledge rather
than on learning, skills development and ethics, as well as deficient in contributing to the development of rigorous
accounting practices among professional accountants. These deficiencies resulted in producing graduates who are
incapable of practicing the accounting profession as required in the job market.

In summary, the literature underlined the importance of university role in modernizing study plans to achieve many
goals such as, improving accounting education outcomes and narrowing the gap between university education and
the employers' needs. It is also notable that there is a lack in studies about accounting education standards in Jordan,
as well as a lack of studies about the importance of the unification of the study plans to reduce the variation in the
level of knowledge of students who enroll to the university competency test. This study contributes to fill the gap in
the existing literature by investigating the extent of Jordanian universities' compliance with the second international
standard of accounting education and proposes a standardized study plan.

6. Theoretical Framework of the Study

The increasing international attention on the quality of education produced by educational systems, including
accounting education, comes after repeated criticism of the decline in educational outcomes and the accompanying
contemporary challenges resulting from technological developments, globalization, the communications revolution,
and changes in international financial markets (Musa, & Almakori,, 2007). Nassar et al.’s (2013) pointed out that
increased attention on the accounting education is focused on developing knowledge for the accounting and auditing
professions, where Boyer (1990) stressed that accounting education must balance various educational outcomes
including making technical and theoretical progress, and covering knowledge or practical elements to meet the needs
of both the learner and the accounting.

6.1 International Standards for Accounting Education

It is necessary to view accounting education as a comprehensive information system that incorporates a group of
interacting elements, with the purpose of achieving the goals of educational organizations that work to produce
qualified accounting talent (Sterling, 2001). The International Accounting Education Standards (IAES) are
instructions and guidelines, first issued in 2003, that provide an educational framework for acquiring knowledge,
developing skills, and acquiring practical experience. The first 6 standards were issued in 2003, followed by a
seventh in 2004, and an eighth in 2006, with all accounting committees confirming the importance of complying
with these standards in order to attract the most qualified and effective accounting talent. (IES 1, Par. 5)

Due to continuous and persistent efforts, the International Accounting Education Standards Board (IAESB) amended
the 1AES in 2013 in order to continue developing the profession and to meet the needs of the job market (Alfateh,
2014). The revised standard number 1, “Entry Requirements to Professional Accounting Education Programs”,
effective as of the beginning of 2014, was issued to help protect public interests through the establishment of fair and
appropriate admission requirements for accounting programs, thus also helping potential students to make
appropriate career decisions (IES 1, 2015).

The importance of these standards lie in reducing international disagreement regarding the appropriate qualifications
for accounting professionals, simplifying the procedures for international mobility and communications for
accounting professionals, and helping reduce problems related to the compliance of educational institutes with the
most important requirements in terms of their impact on the quality of education outcomes (IFAC, 2010; Alfateh,
2014).
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6.2 International Education Standard - (IES 2) Technical Competence

This study summarizes the content of professional accounting education programs of 1AES (the issuance of 2005)
and learning outcomes for technical competence of the recent version (issuance of 2015) (IES 2, 2014, para.3; IES 2,
2015, para.7). This summarization facilitates content analysis procedures and ensures the validity of the study plans
for an appropriate period.

Based on that, the study focuses on the following technical competence & primary knowledges derived from (IES 2):

a) Accounting, finance and related professional knowledge. This was further summarized into the following
competence areas: financial accounting and reporting, management accounting, taxations, audit and assurance.

b) Organizational, economic and business professional knowledge. This was further summarized into the
following competence areas: finance and financial management, governance, risk management and internal
control, business laws and regulation, business and organization environment, economics, Business strategy,
and management.

C) Information technology professional knowledge. This was further summarized into the following competence
areas: general knowledge of IT, using accounting information & control system to support decision making,
accounting using computer applications.

6.3 The Role of Jordanian Universities in Developing the Technical Competence for Accounting Learning Outcomes
Complying with IES 2

Jordanian universities are considered independent educational institutions in terms of their business and other
activities, whether academic or financial. The primary supervisory and monitoring responsibility for these
universities is carried out by the Jordanian Ministry of Higher Education and the Higher Education Accreditation
Commission (HEAC). The primary goal of the HEAC is to establish a strategy for evaluating the education outcomes
of academic programs in educational institutions (HEAC, 2015).

The educational process of accounting programs incorporate three primary concepts, including the organizational
procedures for the education process, the teaching faculty of universities, and the nature of the study plans adopted
by universities (Al-Khadash & Algawasami, 2015). Datta (1989) noted that the starting point for the route towards
professional accounting qualification is to have technical educational methods that contribute to building
continuously improving professional education outcomes, while continuing to organize its activities and resolve all
the issues it faces.

There are a number of challenges facing the educational process of Jordanian universities for producing qualified
accounting talent to support the needs of the job market. These challenges include a lack of standardized accounting
education plans and curricula across Jordanian universities, differences in teaching languages used to deliver
accounting education (i.e. Arabic and English), differences in the entry requirements to accounting education
programs, a lack of qualified accounting education talent due to their migration to other countries in search of a
better economic situation, and universities’ lack of subspecialties in accounting education. In addition to these
challenges, some universities, particularly public universities, are incapable of achieving or maintaining accreditation
standards, or lack the facilities and infrastructure required for modern, technology assisted, teaching methods.

7. Analysis and Discussion of Study Plans' Contents

Through identifying the most important themes of accounting education standards of relevance to this study, it is
possible to analyze the content of the education plans and curricula adopted by accounting departments of the
universities in the sample, as follows:

7.1 Extent to Which Universities Comply with IES 2 in the Development of Education Plans and Curricula for
Accounting, Finance and Related Professional Knowledge

Through studying the study plans for accounting programs for the sample universities, in order to determine the
extent to which the universities comply with IES 2 in the development of education plans and curricula for
accounting and finance knowledge, the following findings were developed:

Firstly, summary of units included/not included in the study plan for the sample universities, in regard to accounting,
finance and related professional knowledge:
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Table 1. Units included/not included in the accounting programs for the sample universities in regard to accounting,

finance and related professional knowledge

Units of accounting, finance and Included/not included in the accounting programs for the sample
related professional knowledge universities
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Principles & financial reporting Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
Intermediate accounting Yes | Yes | Yes | Yes | Yes |Yes | Yes | Yes | Yes | Yes
Corporate accounting Yes | Yes | Yes | Yes | Yes |Yes |Yes |Yes |Yes | Yes
Advanced financial accounting Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
International accounting Standards Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | No Yes
Accounting theory Yes | Yes | Yes | Yes | Yes |Yes |Yes |Yes |Yes | Yes
International standards on auditing No No No Yes | No Yes | No Yes | No Yes
Managerial accounting & control Yes | Yes | Yes | Yes |Yes | Yes | Yes | Yes | Yes | Yes
Cost accounting Yes | Yes | Yes | Yes | Yes |Yes |Yes |Yes |Yes | Yes
Taxation Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes
Auditing Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes
Financial statement analysis Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes
Profession ethics & values No No | Yes No No No No No No No
Government accounting & NGOs Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes| Yes | Yes

Source: IES 2 and data gathered by the researchers from accounting programs of the sample universities.

The curricula and study plans of the sample universities’ accounting programs in the area of accounting and financial
professional knowledge show an 87% match with the subject requirements of IES 2. However, there are a number of
other observations regarding these plans and courses:

1.

None of the universities in the sample offered the Accounting Profession Ethics course which is considered one
of the most important topics stipulated in IES 2.

A large proportion of the universities in the sample did not offer the International Auditing Standards course
required in IES 2, which is of particular importance given Jordan’s adoption of these auditing standards.

Many of the courses do not include sufficient teaching units to cover the required topics, i.e. while course titles
matched the requirements of IES 2, actual course content did not adequately cover the required details. This
finding is based on interviews with groups of students from the sample universities, conducted at the end of the
first academic term of 2015/2016.

Many of the study plans of the sample universities were not continuously and consistently updated as required
by IES 2. Most such plans were not updated for over 4 to 5 years. This information was obtained through
accessing the universities’ websites and reviewing the latest changes and developments in the accounting study
plans.

In summary, these findings show that a significant proportion of the accounting education curricula in the area of
accounting and financial professional knowledge at the sample universities do not match the requirements of the IES
2. Therefore, we can conclude that Jordanian universities do not have a role in the trend towards the development of
technical competence for accounting learning outcomes in the curricula for accounting and financial professional
knowledge that complies with the second international standard for accounting education.
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7.2 Extent to which Universities Comply with IES 2 in the Development of Education Plans and Curricula for
Organization, Financing, Business and Economics professional Knowledge

Through studying the study plans for accounting programs for the sample universities, in order to determine the
extent to which the universities comply with IES 2 in the development of education plans and curricula for
organization, financing, business and economics knowledge, the following findings were developed:

Secondly, summary of units included/not included in the study plan for the sample universities, in regard to
Organizational and business knowledge:

Table 2. Units included/not included in the accounting programs for the sample universities in regard to
organizational, business and economic professional knowledge

Units of Organizational and Included/not included in the accounting programs for the sample
business professional knowledge universities
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-Principles of microeconomic Yes | No Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
-Principles of macroeconomic Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
-Principles of management Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
-Principles of statistics Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
-Corporate governance & risk No No No No No No No No No No
management
-Business ethics Yes [No |Yes |[No [No |[No |[No |No |No |No
-Financial markets Yes |[No |Yes |No [No |[No |Yes |[No |No |No
-Financial management Yes | Yes | Yes | Yes |Yes | No | Yes |Yes | Yes | Yes
- Organizational behavior Yes [ Yes |[No |Yes [No [No |[No |No |No |No
- Strategic management No |[No [No |Yes |[No |No |Yes |[No |No | Yes
-Marketing Yes |No |No |Yes |[No |Yes |Yes |Yes |Yes | No
-Business & foreign trade Yes [No |[No |No [No |[No |No |Yes |Yes |No
-E-commerce, globalization & No |[No |Yes |Yes |Yes |[No |Yes |No |No |No
multinational corporations
Commercial law No No | Yes No No | Yes No | Yes | Yes| Yes
Financial instruments Yes | NO | Yes No No | Yes | Yes No No No

Source: IES 2 and data gathered by the researchers from accounting programs of the sample universities.

The curricula and study plans of the sample universities’ accounting programs in the area of organizational and

business professional knowledge show a 49% match with the subject requirements of IES 2. There are a number of

other observations regarding these plans and courses:

1. None of the universities in the sample offered the Corporate Governance and Risk Management course.

2. A large proportion of business environment related courses were not offered by the universities in the sample,
including courses on organization behavior, project management, strategic management, marketing and
business ethics.

3. A large proportion of universities in the sample did not offer courses related to External and Foreign Trade,
which is interesting given the trend towards globalization and the spread of multinational businesses and the
consequent accounting activities.
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4. A large proportion of universities in the sample did not offer the Commercial Law course, which covers a part
of the topics regarding the financial legislation related to budgets, taxes and the Companies Law.

In summary, these findings show that a large proportion of the accounting education curricula in the area of
organization, financing, business and economics knowledge at the sample universities do not match the requirements
of the IES 2. Therefore, we conclude that Jordanian universities do not have a role in the trend towards the
development of technical competence for accounting learning outcomes in the curricula for organization, financing,
business and economics professional knowledge that complies with the second international standard for accounting
education.

7.3 Extent to which Universities Comply with IES 2 in the Development of Education Plans and Curricula for
Information Technology Knowledge

Through studying the study plans for accounting programs for the sample universities, in order to determine the
extent to which the universities comply with IES 2 in the development of education plans and curricula for

Information Technology knowledge, the following findings were developed:

Thirdly, summary of units included/not included in the study plan for the sample universities, in regard to
Information Technology knowledge:

Table 3. Units included/not included in the accounting programs for the sample universities in regard to Information
Technology professional knowledge

Units of Information Technology | Included/not included in the accounting programs for the sample
professional knowledge universities
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-General knowledge of IT Yes | Yes Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
-Accounting information & control | Yes Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
system
-Accounting using COMPUEET | ves | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes | Yes
applications

Source: IES 2 and data gathered by the researchers from accounting programs of the sample universities.

The curricula and study plans of the sample universities’ accounting programs in the area of Information Technology

professional knowledge show a 100% match with the subject requirements of IES 2. There are, however, a number

of other observations regarding these plans and courses:

1. The courses offered by the majority of universities in the sample do not include sufficient core topics to cover
professional knowledge of IT, such as using IT for decision making. Those topics are essential as they provide
students with a comprehensive knowledge of information technologies.

2. The majority of the accounting courses related to information technology deliver information in the form of
theory and do not teach through practical application.

3. The majority of Jordanian universities do not have sufficient computing facilities that are appropriately
prepared for accounting applications, contributing to a lack of information technology knowledge among
students.

In summary, these findings show that a large proportion of the accounting education curricula in the area of

Information Technology knowledge at the sample universities do not match the requirements of the IES 2. Therefore,

we conclude that Jordanian universities do not have a role in the trend towards the development of technical

competence for accounting learning outcomes in the curricula for Information Technology professional knowledge
that complies with the second international standard for accounting education.
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8. Results and Recommendations
8.1 Results

Analysis has shown that Jordanian universities do not satisfy the IES 2 requirements for imparting sufficient
knowledge in topics related to accounting specialties. The following results confirm the findings of prior studies,
including Al-Khadash & Alqawasmi (2015), Nassar et al. (2013), Alzu’bi (2014) and Alnawaisa & Alsaboo (2009):

1. A large proportion of the curricula in Jordanian universities’ accounting departments related to professional
competence of accounting and financial knowledge, organization, financing, business and economics
knowledge, as well as Information Technology knowledge, do not meet the content requirements stipulated in
IES 2, which represents a deficiency in professional accounting education programs.

2. All of the participants in the interview revealed that many of the courses offered do not include sufficient
teaching topics to cover the required objectives of the courses, i.e. while course titles matched the requirements
of IES 2, actual course content did not adequately cover the required details.

3. Many of the study plans of the sample universities were not continuously and consistently updated as revealed
by the majority of the participants.

4.  The disparities in the results of the university competency test among the Jordanian universities were attributed,
by all of the study participants, to the poor accounting curricula on the one hand and to the non-unified
curricula on the other hand.

8.2 Recommendations

1.  Universities should work to standardize and unify accounting education curricula across all Jordanian
universities.

2. Accounting education curricula in the areas of accounting and financial knowledge, organization, financing,
business and economics knowledge, and Information Technology knowledge, should be designed to meet the
requirements of the IES 2.

3. Itisrecommended that the model curricula suggested in the IES 2 should be accredited and adopted by Jordan’s
HEAC so that the curricula can be generally applied to all Jordanian universities.

4. Universities should require their accounting departments to annually revise their study plans to incorporate new
topics as required by the IES 2.

5. Universities should provide modern communication technologies appropriate to the transfer of technical
knowledge.

In response to the results and recommendations of this study, the researchers have developed a suggested model for
accounting study plan that complies with both accounting education standard #2 and the requirements of Higher
Education Accreditation Commission in Jordan. The proposed Study plan is presented in the next section.

9. The Proposed Accounting Study Plan (132) Credit Hours
First: University Requirements (Compulsory & Elective) 27 Credit Hours
Second: Faculty Compulsory Requirements: 27 Credit Hours

Course Title Credit Hours
Principles of Accounting 1

Principles of Accounting 2

Principles of Management

Principles Of Microeconomic

Principles of Statistics

Scientific Research Methods

Profession & Business ethics

Financial Management & Analysis

W W W[ W W W w|w|w

Mathematics for Business
Total

N
~

Published by Sciedu Press 28 ISSN 1927-5986  E-ISSN 1927-5994



www.sciedupress.com/afr Accounting and Finance Research

Vol. 5, No. 2; 2016

Third: Specialization Compulsory Requirements (66) Credit Hours

Course Title

Credit Hours

Intermediate Accounting 1

Intermediate Accounting 2

Corporate Accounting

Cost Accounting

Managerial Accounting & Decision Making

Government & NGOs Accounting

Banks and Insurance Accounting

Tax Accounting: income & sales tax

Auditing

Accounting Computer Application

Accounting Theory

Accounting Information System

International Auditing Standards

Advanced Accounting

Organizational Behavior

International Accounting Standard 1

Corporate governance - Accounting Emphasis

Investment Management

International Business and Globalization

Strategic Management

Graduation Project

Fieldwork Training for Accounting- 140 actual training hours
per semester

W[ W] W| W W] W W W] W W W W W W W W w w w w w w

Total

D
»

Fourth: Specialization Elective Requirement (12) Credit Hours

Course Title

Credit
Hours

Principles of Islamic Banking & Accounting

Computerized Accounting

Group A Advanced Financial Statement Analysis

Contemporary Problems in Accounting

6 Credit Forensic Accounting

Hour: — -
ours IT Auditing & Data Security

International Accounting

International Accounting Standard 2

Hospital, Hotel & Tourism Accounting

Wl W[ W[ W[ W[ W[ W[ w
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Management Information System

Risk Management & International Conflicts

Computerized Statistical Analysis

E-commerce

Knowledge Management

GroupB | production & Operations Management

Commercial Law

6  Credit ["Financial Instruments and Markets
Hours

Project Management

Marketing

Human Resource Management

W[ Wl W[ Wl W[ W[ W[ Wl W[ Wl Wl w

Operations Research
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